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Introduction
 Transitions—a component of the Australian Research Council’s Innovative Learning 
Environments and Teacher Change (ILETC) linkage project—is a series of research symposia running 
in 2017 (Melbourne, Michigan and London), 2018 (Melbourne, Phoenix and Copenhagen) and 2019 
(Melbourne). It brought together researchers, educators and industry partners to showcase research 
that explores the theoretical and practical issues involved in creating successful innovative learning 
environments. In 2017, the symposium opened the door to an international conversation about 
realising the potential of innovative learning spaces. Transitions 2018 continued the conversation by 
considering what teachers are doing (well) to transition from traditional spaces to innovative learning 
environments (ILEs). Transitions19 was a three-day trans-disciplinary, research symposium focusing on 
the journey schools and teachers make as they re-imagine and redevelop their learning spaces. 

Drawing on the success of previous years, the aims of Transitions19: One journey, many pathways were 
two-fold: to provide a forum for sharing and discussing current research from across the world; and to 
engage participants in providing their expert input into ongoing research by the ILETC project. The 
learning design for the conference reflected these dual aims by attempting to balance the delivery 
of information with opportunities for structured discussion, reflection and feedback. The 2019 event 
brought together 127 participants from 12 countries, including Australia, Brazil, Canada, Hong Kong, 
Italy, Malaysia, Netherlands, New Zealand, Norway, Singapore, Sweden and the United States of 
America. 

The conference was held in studioFive, the innovative visual and performing arts education facility 
at the Melbourne Graduate School of Education, University of Melbourne. The conference format was 
designed to enable participants to engage in a variety of learning modes and physical spaces. The 
plenary sessions were held in a flexible learning space configured ‘in the round’ with a variety of 
seating options, viewing options and informal organisation. The workshops made use of the specialist 
studios within studioFive with a range of spatial configurations, furniture settings, acoustics and 
digital technologies.

Structure of Symposium 
 Transitions19 began with a proposition—while research may show that innovative learning 
environments are not a magic cure, evidence is mounting that they constitute a powerful tool that, 
if used well, improve student educational experiences. The ILETC project has found that schools 
(and teachers) navigate a transformative journey as they reimagine their learning spaces. But what is 
involved in making the journey from traditional to innovative learning environments? And what is 
the latest research telling us about how teachers can be supported on this journey?
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Our work also emphasises that that successful spaces host a unique diversity of teaching, learning 
and environmental qualities that can assist teachers to navigate their pathways. These can be viewed 
as a framework of typologies which categorise the elements in developing effective learning spaces. 
We currently identify five typologies: spatial designs, teaching approaches, furniture, acoustics, and 
digital technologies. Importantly, they constitute the mechanism for making tangible to teachers 
what needs to be known about good use of learning spaces. The typologies are, in essence, a teacher-
friendly, practice-focused summary of the mass of theoretical knowledge we have collectively built 
regarding ILEs. Transitions19 tested these five typologies through actual practice, asking participants 
to immerse themselves in them, to interrogate them, and to verify their validity.

The conference featured 18 presentations from a wide range of academic, practitioner and professional 
perspectives—extending the network beyond just graduate and early career researchers. Presentations 
were delivered over two days in five themed sessions: Policy and Design, School Culture, Teacher 
Change, Student Voice and Student Learning and Experience—which were followed by workshops 
that explored the issues raised in presentations through a variety of learning activities. The overall 
objectives of the workshops were to let participants: reflect on the presentations they have listened 
to through the activities; listen to the different perspectives of participants (policy, industry, 
practitioners and academics); and experience a combination of the five ILETC typologies, i.e. space, 
pedagogy, furniture, digital technologies and acoustics.

Groups of approximately 20 participants attended each concurrent workshop. Each workshop made 
use of the same/similar activity but with different pedagogies, space, furniture, acoustics and digital 
technologies. One workshop after each session, as in previous years, used expert interlocutors (Chris 
Bradbeer, Ben Cleveland, Marian Mahat, Mark Osborne and Fiona Young) to discuss key arguments 
that had emerged and draw inferences from as well as elicit audience discussion on issues pertinent to 
each theme. In all workshops, audience participation was encouraged and robust, drawing perspectives 
from various academic, practitioner and professional sectors.

