JAH|[The attitudes of recently-arrived Polish migrants to Irish English

]abh[ABSTRA abs[This article presents a case study of eight Polish migrants residing in Dublin, Ireland and
examines the p ideologies through an analysis of the metalinguistic discourse surrounding Irish English, world
goof ‘standardness’ that arose in the course of eight extended interviews in 2012. Adapting Bucholtz

€ arkedness or ‘hierarchical structuring of difference’, this study structures the migrants’ views
towards weorldgbnglishes as operating along two axes of markedness and desirability. Overall, the migrants exhibit three
broadly diffeging views of Irish English: positive, negative and ambivalent, and at times explicitly articulate their views in
comparison \-Mf traditional Inner Circle varieties, such as British and American English.

< > |ha[INTRODUCTION

Jhb[Recentgnigmgtion to Ireland
]ro[WherWd was previously known as a country of emigration, it has in recent years

become a“€0ufifty of large-scale in-migration. This has been largely attributed to the

Jau[CHLOE DISKIN™ AND VERA REGAN™*

prosperit alth generated during the economic boom or ‘Celtic Tiger’ years, which
attracted many Migrant workers to Ireland in the late 1990s and early 2000s (Central
Statistics 012). Despite the economic recession that set in after 2008, the number of

which theSgost recent census data exists) this number increased by 143 per cent (Central
Statistics Office 2012: 7), indicating the extent to which migration has become a permanent
feature of s social and demographic profile. This article focuses on migrants from the
Polish co , who are the largest non-Irish group in Ireland with a population of
122,585 (Central Statistics Office 2012: 7).

non-Irish g residing in Ireland has continued to increase. In the period 20062011 (for
e

Jhb[Englis world
Jro[Engli been described as a ‘hypercentral language’ and ‘the pivot of the world
langua (de Swaan 2010: 57). However, despite a shift towards the recognition of

‘localised forms’ and ‘new Englishes’ (Bolton 2003: 1), it could be said that there is a
dominant gdeology, at least in the Expanding Circle (Kachru 1985), that certain varieties of
English a; idered to be of more value than others in the ‘linguistic marketplace’

(Bourdieu Among English language learners, these tend to be the Inner Circle
varieties ( @ son 1994), particularly British (henceforth BrE) and American English
(henceforthamnd®), which are considered to be the ‘gold standard’.' These varieties are then

raised by Matsuda and Matsuda (2010: 370): ‘Because English in expanding circle contexts
includ: ay of international and intranational uses, the traditional model of setting a

single twy has become problematic’.

propag;eiteﬁtpreferred pedagogical target within instructed settings. The issue has been
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Jhb[English language learning in Poland
Jro[There is no language requirement for Polish (and other European Union) citizens wishing

to resi d, and little is known about their language proficiency upon arrival.
However, while older generations in Poland may have learned Russian as a primary foreign
language, m: now become the most widely taught foreign language, not just in
Poland, byinaseuldethe globe (Noack & Gamio 2015). Poland can be considered to be an

ExpandingCircle country, where English occupies a more ‘formal” status in the sense that it
is initiallygprimarily taught as a foreign language within the school system.

Ip[The }Lﬂs in this case study had all been exposed to English exclusively within the
formal edygatiomysetting, where English was typically taught from textbooks. The English as
a Foreign‘@ge (EFL) textbook industry is viewed as ‘lagging behind’ the movement
towards th gnition of world Englishes, where ‘the dominance of codified varieties of
English 1 ntly being reified by well-intended teachers and editors’ (Matsuda &
Matsuda - 341). BrE and AmE were the dominant varieties to which the participants in
this study had been previously exposed, and they were generally unprepared for the majority
variety they encOuntered upon arrival in Ireland: Irish English (henceforth IrE).

Jhb[Newco d Irish English
]ro[Comps’atlve!y little is known about newcomers to Ireland and their views towards IrE,

but both 12) amd Diskin (2016) report that, on the whole, recently-arrived migrants
view it as y different from the varieties to which they had previously been exposed.
There canfals some ambiguity and contradiction on the part of Irish people themselves in
s of ItE as an implicitly codified standard or supraregional form of speech
—105). However, it is also an important identity marker: Irish natives have
rate their own variety highly for attractiveness in a process of ingroup loyalty
hop 2007: 80). As regards their attitudes towards other Inner Circle
peakers’ of IrE tend to avoid emulations both of BrE, for fear of sounding
Hickey 2012), and AmE, which may appear as an over-affiliation with the
language of ‘Valley Girls’ (Diskin 2016: 308) and American sitcoms such as Friends. This
status quoigesults in a specific and complex site of exposure to and acquisition of the English
language t arrivals in Ireland, where their ideologies surrounding ‘standardness’ may

come into @ with the desire to integrate into the local community.

