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Abstract

Informed consent is considered an integral part of the ethical dimension of research,
especially in educational research undertaken with children. The procedures and details of
obtaining informed consent from children’s parents have received much scholarship in the field.
This study aims at exploring the issue of obtaining informed consent for children in educational
research in the Kingdom of Saudi Arabia (KSA). The thesis proposes that that there is a gap in
obtaining informed consent from parents of children involved in educational research in KSA.

Data was collected through a questionnaire, which was completed by six participants who
hold graduate degrees in education research. Results indicated that there were clear
administrative processes undertaken by the participants to obtain permission to undertake
research in early childhood settings, firstly from the Ministry of Education and then the principal
of early childhood settings. There were no formal ethics guidelines, protocols, or processes
discussed in relation to obtaining informed consent from children’s parents in KSA. Researchers
who discussed informed consent from parents and children when conducting research on
children were guided by their experience in the United States or the United Kingdom. This was
the major reason behind choosing post-colonialism as a conceptual frame for the study. The
point being stressed is that there is no harm in importing academic and research practices from
the West as long as they do not contradict major religious and cultural practices— something
that goes in line with Islam’s encouragement of gaining knowledge. Post-colonial theory
supports a way to navigate western concepts of informed consent with KSA’s social and
historical beliefs and practices.

The study concludes by stressing the necessity of adopting the informed consent

procedure in research conducted on children in KSA. The nature and details of this informed
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consent can be appropriated to fit the social and cultural realties of KSA. It is also recommended
that further research be done in this field

Keywords: Informed consent—post-colonialism — Islam — KSA.
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Introduction

This thesis seeks to understand the practice of informed consent in early childhood
educational research in the Kingdom of Saudi Arabia (KSA). I have been involved in the field of
teaching and education for over four years in the KSA. During this time, there have been many
significant issues related to the field of early childhood education (which started formally in the
mid-20"™ century), and in particular, issues of educational research undertaken on children. When
I was a senior student in the KSA, I undertook practical training in kindergartens for a year.
During this experience, I noticed that there were no rules that would hinder me or any researcher
from working with children on research; in other words, prior parental approval was not
required. The only permission I had to gain was from the school principal. I conducted a case
study during this period without the prior approval of either the parents or the child. Later on,
during my own professional career, before coming to Australia, I supervised students who were
completing their practice teaching session. Similarly, I did not instruct any of these students to
obtain any kind of consent from parents for the purpose of conducting case studies or any kind of
research work with children.

However, upon moving to Australia, I found stark differences when it came to the issue
of obtaining informed consent related to research undertaken on children. 1 explored the
necessity of obtaining informed consent from children’s parents when conducting educational
research on their children through my master’s coursework. Moreover, as I became a mother, I
realized that it is my requirement as a mother to know what kind of research is going to be
conducted on my child, and thus it is my right to consent or withdraw accordingly. Hence, my

interest in the topic was born. In more specific terms, I became interested in the issue of ethical
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engagement with children participating in research and how children are supported to provide
consent or assent when involved in research studies.

While undertaking my literature review, I discovered that there was no Saudi Arabian
early childhood research literature that discussed informed consent for children’s participation in
early childhood educational research. Further, in this literature search there was no research
literature regarding parents’ informed consent for children to participate in early childhood
educational research. I felt that I needed to focus firstly on parental consent for children’s
participation in research before pursuing children’s consent or assent. Hence comes, this process
informed my research topic.

Before moving to discuss my research questions, it is vital to indicate the differences
between consent and assent. In the case of children participating in research, informed consent is
to be obtained from the parents, whereas what is to be obtained from children is informed assent.
The difference between informed consent and informed assent is that the latter represents more
of an oral approval taken from the participant, whereas the former is a written one.

My research questions are:

1- How is informed consent obtained for children participating in early childhood educational
research in Saudi Arabia?
2- What are the historical and contemporary issues that inform these practices?
Ultimately, this project aims at:
o increasing knowledge about how informed consent for children to participate in research
is currently obtained in early childhood research in the KSA;
o increasing knowledge about what guiding principles inform these practices; and

o providing knowledge to guide the practices of early childhood educational researchers.
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Overview

In chapter one, I present a review of the literature related to informed consent for children
participating in educational research, both internationally and in the KSA. Chapter two outlines
the methodological approach adopted for the research. This chapter discusses the significance of
the qualitative approach to the study as well as the reasons why the questionnaire is appropriate
for the study. Chapter three, in turn, discusses how I analysed the research data and highlights its
significance to the topic. Chapter four deals with the data and data analysis, which supports a

discussion of the findings and poses recommendations in chapter five, the conclusion.
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Chapter 1: Literature Review

This chapter will provide an overview of what is informed consent, the western and the
Kingdom of Saudi Arabia’s (KSA) historical perspectives of informed consent, debate related to
children’s informed consent, influences of children’s rights discourses on informed consent, and
sociological influences on children’s informed consent. Finally, this chapter will examine the
cultural issues of informed consent and discuss the gaps in the research literature on informed
consent for children to participate within a KSA context.