Structure of the proceedings
 The papers included in this volume, Transitions19: One journey, many pathways, were submitted 
by presenters who wished to develop their presentations into a full paper. Each paper was double-blind 
peer-reviewed, and the comments were sent to authors in order to help them prepare a revised version 
to strengthen the continuity and congruence of the proceedings. The result of this revision process 
is the backbone of this volume and represents what we consider to be a stimulating and careful set 
of analyses about how teachers transition into innovative learning spaces. An overview of each paper 
is provided below, grouped into common themes, with different perspectives also being highlighted 
within each topic. The papers within the volume are ordered alphabetically according to the first 
author’s surname.

Policy and design
 Policy and design—the first session of the conference—set the political context relevant to the 
design of schools. While Anteet provided a theoretical perspective, Morrison traced the experiences 
of school leaders in translating policies. Dale, an American architect focused on educational 
environments,  presented examples of design implementation as a result of Open Building principles.
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In his paper, Anteet investigated how emerging learning environments can be discussed as 
part of larger complex systems. Employing the theoretical notions of ‘complex adaptive systems’ 
and ‘resilience’, he explored public schools from three perspectives: education policy, learning 
environments and architectural program(ming). He argued that the voice of multiple stakeholders 
should be incorporated into the process of designing learning environments. 

On the other hand, Morrison argued that the new generation learning environment (NGLE) policy 
is a political device aimed at bringing about certain networks, while pushing other stakeholders into 
the shadows. In her paper, she presented assemblage stories of school leaders, which trace tensions 
emerging between ‘old’ and ‘new’ in NGLE policy translations by school leaders as they work to change 
the physical infrastructure and pedagogic approaches of their schools to student-centred learning 
environments.

In his paper, Dale discussed recent examples of flexible educational facilities and a qualitative 
evaluation of how completed facilities can facilitate ongoing change in support of innovative learning 
environments. The case studies explored are evaluated based on a specific set of principles stemming 
from a systematic methodology known as Open Building.

School culture
 Developing a school culture of continuous improvement through practitioner-led research 
and collaboration form the basis of the second theme. Papers in this session focussed on supporting 
innovative teacher practices, teacher education and teachers’ perspectives of the impact of learning 
environments on classroom milieu. 

Blannin, Mahat and Imms sought to understand how teachers effectively engage in the design, 
development and use of innovative learning environments within primary and secondary schools 
in Australia and New Zealand. Drawing on data from one case study school, their paper provides 
evidence that supporting teachers’ use of innovative learning spaces may increase student 
engagement in learning.

Galante explored the key learnings and challenges of fostering a collaborative growth culture within 
a newly established innovative learning environment at the Margaret Hendry School in Canberra, 
Australia. Her experiences indicated that the primary challenge in establishing a new and innovative 
school is finding the delicately complex balance of being just uncomfortable enough to facilitate 
change without compromising staff well-being or developing an overtly top-down hierarchical 
culture.

Through focus group interviews with six final year preservice teachers, Nelson and Johnson identified 
key aspects of the ILE practicum experience that co-constituted their experiences as successful, and 
the implications of these for their teacher education program, as well as for initial teacher education 
more generally. They advanced a ‘toolkit of noticing’, a set of reflective questions designed to orient 
preservice teachers to ILE practices more deliberately as part of their teacher education curriculum.

Drawing on preliminary qualitative data as part of a broader PhD research, Thomas described how the 
physical elements of a newly refurbished classroom may shape the classroom milieu. Two emerging 
themes—the significance of teacher agency and tensions between pedagogy, student-teacher 
relationships and physical learning environments—provide insights into successful teacher transition 
into contemporary learning environments.
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Teacher change
 The third theme focusing on teacher change provided perspectives from academia and the 
industry on how teachers navigate the change process of transitioning into innovative learning 
environments. Leijon, Tieva and colleagues drew on the `Designs for Learning’ (Selander & Kress, 
2010) framework as a theoretical perspective that views teachers and students as designers of their 
learning process in a formal learning setting. The aim was to understand teachers’ expectations who 
are new to their role in teaching in flexible higher education learning spaces.