|ha| LANGUAGE ATTITUDES AND IDEOLOGIES

relation to

Jro[Langulge ideologies are understood in this article as ‘a cultural system of ideas about
social an d Jinguisf ic relationships, together with their loading of moral and political interests’
(Irvine . They are ‘situated beliefs’ that are ‘mediated on an interactional level’ (de

Costa 201 ‘expressed through talk about language’, and ‘refracted in patterns of use
as learners negoflate meaning’ (Jaffe 2009; Seargeant 2009). Individuals generally tend to

delineate that are different from their own, rather than those that are similar to their
own, clearly dd@#tifying those individuals or groups to which they do not belong (Lippi-
Green a similar vein, Bucholtz and Hall (2004: 383—-384) claim that identity is often
establishe ugh ‘adequation’, the pursuit of socially-recognised sameness, and

‘distinction’, the" production of salient difference. The present analysis draws on this
adequation and distinction model in investigating the extent to which individuals view ItE as
more similar or different from their individual perception of what constitutes the ‘English
language’. The analysis will draw on the concept of markedness or the ‘hierarchical
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structuring of difference’ (Bucholtz & Hall 2004: 372), as articulated by the participants in
their metalinguistic discourse, and will analyse the extent to which IrE is viewed as a
desirable resource within their repertoire.

T

|ha|DATA COLLECTION AND METHODOLOGY

Jro[This CQHGS on six audio-recorded interviews with six Polish migrants. It draws

ona lage

f 41 migrants and their acquisition of discourse-pragmatic markers (Diskin

& Regan g2015). Following the method of the semi-structured sociolinguistic interview
(Labov 1 first author conducted these one-on-one interviews throughout 2012. The
interviewuther held in public places, such as cafes, or in the participants’ own homes.

Ip[The
least one q

estiogymodules mostly concerned the participants’ daily lives and interests, but at
was designed to elicit language attitudes and ideologies about IrE. It was at

times pos)wy, such as ‘Do you think that the way we speak English here is different to
e

the way

t English in school?” whereas at other times the topic arose naturally or

followed a related question, such as ‘Do you remember the first day you arrived in Dublin?’

Although the stion modules aimed at eliciting the topic of language, they were not
designed tggd particular attitudes about language to the participants.

Table 1 breakdown of the participants, in the order in which they are discussed in
the present article, and provides their length of residence in Ireland, and their self-reported

proficiencyi

<Table 1

>

lish according to their responses to a questionnaire based on the Common
European E ork of Reference for Language (CEFR) (Council of Europe 200 1).2
(a0

Occupation at time of Length of Self-reported
interview residence in proficiency in
Ireland (years) English (CEFR)
Janusz s M 31  Area sales manager 6 C1 (Proficient user)
Aleksander 36  Care assistant in nursing 6.5 C1 (Proficient user)
home
Elzbieta 30  Maternity leave from 5 C1 (Proficient user)
teaching
Michat 33 Project manager 7 B2 (Independent
user)
Beata 33  Unemployed 4 B1 (Independent
H (previously barista) user)
Print room operator 4 B2 (Independent

user)

Dominik 3 29

Jhb[Janus.
Jro[Janusz consi

A

[POSITIVE ATTITUDES TOWARDS IRISH ENGLISH

rs himself to have begun his career in Ireland. He also considers himself to

have been very successful, progressing in a short time from his first position as a retail
assistant in a newsagent, to his current position as an area sales manager for a large Dublin-
based company, where his work involves frequent travel around the country. Throughout his
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interview, he tended to evaluate his positive experience through the lens of his various
achievements, and he counted his language proficiency and his ability to communicate with
locals as one of his many accomplishments.

Ip[In M, Janusz admits that the language he first encountered in Ireland was
‘different” (Lime. 12), but that he acquired it rapidly and with relative ease, through his face-to-
face encogi orking at the newsagent (lines 10-11).%> This in turn allowed him to learn
about the 5° (line 4) and ‘different points of view’ (line 15) of his customers — in
other words, learning the language helped him to better understand the mentality of those in

his new elsironment.]de[

(1) Janusz
As in the store you (.)
Every day you see different people

So you can learn about them very fast

Behaviours and (.)

The way they say things (..)

Operate and so on and so on, so you could just (.)

[...]