What Is Informed Consent?

Informed consent is a legal procedure to ensure that, research participants are aware of all
the potential risks and costs involved in their research participation (Coady, 2001). There are
essential elements of informed consent that include informing the participants of the nature of the
involvement, and the potential risks and benefits of their contribution to the research. This is to
ensure that, informed consent is based on a participant’s autonomy, and their right to determine
what is in their own best interest (Coady, 2001). The research literature described the core
principles of consent as an explicit act of verbal or written agreement indicating that a person
willingly wants to participate in the research. This shows that they understand the purpose or aim
of the research and how they will be involved in the research. It also highlights what activities
they will undertake, the benefits and risks involved, that they haven’t been pressured into
participating, and that there is an understanding that they can withdraw at any time (Royal
College of Nursing, 2011; Miller, Drotar, & Kodish, 2004; Gallagher, 2010; Powell, 2011). This
is further supported by Robert Levin’s (1988) definition of informed consent as:

The voluntary agreement of an individual, or his or her authorized representative, who

has the legal capacity to give consent, and who exercises free power of choice, without undue
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inducement or any other form of constraint or coercion to participate in research. The individual
must have sufficient knowledge and understanding of the nature of the proposed research, the
anticipated risks, and potential benefits, and the requirements of the research to be able to make
an informed decision. (p. 66)

Informed consent aims to ensure that the participant is not deceived or coerced in any way in
relation to the research. In this regard, The Royal College of Nursing (2011) elaborated on
informed consent. In its published Informed Consent in Health and Social Care Research,
Pharahoo (2006) defined informed consent as ‘the process of agreeing to take part in a study
based on access to all relevant and easily digestible information about what participation means,
in particular, in terms of harms and benefits’ (as cited in Royal College of Nursing, 2011, p. 3).
Many researchers emphasised that informed consent involves more than a mere signature on a
form (Royal College of Nursing, 2011). Alderson and Morrow (2004, p. 96) explained that
informed consent is ‘the invisible act of evaluating information and making a decision, and the
visible act of signifying the decision’.

As an overview, informed consent is based on three features: the knowledge and
information provided to the participants in a form they can understand, their voluntary consent,
and competence to give this consent (Beresford, 1997). Gordin and Alpert (1988) and Kanner,
Langerman, and Grey (2002) argued that conducting research with children as participants has
only occurred during the past 75 years. Who should provide consent for children’s participation
in research is often a controversial issue and has generated great debate (Powell & Smith, 2009;
Alderson & Morrow, 2004; Cocks, 2006). In accordance with legal definitions, a child cannot
give informed consent; however, the child’s legal guardian can provide informed consent on

behalf of the child (Coady, 2001). Spriggs (2010) illustrated that assent ‘gives recognition to the
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role for children that lies between no involvement in discussions and full decisional authority’
and that in this case ‘there is no requirement for a signature’ (p. 7).

Tigges distinguished between active parental consent and passive parental consent,
arguing that ‘active consent requires all parents to return a consent form, regardless of whether
they are allowing their child to participate. Passive parental consent requires parents to respond
only if they do not want their child to participate in the research’ (Loveridge, 2010, p. 8). At any
rate, the parent as a legal guardian or decision-maker has its roots in the United Kingdom’s
common law where, until the 1700s, children were accepted as their father’s chattels (Gordin &
Alpert, 1988; Kanner, Langerman, & Grey, 2002). A more vivid view of this field can be
obtained by perusing the history of informed consent.

Historical Overview of Informed Consent

For many European countries as well as the United States of America, Australia, and
New Zealand, informed consent is bound by ethical and legal frameworks and standards ensuring
that processes for gaining consent are adequate and appropriate (Royal College of Nursing, 2011;
Powell & Smith, 2006). The history of informed consent involving human subjects in research
goes back to the 1930s. It emerged as a reaction to the German National Socialist doctors’
experimentations on human subjects during World War II (Gallagher, Haywood, Jones, & Milne,
2010). In response to this dehumanising treatment, the Nuremberg Code stressed that research
needed to be guided by ethical principles and practices, and that researchers should obtain
voluntary consent from participants in medical research (Almenia, 1951). The Nuremberg Code
emphasised that the key to ethical research was informed consent of the participant (Coady,
2001). The Nuremberg Code (1949) appeared to introduce the concept of consent for the

participation of children in research in the first principle, where it stated:



Informed Consent: Saudi Children 10

The voluntary consent of the human subject is absolutely essential. This means that the
person involved should have legal capacity to give consent; should be so situated as to be able to
exercise free power of choice, without the intervention of any element of force, fraud, deceit,
duress, over-reaching, or other ulterior form of constraint or coercion; and should have sufficient
knowledge and comprehension of the elements of the subject matter involved as to enable him to
make an understanding and enlightened decision. This latter element requires that before the
acceptance of an affirmative decision by the experimental subject there should be made known to
him the nature, duration, and purpose of the experiment; the method and means by which it is to
be conducted; all inconveniences and hazards reasonable to be expected; and the effects upon his
health or person which may possibly come from his participation in the experiment. (Nuremberg
Code, 1949, p. 1)

Later in 1964, the Declaration of Helsinki (World Medical Association, 2008) was issued
to further stress the significance of obtaining informed consent from participants in research. It
should be mentioned that the Declaration distinguished between therapeutic research, which may
benefit patients, and non-therapeutic research that may not give this benefit. In case of the latter,
fully informed consent should be obtained; in the former, the consent is to be determined by the
physician depending on the patient’s psychological situation (World Medical Association, 2008).
The Declaration of Helsinki (World Medical Association, 2008) argued that while the child may
not be legally competent to give consent, researchers nevertheless, should gain informed consent.
This means that both the parents and child should be informed about the implications of the
research.

In 1979, the United States National Commission for the Protection of Human Subjects of

Biomedical and Behavioral Research issued 7he Belmont Report, which also stressed the

10
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significance of obtaining consent from participants in the research. The report highlighted three
basic principles that should govern the research process: namely respect for persons,
beneficence, and justice. In this report, respect means the necessity of respecting one’s decision
to participate or not participate in research. Beneficence includes two major factors, namely the
avoidance of harm and the maximization of benefit. Justice, on the other hand, means ‘fairness in
distribution’, which means that all get equal benefit. Further, in 1991, the Federal Policy for the
Protection of Human Subjects (Common Rule) was issued by the U.S. Department of Health and
Human Services, which also stressed the necessity of obtaining informed consent.

The Nuremberg Code (1949) and the Declaration of Helsinki (World Medical
Association, 2008) heavily influenced the protocols and guidelines established by human ethics
committees at many institutions in Europe, the United States of America, Australia, and New
Zealand where research has been undertaken on or with people. I would argue that this is not
surprising as many European countries were either involved in World War II or were affected
through trade or migration as a result of the war. Further, the United States of America and
Australia also participated in World War II. It is important to note that the KSA was not actively
involved in World War II and so it is not a surprise that the Nuremberg Code (1949) and the
Declaration of Helsinki (World Medical Association, 2008) did not have the same influence on
broader human ethics research protocols and guidelines, and more specifically on informed
consent for children’s participation in research. I will discuss this further later in my literature
review.

Children’s Informed Consent and Assent
Informed consent" is the voluntary agreement of an individual, or his or her authorized

representative, who has the legal capacity to give consent, and who exercises free power of

11
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choice, without undue inducement or any other form of constraint or pressure to participate in
research. The individual must have sufficient knowledge and understanding of the nature of the
proposed research, the anticipated risks and potential benefits, and the requirements of the
research to be able to make an informed decision (Coady, 2001; Spriggs, 2010; Tigges, 2003;
Loveridge, 2010).

"Assent" is a term used to express inclination to participate in research by persons who
are by definition too young to give informed consent but who are old enough to understand the
proposed research in general, its expected risks and possible benefits, and the activities expected
of them as subjects. Assent by itself is not sufficient, however. If assent is given, informed
consent must still be obtained from the subject's parents or guardian. Country-specific laws
define who constitutes a "child," and such definitions dictate whether or not a person can legally

consent to participate in a protocol.

In addition, the Society for Research in Child Development (SRCD) (1933) in the United
States of America established the Ethical Standards for Research with Children. Principle 3 of
the Standards states that informed consent can be obtained from parents or those who are
involved in loco parentis such as teachers or superintendents, who do not need to be legal
guardians (SRCD, 1933). It indicated that it is preferable to obtain this consent in writing,
showing all the features that may discourage them from giving the consent. In addition to giving
them the right to refuse consent, the informed consent should inform them that their refusal will
be without prejudice.