Two other presentations (both not included in this volume) by Strickland and D’Hauteville, and Tieva, 
also focused on teacher change. Strickland and D’Hauteville sought to understand the change process 
from the teachers’ lived experience as schools shift from passive to more active teaching and learning. 
On the other hand, Tieva described teacher conceptions of teaching in flexible higher education 
learning spaces. 

Student voice
 Five presentations form the focus of this theme. Presenters from Australia, Brazil, Sweden 
and Italy argued that that student voice has the power to shift pedagogy and implementation of 
innovative learning environments. While Little and Marcarini located their study in secondary school 
contexts, three presentations (Ronnlund; Slingsby and Jacka; and Sagaz and Closs) focused on student 
voice in primary, secondary and higher education contexts. The latter three presentations have not 
been included in this proceeding. 

Little, a Science teacher in an Australian all-boys school, investigated whether a task-based learning 
(TBL) teaching strategy could be used to help students adapt to a new generation learning space 
(NGLS). In his study, he found that TBL helped boys adapt to the space by fostering a positive 
affection for the space, enhancing independence and increasing engagement in their learning, as well 
as giving boys an awareness of the space that they were in. 

Drawing inspiration from Sugata Mitra’s Self-Organised Mediation Environments (2003), Marcarini 
sought to experiment and identify positive aspects and critical issues to develop a student self-
organised design model to re-design schools’ environments at Guilio Verne High School in Rome. 
Using an action research method, her study found that the model encouraged student agency and 
autonomous student learning.

Student learning and experience
 The impact of spaces on students’ 21st century skill development and student experience 
form the focus of this session. Closs, Mahat and Imms (not included in the proceeding) focused on 
the physical, pedagogical and psychosocial learning environment that impact on student learning 
experience in higher education. The studies by Chiasson, Thornton, and Page and Charteris, 
demonstrated the links between innovative spaces and student-centred pedagogies.

Chiasson’s study focused on the development of students’ computational skills in innovative learning 
environments. The findings of his pilot study of two classroom teachers transitioning into innovative 
learning spaces, found that teachers are aware of the complexity of challenges they face in order to 
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transform their teaching practices. In particular, teachers perceived that a new learning space, with a 
combination of new types of analogue and digital tools, has the potential to contribute to innovative 
teacher practices in the development of students’ computational skills.

Thornton sought to investigate the effective design of innovative learning environments that could 
enhance the learning of students at an all-boys school. Her study incorporated students’ voice during 
the design process, which not only enhanced students’ educational experience, but also empowered 
them to make decisions about their own learning.

In their study, Page and Charteris investigated the spatiality of inclusion that supports seamless 
movement of children across spaces. Working within the policy context of Aotearoa in New Zealand, 
they argued that there are possibilities for teachers to embrace the ethos of the pedagogical shifts 
that address the needs of children with disabilities in inclusive education within innovative learning 
environments.

Conclusion
 In its final year, Transitions19 continues to support quality graduate and early career research 
through facilitating greater connections between researchers and professionals in the emerging 
field of learning environments. The conference has encouraged and supported new and renewed 
collaborations, international exchanges, greater access to new and ongoing research and deeper 
understanding of international practices on the impact of innovative learning environments on 
teacher practices. In particular, the conference provided increased knowledge and expertise on how we 
can support teachers in making the transformative journey. 

Transitions19 is unique, in that it drew upon knowledge and expertise across academia, industry 
and practice, and from around the world. The papers in these proceedings provide indications that 
interests in innovative learning environments are not waning—in fact, significant research efforts 
are being put in place to address the impact of learning spaces on multiple student and teacher 
variables. They reflect a strong cross-disciplinary interaction between the fields of education, 
design, and architecture, and feature opportunities for developing a shared understanding of the 
complexity of developing and using learning spaces. In doing so, the papers in this proceeding have 
made a significant contribution and has advanced the body of knowledge of the impact of learning 
environments on educational outcomes.
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