That was just to-to-to give me that kind of um (.)
Insight on that

And then the-the language as well like you know you (.)
You are just behind the counter talking to people all day
Different language

Every-every-every-everyone's every single person speaks different
You know so different language

Different-different points of view and so on and so on
So can learn from there

dnus

]fo[Januszs rk brings him to many areas that would be considered rural or even remote by
Dubliné#s8 2) below, he prides himself on the fact that he is familiar with places such
as Portlaoise and Galway (lines 4-5).* He remarks on the ‘different accents’ that are spoken
there (lingg3) and recounts that at the beginning, he could not understand anyone in these
areas (linhever, these accents have now become ‘kind of normal’ for him (line 8) and
he claims thissgxposure to varieties of IrE outside of Dublin has led him to say ‘things’ that

' Dublin office cannot understand (line 11). He is incredulous that his co-
amiliar with the spectrum of different varieties of IrE outside of Dublin,

such as r spoken on the opposite side of the country in Mayo (line 18). He considers

his knowl€dge of the range of Irish Englishes to be a positive development (line 21) that
allows i im to ‘see what’s going on’ (line 23), or get under the skin of the Irish, so to
speak. Wrs this knowledge to be part of his sociolinguistic competence (Bayley &
Regan 20 and these are skills that he can call upon in everyday encounters related to his
profession.

(2) Janusz
That was a good time as well
As I travelled a-around the country quite a lot
So I could hear different people (.) different accents

And-and I remember when I started in Portlaoise here at all
Halfway to Galway

Chloé Mm.

Janusz I couldn't understand a s**t what they talking to me
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Now it’s kind of normal
Like you know I say something

Chloé [(h)(h)

I J anus’ Some things which people in the office can't understand (.)
That’s like “Why's he doing this?”
“So what the f**k (.) why you don't understand that”
Like you know
And they don't know (.)

H Like Dubliners (.)

s They wouldn’t know that like you know (.)

You go to Mayo and they speak completely different

hl Mm-hm
‘ J anus> So::
That’s good as well
Mm
m I could see what's going on already

[hb[Aleks

Jro[Aleksander been living with his young family in Dublin for six years at the time of
interview and, similarly to Janusz, he considers himself to have acquired IrE. However, he is
undecidemhether this acquisition has been conscious or not, and finds that his use of
IrE at ti mes into conflict with his identity as Polish; although overall, his views
towards the variety are positive. In (3) below, Aleksander recounts a story where he was
mistaken Irishman on a train in Poland. He expresses indignation at this
misunder: (lines 10—13), and proclaims himself to be wholly Polish: ‘from my toes up
to my nose!” He states ‘I love my accent’ (line 35) and describes his Polish-accented English
as ‘lov ). However, there is an element of humour in his storytelling: it seems as
though he u ‘lovely’ ironically and his tone indicates mock, rather than genuine,
indignatiem®Nonetheless, his playfulness still indicates self-pride and self-worth — he does
not fee change his accent or the need to ‘pretend’ to be Irish. ]de[

(3) Aleksanger
T When I was in Poland I was travelling by the train

[...]

I went out for a smoke

And there was a guy who had a fear in his eyes passing me
And he was speaking English

I said “Can I help you?”

He said “Oh Jesus (.) yeah I found somebody who speaks English”
[...]

And he said “You Irish!”

I said “I'm not!”

“I'm Polish!”

“From my toes up to my nose!”

You know I-I am Polish

[(h)(h)(h)

Uh it's uh “But you- you speak Irish!”

Uh::

The way (.) probably I speak (.)

For-for m-many of my friends (.)

Especially here when somebody says::

We say that I-I-I'm speaking Irish to:: way
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It's impossible (.) okay

You hear my lovely Polish accent for everything that I'm saying
That's-that's natural

I'm proud of it (.) okay

I will not lose it

Mm

Mm-hm

So even though I'm not even try::

I know the people that they try to lose the Polish accent

Oh yeah?

And that's not funny for me

Uh because that's only ac- a- mm it sounds like acting (.) okay?
[Mm

That you're trying to be somebody else that you're not really are
Um (.) [ love my accent

As long as the people can understand it (.) alright?

[Mm

But I-I would

Be able to understand somebody who wants to change his accent
Because his accent is so strong that nobody can understand him
Mm-hm

But to make it more Irish because you're not Irish::

But you can find those people um

[Yeah

Mm-hm

Among the immigrants probably but um

That was the one funny situation

Somebody called me Irish and uh

In Scotland I was called Irish once as well

Yeah?