Additionally, the Code of Ethics issued by the American Educational Research

Association (AERA) (2011) illustrated certain regulations regarding obtaining informed consent

12
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with children. It showed that consent is to be obtained from ‘a parent or a legally authorized
guardian’(Para 2) This consent may be waived in the following situations when 1) the research
involves no more than minimal risk for the research participants, and (2) the research could not
practicably be carried out were consent to be required, or (3) the consent of a parent or guardian
i1s not a reasonable requirement to protect the child (e.g., in the case of neglected or abused
children) (AERA, 2011). The document goes on to outline that the researcher should obtain the
assent of the child as far as the child is capable of giving this assent, except in cases illustrated in
the three points above. In any case, the waiver of the consent from the child or the parent
necessitates approval of the institutional review board or a party authorised in research ethics.

Gallagher, M., Haywood, S. L., Jones, M. W., & Milne, S. (2010) outlined certain issues
that the researcher has to take into consideration in obtaining informed consent. For example,
they urged researchers to consider issues like children’s understanding and the information
delivered, among others. The authors went on to examine detailed aspects of the process, such as
the extent to which the child’s consent is authentic. They argue that his or her consent may be a
way of escaping classes or homework rather than a real desire to participate in the study, which
may affect the authenticity of his or her feedback to the research.

In addition to the above-mentioned scholarship, the National Health and Medical
Research Council, Australian Research Council & Australian Vice-Chancellors’ Committee (the
Australian National Statement on Ethical Conduct in Human Research (2007)) stressed the
significance of obtaining informed consent from parents of children participating in educational
research. The document divided participants into various categories of maturity levels,
explaining the case for acquiring consent from each category. For example, ‘Different levels of

maturity and of the corresponding capacity to be involved in the decision include infants, who

13
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are unable to take part in discussion about the research and its effects (Australian National
Statement on Ethical Conduct in Human Research, p. 55). In the case of young children of
developing maturity, consent is required but is not sufficient to authorize research, whereas fully
mature people whose consent is required can authorize research. The document went on to
emphasise that in the design of the research, the researcher should explain the capacity of the
child to give consent to participate in the research, and in addition, the child’s refusal to
participate in the research should be respected.

Woven within the debate of parental consent for children’s participation is whether
children can provide their own informed consent. This includes the debate around the differences
between children’s consent and assent. It should be highlighted that in the case of children
participating in research, informed consent is to be obtained from the parents, whereas what is to
be obtained from children is informed assent. The difference between informed consent and
informed assent is that the latter represents more of an oral approval taken from the participant,
whereas the former is a written one. The implication here is that assent is not sufficient to
conduct research. Although assent entails that the child is mature enough (age range between 12
and 15) to understand the nature of the research to be conducted, written consent from the parent
is a must for the research to be conducted (Medical Translation Service, 2012).

To illustrate the difference more clearly, the following two examples give an idea of the
differences between an informed consent form and an informed assent form: ‘This consent form
provides you with information about a research study’ (consent form) and ‘We want to find out
how to make your sickness better’(assent form); ‘The purpose of this study is to find out more
about diabetes treatment’ (consent form) and ‘We want to find out new ways to treat diabetes’

(assent form) (Wood, Friedland, & McGrory, 2001, p. 41). Thus, both the informed assent forms

14
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and consent forms must be carefully phrased if the research is to be legal, ethical, and honest.
This debate is often fuelled by questions of children’s capacities, as Lansdown (1994) wrote:
‘Some adults perceive children as essentially irrational, irresponsible and incapable of
making informed choices of matters of concern to them and to a large extent our legislation still
reflects this view’ (p. 24). Thus, in brief, assent is oral and taken from children, and consent is
written and taken from parents. There is also a large body of work that examines children’s
human right to participate in the process of providing informed consent and assent to participate
in research.
Children’s Rights Discourses and Informed Consent

The United Nations Convention on the Rights of the Child which was (UNCRC), issued
in 1989, heavily influenced the view of children’s participation in research (Sinclair, 2004;
Powell & Smith, 2009; Loveridge, 2010). The UNCRC (1989) dealt with the rights of children in
all aspects of life. The UNCRC (1989) was structured under three areas: provision, protection,
and participatory rights. Article 3 states:
In all actions concerning children, whether undertaken by public or private social welfare
institutions, courts of law, administrative authorities, or legislative bodies, the best interests of
the child shall be a primary consideration.
States Parties undertake to ensure the child such protection and care as is necessary for his or her
well-being, taking into account the rights and duties of his or her parents, legal guardians, or
other individuals legally responsible for him or her, and, to this end, shall take all appropriate
legislative and administrative measures. (UNCRC, 1989, n.p)

The interpretation of this article in practice in western countries such as the United States

of America,, the United Kingdom, and Australia in regard to informed consent and the

15
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overseeing of the ‘best interest of the child’ in research is the responsibility of the child’s parent
or legal guardian. Where a child is a ‘ward of the state’, the government or ‘state’ is the child’s
legal guardian. In addition, article 5 highlights the right to parental guidance. Article 5 notes:

States Parties shall respect the responsibilities, rights and duties of parents or, where
applicable, the members of the extended family or community as provided for by local custom,
legal guardians or other persons legally responsible for the child, to provide, in a manner
consistent with the evolving capacities of the child, appropriate direction and guidance in the
exercise by the child of the rights recognized in the present Convention. (UNCRC, 1989)

Additionally, several Articles in the United Nations Convention on the Rights of the
Child (UNCRC) specifically recognize children’s rights to be consulted and heard in matters
affecting them:

* the right to express their views on all matters affecting them and for their views to
be taken seriously (Article 12);

* the right to freedom of expression, including freedom to seek, receive, and impart
information and ideas of all kinds through any media they choose (Article 13);

* the right to education that promotes children’s emotional, intellectual, and
physical development; that fosters awareness and understanding of parents’ roles
and of the importance of cultural identity, language and values; and that prepares
children for a responsible life in society (Article 29) (see Moss, 2007; Ackroyd &
Pilkingham, 1999).

This has created a great debate and literature calling for children to actively participate in
the informed consent or assent process (for examples, see MacNaughton & Smith, 2009, 2008;

MacNaughton et al., 2007; Powell & Smith, 2009). This emphasis on young children’s active

16
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engagement in research was further fuelled in 2005 with the release of the United Nations’
General Comment No. 7 ‘Implementing Child Rights in Early Childhood’. General Comment
No. 7 stated that the young child’s right to express their views and feelings should be taken into
account in ‘the development of policies and services, including through research and
consultations’ (OHCHR, 2005, p. 7). General Comment No. 7 stressed that these are the rights of
all children, irrespective of age. In regard to research and early childhood education, General
Comment No. 7 noted under Section 40, ‘Capacity-building for research in early childhood’,
that:

Increasingly, research is also being carried out on early childhood from a human rights
perspective, notably on ways that children’s participatory rights can be respected, including
through their participation in the research process. Theory and evidence from early childhood
research has a great deal to offer in the development of policies and practices, as well as in the
monitoring and evaluation of initiatives and the education and training of all responsible for the
well-being of young children. But the Committee also draws attention to the limitations of
current research, through its focus mainly on early childhood in a limited range of contexts and
regions of the world. As part of planning for early childhood, the Committee encourages States
parties to develop national and local capacities for early childhood research, especially from a
rights-based perspective. (OHCHR, 2005, p. 19)

Powell (2011) argued the need for researchers to engage with the UNCRC to ethically engage
with children’s participation in research, writing:

Children’s involvement in research is underscored by increasing recognition of the citizenship
and status of children, which has been universally recognised in the United Nations Convention

on the Rights of the Child (UNCRC). The UNCRC has implications for researchers, both as an

17
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international charter of children’s rights and as a framework for interpretation and application of
children’s rights in the context of research ethics (p. 11).

General Comment No. 7 in the Convention of the Rights of Child mentioned that the
child’s approval to participate in the research is more of an assent rather than consent. However,
as mentioned above, informed assent alone is not sufficient to satisfy legal requirements (in
countries such as the United States of America, Australia, New Zealand, and the United
Kingdom) for a child’s participation; informed consent must also be sought and gained from the
child’s parent or guardian. In practice, assent may be attained by the researcher by talking with
the child and getting their agreement (saying ‘OK’), as well as requiring them to sign an assent
form, which is tailored to the child’s age, maturity level, and intellectual capacity, as described
by Vygotsky (1978) and Piaget (1952). Cocks (2006) argued that assent recognizes the
interdependence of the researcher and the researched:

Assent is represented within the relationships between the researched and the researcher,
by the trust within that relationship and acceptance of the researcher’s presence. It removes the
reliance on the child demonstrating adult-centric attributes such as maturity, competence and
completeness; rather, it accepts the child’s state of being (p. 257).

There is a need to consider how research is guided and conducted to ensure all efforts are
made towards implementing the principles of the UNCRC (1989). Informed consent is a very
important issue in research since it shows respect for the person participating in the research.
The significance of obtaining informed consent from children participating in the research has
been was highlighted in the National Statement on Ethical Conduct in Human Research (2007).
It stressed that the research should respect ‘the developing capacity of the children’ by giving

tribute to his consent or lack thereof.
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Connected to ethics is a rights’ perspective. The Statement stressed that any research
done involving children should maintain the right of children to ‘safety, emotional and
psychological security and well-being’. Informed consent is a part of respecting the child’s right
to safety by guaranteeing that the research involves no risk to them. In addition, the Statement
clearly stated that researchers should ensure that the child’s participation in the research does not
contradict with his or her ‘best interest’. In this regard, informed consent can help the child’s
parents decide whether the research goes against the best interest of the child.