I dunno (.) maybe

[And:

Maybe not the accent (.)

Maybe the words that ['ve been using

Like “grand” or whatever

Mm-hm yeah

Yeah

You know?

The way I- all- all my English (.)

I picked it up over here

Mm-hm

So::

It didn't come from books

Yeah

Or from the schools so:

Mm

This is probably why they-they-they considered me as a common Irish

Yeah

And how- how do you take that?

Do you consider it a compliment or:?
Uh it's compliment (.) yeah

Yeah

This article is protected by copyright. All rights reserved.



]fo[Aleksander refers to ‘the immigrants’ (line 46) and claims that these would be people
likely to put on an Irish accent. Though this statement, he dissociates himself from this
grouping, despite the fact that he does not consider himself to be Irish either. The

b

“immi wholeheartedly adopt the Irish accent are, from his standpoint, ‘acting’
(line 32) andeying to be somebody that they’re not (line 34). He acknowledges that a foreign
accent shg odified in order to make oneself understood (lines 38—40), but that any

f S
further .@. gily is a betrayal of one’s true cultural roots and origins, and appears
inauthegtic_Aleksander prides himself on the markedness of his speech: he specifically
desires togpe regarded as Polish, and uses his accent as a tool to express this. On the other
hand, he aL) pride himself on the authenticity of his acquisition of the local vernacular.
He claimsghattae never learned English from books or in school (lines 63—65), which are
generally egarded as sources of ‘correct” and ‘standard’ language. He does not refer to BrE

or AmE as chored varieties within the spectrum of world Englishes, and he also does
not aspir s a particular ‘standard’ English. He views IrE as marked, but not
particular desirable.

Ip[Aleksander emerged as one of the more ingroup-oriented migrants in this study, and
described himsel at numerous stages as being ‘in the Polish community’. He spends a great

proportio ighon-working time as a scout leader with the Polish group within Scouting
Ireland and he is proud to have achieved the status and recognition it accords Poles within the
organizati@n. However, at other points in his interview he also indicated that he considered
himself to tive member of Irish society — for example, he is an active member of the
Parent-Tea sociation at his daughter’s primary school in Dublin. Furthermore, in (4)
below he fha point of explaining the difference in being involved with the Polish group
within Scougi eland, rather than operating as an autonomous grouping: it permits them to
simult a part of and ‘assimilate’ to Irish culture (line 24), while retaining their
Polish 1d®mtity — a state of identity leading towards hybridity (Bhabha 2004).]de[

(4) Alek

There was an agreement between the

You know between the national office of Scouting Ireland and
And uh-and uh-

L And the local deputy province that they can set uh

Polish group inside Scouting Ireland
Uh that they can keep identity, that they can have (.)
We can wear (.) for example (.) on our uniforms (.) Polish flag
Uh and that's (.)
It's very, very unusual
Very unusual

H For every organizations that they uh let
To have uh national teams
National groups
Inside- difference nationalities inside the-
Every scout's uh organization
They have a different nationalities inside there but
They're usually
Try to uh assimilate them with uh-with uh groups

Uh what I think is good as well

Is why we choose to be a part of Scouting Ireland just to

Help our kids to assimilate

And with the- with the Irish community
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Because we are Ir:ish scouts
But we are Polish nationality
Know what I mean? That's a very- that's a very uh

I ' It's very important for us you know

a|[NEGATIVE ATTITUDES TOWARDS IRISH ENGLISH

[hb[Elzbi

Jro[ Stafd @™ @RS Lage ideologies are frequently manifested in ideologies of prescriptivism
and proceses of avoidance. Elzbieta, a mother of three who trained as a primary school
teacher in Poland, expressed a number of avoidance-targeted views of IrE. Similar to Janusz
and Alekdander,%he viewed IrE as marked. However, her attitude towards IrE was more
anchored ions of ‘standardness’ whereby she looked to BrE as the target variety. In (5)
below, Elzbietagelaims that IrE is ‘definitely’ different to the variety of English she learned in
school in mmne 4). She reports that in school they were taught ‘that posh English
1

accent’ (li 11), which she also describes as ‘BBC’ English (line 12). In doing so, she

refers to mgplicitly, but does not explicitly use the label. She ascribes prestige to this
variety, by associdting it with school and instruction, and the language of mass media, which,
according pi-Green (1997) are both common points of reference for ‘standard’
languages

Ip[Despite the fact that Elzbieta self-assesses her level of English highly (Table 1), she
describes rence between IrE and the English she had learned in school as ‘shocking’

goes on t hat she now pronounces ‘some words’ the Irish way (line 23), and that her
four-year-o ghter, as one would expect, has wholeheartedly adopted ItE (lines 37-42).

(5) Elzbieta
e And uh when you came to Ireland did you
Find that uh people here (.)

That they spoke differently to the English you'd learned in school?

1Zbieta Mm definitely yeah
(h)(h)(h)

Of course

(line 15) mrts that it took ‘some time’ to get used to IrE (lines 17-19). However, she
e

First- first thing the accent is different
Because in schools they::
They are teaching uh
C It's a- uh that posh (.) uh
English accent (.) you know?
BBC or something
H And it's different than::
It was!
Uh that was shocking for me as well
Um::
So yeah (.) it took some time
Then I:::
Get used to that accent (.) you know
And after some time
I started using the same (.) maybe not accent
but you know uh
Pronounce of some words you know
Like (.) it's not a “cup of tea”
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Now it's a “cup of tea” (([A]))
now you know (h)(h) for me

Things like that
‘ihloé ' Like wh-what else do you
Do you think- do you find yourself saying that sounds kind of Irish?

Irish “bus” (h)(h) (([A]))
[...]
But uh::

] Um the sound you::

I'm trying not to say “Dublin” (([A])) but “Dublin” (([e])) you know?
But I-I can hear my daughter

When uh our:

When she's reading her books if::

Like uh “up” (.) “mum” (([A]))

You know “cup” (.) “bus” (.)(([A]))

Everything (.) it's she's ve::ry Irish now!

I
s Like it's-it's most typical
You know that I'm changing in words

]fo[Elzbie imary example of her own and her daughter’s use of ItE is her juxtaposition
of two Vm the STRUT vowel, citing ‘cup’ (lines 24-25, 41), ‘bus’ (lines 30, 41),
‘Dublin’ (line 36) and ‘mum’ (line 40) as examples. The STRUT vowel (Wells 1982) in
(supraregional) IrE has been described as a ‘retracted and perhaps slightly rounded short
vowel [.. written as [A] where the diaresis indicates centralization of the cardinal
vowel” ( 007: 328). However, in local/Northside Dublin English (Hickey 2007),
which is stigmadtized and associated with lower socio-economic classes, STRUT is a high
rounde , 1dentical to FOOT due to the lack of the FOOT-STRUT split in local Dublin
English (Hic 005: 228); the local/Northside pronunciation of ‘Dublin’ is hence [dublen]
(Hicke > 35). It can be presumed that Elzbieta has been exposed to both variants of
Dublin RUT (supraregional [A] and ‘local’ [v]) throughout her five years of living
in Dublin. According to Drummond (2012) and Kobiatka (2016), the Polish pedagogical
model of g glish draws heavily on the Southern BrE pronunciation of STRUT: a central [e].
Coupled olish vowel system, this target is often articulated as a more open ‘Polish
/a/’ (Drumgg 012: 7). It is likely that Elzbieta, who was educated to university level in
Poland, heen exposed to this pedagogical model, resulting in a possible conflict

between It eption of the target and stigmatized variants, as well as phonological

influence LI.
Ip[Elzbi€ta attempts to represent how her own and her daughter’s pronunciation of the

STRU changed from [e] to [A] and she specifically denotes the [A] as the vowel
she is W to produce (line 36). It comes as no surprise that she has noticed this
difference_in the pronunciation of the STRUT vowel, as there is an evident discrepancy
between the Dublin [A] and [u] compared to the prestigious British standard [e] to which she
had previ en exposed. To make her point clear, Elzbieta exaggerates the STRUT
vowel in her ples, so that it is realised somewhere between [AX] and a rounded [3].
xtaposition of two variants of an English vowel set — one a stigmatized, local,
d the other the prestigious BrE variant — she expresses a negative and
attitude towards IrE.

avoidance-tar
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Jhb[Michat
]fo[Michal, a project manager, had been living in Dublin for seven years at the time of
intervieyigkagtédclow, he, similarly to Elzbieta, finds ItE to occupy a marked status and was

pronuncia WTE as ‘so different’ (line 12) and goes so far as to question the label of
‘English’ dSpappflpsiate for IrE: ‘come on, is this English or is it something else?’ (line 15).
He thugcalls intg question the legitimacy of IrE as a variety, compared to what he perceives

‘English’ s be.]de[

(6) Michat
Chloé Like when you came to Ireland first
O Did you think the way people spoke English here
Was it very different to what you'd learned in school?
w Oh definitely
Um