There have been many other studies conducted in this field emphasising the significance
of the issue of rights and outlining relevant regulations and implications. The Ethical Conduct of
Research on Children issued by the Medical Research Council outlined the conditions upon
which children may be involved in research studies; among these conditions is the prior consent
of either the child himself or his guardians (Marrow, 2011, p. 3). Likewise, Code of Conduct
Ethical Principles and Guidelines issued by the British Psychological Society indicated that
‘where research involves all persons under sixteen years of age, consent should be obtained from
parents or from those in “loco parentis” (Marrow, 2011, p. 3).

A significant source that highlighted children’s rights in research is Harcourt, Perry, and
Waller’s (2011) Researching Young Children’s Perspectives. The authors drew on their
experience in the research field with children to elaborate on the ethical and methodological
implications of children-oriented research. The book highlighted many issues related to informed
consent such as distinguishing it from informed assent, its process, and challenges. Most
importantly, the authors highlighted the right of the child to withdraw his or her consent during

the course of the research. The authors also paid particular attention to the right of the child in
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giving or withholding his consent. They viewed children with high esteem, arguing that they
should be considered an integral part of the research process.

The Kingdom of Saudi Arabia became a signatory to the Convention in 1996. Despite my
literature search, I was unable to find any research articles connecting the KSA’s ethics,
protocols, guidelines, procedures, and connections with parental informed consent for children’s
participation and children’s rights in early childhood education research. This raises questions
about how children’s rights discourses may affect the future exploration of parental informed
consent for children to participate in early childhood research and children’s participation in
these processes in the KSA. KSA’s participation in this Convention could pave the way for
informed consent to be implemented, especially as it is in line with Islam’s focus on human
rights in general and children’s rights in particular. However, it is important to note that Saudi
Arabia was critical of the Universal Declaration of Human Rights and participated in discussions
and development of The Cairo Declaration on Human Rights in Islam (CDHRI) (CDHRI, 1990).
The KSA was among other Muslim nations including Sudan and Iran that criticized the
Universal Declaration of Human Rights for its ignorance of Muslim cultures and societies.
Hence, the CDHRI held in 1990 set out to address human rights from the perspective of Islam,
taking into consideration Arab and Muslim social realities. The CDHRI focused on major aspects
of human rights such as racism and rights of elderly people. Article 7 of the Declaration states
that, parents and those in such like capacity have the right to choose the type of education they
desire for their children, provided they take into consideration the interest and future of the

children in accordance with ethical values and the principles of Sharia.
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In addition, Article 20 of the CDHRI states: ‘Nor is it permitted to subject an individual to
medical or scientific experimentation without his consent or at the risk of his health or of his
life’.

The CDHRI gave particular attention to both women and children. With respect to
children, the Declaration entitled the parents with the right over their children, imposing on them
the necessity of protecting their children. Article 7 (a) says: ‘As of the moment of birth, every
child has rights due from the parents, the society and the state to be accorded proper nursing,
education and material, hygienic and moral care. Both the foetus and the mother must be
safeguarded and accorded special care’.

As mentioned above, the Royal College of Nursing Research Society (2011) emphasised
that both children and their parents should be involved in the consent process. Even for children
who can give consent, parental assistance is required. In addition, the American Academy of
Pediatrics indicated that ‘decision making related to the treatment of older children and
adolescents should include assent of the patient in addition to parental permission’ (cited in
Miller, 2004, p. 256).

Sociology of Childhood and Informed Consent

A large body of research in the field of sociology has given new perspectives on children,
generating debate between the traditional theories of sociology and the new sociology of
childhood (Kotansas, 2009). Corsaro (2005), comparing the traditional and new theories of child
sociology, argued that ‘traditional theories view children as ‘“consumers” of the culture
established by adults’ (p. 7). However, Corsaro is on the side of the ‘constructivist and
interpretive theoretical perspectives in sociology’which argues that children and adults are

equally active participants in society. Similarly, several writers argue for recognizing children as

21



Informed Consent: Saudi Children 22

‘social actors’ having great influence in their lives as well as the lives of others around them
(Corsaro 2005). This view recognises children’s agency, arguing that young children have valid
and important knowledge about their worlds that is different from adult knowledge but not
inferior (James & James, 2004; Winter, 2006). Additionally, Martin Woodhead has been an
advocate for the recognition of children as social actors and active participants of research
(Woodhead, 2009). A literature review undertaken by Smith and Powell (2006) found that when
research is sensitive and children are perceived as vulnerable, child participants are more likely
to be excluded from research by adult gatekeepers. Smith and Powell (2006) suggested that
children should not be treated like passive victims but rather should be empowered as social
actors who can shape research. In terms of informed consent, this means that children should be
given greater decision-making authority when it comes to deciding whether a child can
participate in research.

The language of the consent form, Smith and Powell (2006) suggested, should not be
dumbed down nor should text be omitted and placed in the parents’ consent form, but rather
should be included in the assent form on which the child can deliberate and decide. Margaret
Coady has a similar perspective to Smith and Powell, criticizing the traditional view that
represents children as incompetent citizens. Coady gave special credit to the UNCRC as it
created a quantitative shift in the view of children and their rights (Macnaughton, 2008).

Child Development and Informed Consent

Developmental theories have played a part in understanding children’s capacity to
provide informed consent or assent to participate in research. The biological and linguistic
immaturities of very young children are recognised as creating particular challenges (e.g.,

Greene & Hogan, 2005; Greig et al., 2007). The Russian psychologist Lev Vygotsky was one of
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the first major theorists in the field of child development in Russia. While Vygotsky did not
write about informed consent for children to participate in research, his work did examine
children’s development and their capabilities and capacities, and influenced early childhood
education. Vygotsky believed that social processes, not individual development, were the key to
child development (Vygotsky, 1978). He believed that teaching must proceed ahead of a child’s
development so that the child’s internal processes and abilities can be advanced by what is taught
to them. He rejected any view that the child has all the skills and tools necessary to mature into a
fully functioning adult and instead insisted that others more skilled in the child’s life, such as
parents and teachers, could assist the child to develop more advanced structures and thought
processes (Vygotsky, 1978). It could be argued that this is reflected in the western legal principle
governing parents’ informed consent for children to participate in research. Since the child is not
deemed ‘competent’ to provide such consent, the child’s parents provide consent on the child’s
behalf. In this regard, informed consent could be understood as part of the social processes that
Vygotsky emphasised as integral for a child’s development. Vygotsky argued that until children
achieved competence in particular areas of achievement, they were better suited to be in the
company of others who could supervise and help them. This is in line with the concept of
informed consent, as it means assistance provided to the child from the parents. That is, the
parent ensures that any research in which their child participates has direct benefits to the child,
for example the enhancement of skills or knowledge, or to the broader society, and that there is
justice as outlined in the Belmont Report (1979). Vygotsky introduced the concept of the zone of
proximal development (ZPD), which he argued was °‘the distance between the actual
developmental level as determined by independent problem solving and the level of potential

development as determined through problem solving under adult guidance or in collaboration
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with more capable peers’ (Vygotsky, 1978, p. 86).

I would argue that the ZPD should be considered when assessing how young children can
engage in providing assent (alongside parents’ informed consent) to participate in research. It is
important to ask the question: how can the concept of the ZPD support researchers in explaining
the key concepts of the research, its risks and benefits, and the task demands to children? An
example of this could be that children should not simply receive a piece of paper with detailed
information (plain language statement and consent/assent form), which is beyond their cognitive
level. Instead, the language must be customized to their age and maturity level, and then a more
competent adult researcher must assist them to understand the research so that nothing is
misunderstood (Vygotsky, 1978). In this sense, the customization of language is the language
provided for the child to give assent, and the assistance provided to them is the informed consent
provided by the parent, which sustains their rights. This is why Vygotsky’s concept of ZPD
contributes to the literature on informed consent.

Another theorist in the child development field who has had a major influence in areas
involving children, such as law and education, is the Swiss developmental psychologist, Jean
Piaget (1928, 1951, 1952, 1962, 1970, 1983). Like Vygotsky, Piaget did not write about
informed consent; however, his conceptualizations of the child and the child’s capacities inform
the general understanding of the child’s capacity to provide informed consent to participate in
research. For example, Piaget adopted a biological perspective when he argued that a child’s
ability to learn was secondary to, and limited by, his or her stage of cognitive development. He
believed that a child engages in a process of reinterpreting or restructuring the environment
through his or her own activities. Piaget was very interested in intelligence and believed that a

child’s intelligence grew with his interactions with the environment, which helped mould and
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shape new structures and thought processes (Piaget, 1952). This contradicts the general belief
that children are not competent to provide informed consent for research that will be conducted
on them.

Piaget conceptualised the child as passing through various stages of cognitive
development and described what children are capable of at various stages in their development.
Piaget postulated the child as an isolated but active scientist, trying to make sense of the world
and making discoveries which improve his knowledge and intelligence. In terms of informed
consent and assent, a Piagetian would suggest that consent and assent should be tailored to the
child’s cognitive abilities, not written to some standard that involves adult language and
concepts. Piaget’s theorization of the child advocated that language and concepts in consent and
assent forms and explanations should be adjusted to the child’s level and that no tasks should be
assigned to a child that are beyond their stage of cognitive development. In this sense, informed
consent would be a task that is beyond a child’s cognitive abilities, depending on the nature of
the research; hence, parent’s intervention is a must. In addition, Piaget’s view is reflective of the
significance of appropriating informed consent to the convenience of the child rather than
adopting a universal formula that does not take the social and cognitive realities of the child into
consideration.