It's really hard to understand (.)
Still I have loads of difficulties when
: Someone is speaking like a
Real Dubliner (([dublmai])) you know (h)(h)
Um
Mm yeah (.) the pronunciation
Is so different
Uh I was
Shocked a little bit
“Oh, come on, is this English or is it something else?”
You know (h)(h)
g Yeah
Um::
Cause we-we learn English
We're used to the English
From the television

s Which is more American?

cally compares IrE with AmE, which he claims has been the primary
ish language input, due to its predominance in television (lines 20-22). He
refers to himSeIt as a member of a group: ‘we’ (lines 19-20). In so doing, he marks his
affiliation her Poles who have learnt (American) English. He implies that learning
English inWoland is a homogenous pedagogical experience, where ‘they’ learn English from
television

]p[Fuw similarly to Elzbieta, Michat has noticed that the STRUT vowel is a
marked fj Dublin English and differs from the Polish pedagogical model of this

vowel. However,phis comparison is subtler than that of ElZbieta. Rather than providing a list
of examp Ie8t imply states that when he speaks with ‘a real Dubliner’ (line 9), he has
difficulty u nding them. In an act of performance, he pronounces ‘Dubliner’ as
[dublr e this pronunciation differs from how he has been pronouncing ‘Dublin’ until
and after int, he creates a juxtaposition, further compounding his view of ‘us’ versus
‘them’. He clearly denotes that this is how Dubliners refer to themselves and not how he,
Michat, would do so.

In (7) below, he denotes IrE as indexical of Irish nationality by stating that it is ‘your
culture’ (line 12) and ‘you can recognize your nationality that way’ (line 21). When asked
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whether IrE may be viewed as a valuable resource, a ‘good thing’ (line 1), he states that it
may be, but on the condition that it not be ‘too strong’ (line 4), otherwise it may not be
understood. It is clear that Michal views IrE as highly marked, and not particularly
desirab

(7) Michat @
Chlo And do you think it's a good thing to have an Irish accent?
Like say: internationally?
Um:::
If it's not too strong (.) yeah why not?
Well but I:
I know that there's some different people
Uh who are different nationalities
Who also have difficulties understanding that
So uh:
[Yeah
Um
Yeah but it's also your-your culture
So::
0 [Yeah
Uh::
ichat When you hear-when you hear someone speaking Irish
Uh in a different country
You know that it’s Irish (.) right?
lo Mm-hm
h: So uh:
You can recognize your nationality that way
Yeah that's true

pt

AUSCI

BIVALENT ATTITUDES TOWARDS IRISH ENGLISH

Jhb[Beata

Jro[Beata &g been living in Ireland for four years at the time of interview. When prompted
about her views towards IrE when she first arrived in (8) below, she was more inclined to
comment c®peed with which people spoke (lines 23, 32) rather than the accent variety
with whic & poke. Nonetheless, she alludes to AmE as having been her primary source
of naturalistiC 1nput prior to arrival in Ireland, since her formal education experience was so
limited (lifi€s T0—=14). However, in comparison to Michal, she does not compare AmE and
1 that her primary experiences in Ireland were clouded by her overall lack of

compreheﬁion (?n' es 8 and 32), rather than motivated by any particular language ideology.

With a on of an L2, there is an element of general unfamiliarity with a language,
which m mterpreted separately from unfamiliarity with a particular variety of that
language (Abercgdmbie 1967). Beata appeared to be relatively unaware of the existence of
IrE as a and did not perceive English in Ireland to be any more different than the

English sh countered elsewhere.]de[
(8) Beata
Bea When I was you know with the Irish family at the-

[...]
You had every time- every evening
The dinner together
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And the family actually of course was spoking each other (.) yes
[Mm

To each other (.) so::

I-1I-1 try to understand them but really was very very hard you know
[...]

Because really when I went school (.) how I say you

How I told you

Uh::

You always just know

Speak very you know uh very small level you know?

Yeah

So it was just always “Hello” and you know this stuff

Chl Yeah

So I learn more like from TV you know

My English was like from TV

Then so I-I watch more of the American movies

Mm

So I was more used to-to them you know?

Maybe in general was just too fast you know?

Okay

[...]

When you're- when you are-

Even the-the lady she spoke to me slowly you know

[...]

It was funny- more uh- more possible to understand

And you know like have conversation

But with the- with the- with the family spoke each other you know
So fast I was ((swishing sound)) you know

(h)(h) too f- not my speed! (h)(h)

_
UUI I g2
8 =
52

Manus:

Jhb[Dominik

Jro[Dominik was the only participant to have lived in a country other than Poland prior to
arrival in slandi having lived previously in both Scotland and Wales. He specifically states
in his interview that a fondness for ‘Celtic’ countries was what had drawn him to Ireland, as

well as a hat the three nations were quite similar, and thus he expected Ireland to be a
familiar plg him. In (9) below, it is apparent that Dominik did not find IrE to be
markedly diffcrent, neither to what he had learned previously, nor to what he had been

expecting ETore his arrival. This may be attributed to his prior experience with the English
langua 1 as primarily in Scotland and Wales, but also to his feeling that the three
nations oaa whie possess many similarities. Dominik may be appealing to an entrenched

‘Celtic yth> (Wade 2007) that there is a high degree of cultural and linguistic
similarity ‘Celtic’ nations.]de[
(9) Domini orrespondence)’

Thi sion doesn’t differ much from the one I knew (i.e. being in Scotland or Wales); maybe
just erent accent and some slang/every day words like “grand”, “u're all right?” [sic] — for
friend welc . Some words like these are so often repeating every day in conversations with Irish

people that some words are easier to find in my memory than the others.

Jfo[In (9) Dominik also cites lexical items as examples of the idiosyncratic nature of IrE:
‘grand’ and ‘you’re all right?’. Aleksander, in (3) above, also cites the word ‘grand’ as a
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salient feature of IrE (line 55). Dominik explains that these lexical items or formulaic
sequences (Wray 2000) are of particular salience to him as they are repeated on a daily basis
and thus easily retrievable from memory. He views these as the main differences between IrE
and ‘th ty] I knew’, which he explains is Scottish and Welsh English. Otherwise,
he views Ir ither as particularly marked, nor as particularly undesirable.

USSION: LANGUAGE, IDENTITY AND IDEOLOGY

 E—
Jro[By an!ysing the metalinguistic discourse that emerged in sociolinguistic interviews, this
article hassth ed the language attitudes of six new arrivals from Poland towards ItE, as
well as t(’ jstruction of identity through language, and some of their beliefs about
different varietieg§of world Englishes. While more concrete, quantifiable attitudes could have
been obtai om a survey-style investigation, this method aimed to target participants’
views tha plicit, as well as explicit, in their discourse. The participants most likely to
possess pasitve giews were those who had invested in a new identity in Ireland. For Janusz,
this was his_identity as a successful young professional conducting business transactions
around Ireland; f@r Aleksander, it was his dual identity as a Polish-Irish scout leader. In this

sense, th Norton (2000) that migrants who ‘invest’ in their new identities by
creating ‘o ities to speak’ are more likely to acquire the language (or variety) of the
new comﬁ which they find themselves. The participants expressing more negative
views tow; were more likely to evaluate IrE in relation to other Inner Circle varieties
such as Br mE. In the case of Elzbieta, she implies that she considers BrE to be the
norm for W’ English, by connecting it to the language of her schooling and of the
mass me ). She makes conscious efforts to avoid what she perceives as typically
Irish p features and aims to continue to use realizations that are closer to the
Polish p ical norms (Drummond 2012; Kobiatka 2016). Michat explicitly cites AmE as
having been higsptimary source of English input prior to arrival in Ireland and says that that is

’. He recognises the importance of IrE as an integral part of Irish identity,
but he clearly sets himself apart from the Irish and in so doing, also distances himself from
using IrE. Both reported experiences of shock upon first encountering IrE, and that it took a
consideral‘s length of time to grow accustomed to it. The fact that the new arrivals with more

ambivale es towards IrE were also those with a lower level of proficiency in English
and a shog@r ICAgth of residence in Ireland, is of note. Particularly in the case of Beata, she
did not di sh between her difficulty with the English language per se and her difficulty
with IrE. SIi€*€Xplained her lack of comprehension of IrE speakers by the fact that she had

had limitgh
attitudes
included
them t3

schooling in English. In comparison, the participants with negative
o had a higher level of English and had had university-level schooling (which
nglish) reported the same feelings of miscomprehension as Beata, but attributed
(@ @i8sonance between IrE and their perceived ‘norm’, rather than their own

shortcomi

Ip[Taking the §pr0ach of Bourdieu (1991), it could be said that while the negative attitude
migrants ertain level of linguistic ‘capital’ in English before arriving, they found
themselves unall€ to transfer it to their new environment and felt as though they were ‘back
to squa It could be said that Beata, on the other hand, acquired the major part of her
linguistic Capgial in Ireland. For her, IrE is the benchmark, and the unmarked, default form,
arguably becausethis was her first encounter with continuous amounts of naturalistic English
language input in a wide variety of communicative contexts. Dominik’s experience was
different, in that he already had a positive outlook towards varieties not commonly perceived
as the ‘norm’ in pedagogical settings in the Expanding Circle, and he also felt a unity
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between the ‘Celtic’ nations and hence the ‘Celtic’ Englishes. This shows how one ideology
— concerning nations, nationhood and shared cultural values — may be transferred to
ideologies of language.

In lig kedness continuum or ‘hierarchical structuring of difference’ (Bucholtz &
Hall 2004: it could be said that the migrants’ views of world Englishes were situated
along bot markedness, or the degree to which the variety appeared different as
compared Jfopaigsiact benchmark of ‘English’, and desirability. For those with a positive
attitude, I arked, but not in direct comparison to any perceived ‘norm’ or ‘standard’,
and for Jampusz, for example, it functioned as a valuable communicative tool. For those with a
negative aLIrE was not viewed as a homogenous entity, but as a variety possessing

grouping @nd thgJothers. The fact that they juxtaposed supraregional forms of IrE (Hickey
2007: 309- ith ‘local’ forms showed their awareness of the stigma surrounding certain

varieties WIin English. This, coupled with ‘standard language’ ideologies that tended
n
1

socioecon@-stratiﬁed localized varieties. This is a crucial difference between this

to view mE as the norm providers, resulted in them viewing IrE as both highly
marked a ighly undesirable. Finally, for the ambivalent participants, IrE was not viewed
as particular!y %ked; rather, it represented the English language as a whole.

|ha| CONCLUSION
Jro[In thi@e have aimed to show that migrants are sensitive to variability in IrE and
evaluate vameii@sgaccording to various criteria, such as degree of accentedness or difficulty of
comprehensi owever, the degree to which these evaluations are made, and the extent to
which thel 1 ce the language one uses, appear to be influenced by language ideologies
pertaining dardness’ and ‘correctness’, as well as other factors, that may vary from
speake . Individual differences in migrants’ perceptions of IrE were also observed
by Mig 2: 325): ‘Attitudes towards varieties of IrE are diverse depending on a variety
of factors su national background, attitudes to variation and other varieties of English

>, It is this relationship between an individual’s attitude to language on a
micro level ‘from below’, and how these attitudes relate to ideologies on a broader, macro
level ‘from above’, that this article has aimed to expose. Language, both in terms of language
identity. ipants discussed in this article all make use of their linguistic repertoires to
perform ag identity, or to adopt a ‘language identity’: ‘the assumed and/or attributed
relationsh zen one’s sense of self and a means of communication which might be
known as a faftguage [or] a dialect’ (Block 2006: 35-36). For Aleksander, for example, this
identity i migrant community leader, and that of active Irish citizen. This duality is
the kind hybridity experienced by contemporary migrants, who move fluidly across
boundarieg, adopting varying degrees of embeddedness within social fields (Levitt &
Jawors #P30). Thus while language is ‘the most flexible and pervasive [...] among the
many swg' sources available for the cultural production of identity’ (Bucholtz & Hall
2004: 369), its cosrelation with identity is not fixed, static or predictable; on the contrary, it is

complex, t, fluid and situated, and particularly subject to change in the context of

migration.
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Jha[NOTES]n|

1. ‘British English’ in this article refers to the English spoken in England. It does not refer to

the W{en in Wales or Scotland.

2. The Commgn European Framework of Reference for Language (CEFR) is a tool widely
used sment of language proficiency, where learners indicate their levels of
agreemg thstatements about their language proficiency across four key areas:
listegingspeaking, reading and writing (Council of Europe 2001). The highest level is C2,

followed by (in descending order of proficiency) C1, B2, B1, A2 and Al.
3. Transcripti nvention based on Goodwin (1990) and Pichler (2013):

! Animated or emphatic tone

[ Backchannel (overlapping)

(h), (h)(h), (hygh) Breathiness, laughter
((text)) Extralinguistic information
- False start; sudden cut-off of current sound

3

Quoted speech
Rising intonation contour
Section of transcription removed

?
[...]
(), () Short, medium pause

: Syllable lengthening

4. Galway 1s approximately 200 km west, and Portlaoise about 95 km south-west, of Dublin.

5. Domini terviewed in the same way as the other participants discussed in this article
1 ATA COLLECTION AND METHODOLOGY’). However, he later
emailing the first author with some more detailed answers to the questions
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