Tensions Related to Informed Consent

Despite the progress researchers have made in formulating strict protocols surrounding
informed consent and informed assent, there are a significant number of gaps in this research.
One area which needs to be addressed is the factors that underpin a child’s decision-making
process, such as how they arrive at their decision, who influences the child’s decision to consent,

and the role of the parents and the researcher in facilitating this consent. Some researchers also
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suggested that informed consent and assent can be individualized to meet the needs of each
participant (Medical Translation Service, 2012). As far as parental informed consent is
concerned, the informed consent form should meet the needs of the children’s parents as they are
the ones who are responsible for giving consent.
Cultural Issues and Informed Consent

As indicated by Wilson (2006), there are several cultural issues involved in the process of
implementing informed consent. Aside from adapting informed consent to fit the society in
which it is implemented, there are other issues of concern that come with implementing informed
consent. One of these issues is cultural diversity which is associated with linguistic diversities,
which may affect (and ultimately define) diverse cultural understandings and meanings. Wilson
(2006) touched on this point. Realising the sensitivity of this issue and the high ethical
implications of informed consent, Wilson recommended that there be interpreters for people who
are asked to sign an informed consent form. Powell (2011) paid specific attention to cultural
issues in obtaining informed consent. In particular, she examined the situation in South Africa,
commenting on some researchers’ contention that there is no acceptance of the validity of a
child’s voice in the majority of the world. Powell (2011) further explained the difficulty in
obtaining informed context in the context of South Africa. Parents may be separated from
children due to AIDS or HIV, or parents may be working some distance from home. High
illiteracy rates further compound this difficult situation. Coady (2001) also elaborated on the
negative view given to children in terms of not considering them fully-fledged citizens who have
equal rights. She argued that until quite recently, children were excluded because they were
viewed as intellectually incompetent.

Educational Research in KSA and Informed Consent
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There is a growing research agenda in the KSA in the early childhood field. Early
childhood research in the KSA has been in the areas of preschool education. For example ‘The
Status of Preschool Teachers in Saudi Arabia’ (n.d) set out to explore the challenges that face
preschool teachers in the kingdom. It explores the history of preschool education in the KSA,
arguing that ‘the main goal of preschool education is to prepare children via righteous upbringing
to receive life’s diverse roles with a sound basis’ (The Status of Preschool Teachers in Saudi
Arabia, p. 7). It is noted that the scholarship does not highlight the issue of informed consent at
all.

My literature review shows that there is a gap in the research literature about informed
consent for children’s participation in early childhood educational research in the KSA. I drew
on western and middle eastern databases to search for journals and books about parents
providing informed consent for children to participate in early childhood research. There was no
published research literature about informed consent for children to participate in early childhood
research in the KSA.

Table 1. Literature Databases Searched

Library Websites
King Saud University
Library catalogue http://catalog.library.ksu.edu.sa/uhtbin/cgisirsi/VKoWeiaYzX/CE

NTRAL/327470047/60/502/X

King Saud University http://ksu.edu.sa/sites/KSUArabic/Pages/Home.aspx)
website
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King Abdel Aziz City for | http://www.kacst.edu.sa/ar/Pages/default.aspx
Science and Technology
website

King Faisal Centre for http://www kfcris.com
Research and Islamic
Studies website

The University of
Melbourne https://ehis-ebscohost-

com.ezp.lib.unimelb.edu.au/eds/search/basic?sid=7c4752f1-002a-

4ac3-8ad9-830511148e61%40sessionmgrl2&vid=1&hid=20

The silence in the discussion on informed consent for children’s participation in the KSA
raises issues about how children’s rights are protected. In this sense, I believe my research will
contribute a new dimension to how research protocols and procedures in early childhood
education in the KSA could be developed and implemented.

With a lack of research on the topic of informed consent for children to participate in
research in early childhood education in the KSA, I broadened my search to include research
outside the early childhood field. It is important to note that although Human Rights Watch
(2008) referred to instances where Saudi children’s right to informed consent to medical surgery
is violated (p. 50), there are other studies that offered a dissenting view. There is literature that
showed that there were protocols about informed consent for children in the medical field in the
KSA. Mohammad Al Shanqiti’s The Regulations of Medical Surgery and Resulting
Consequences (2004) is a seminal work on the study of informed consent in relation to medical
surgery in the KSA. Al Shanqiti asserted that prior informed consent is applied in the Saudi
medical sector in most cases, including children, and referred to this principle in Islamic

legislation, citing Ibn Qudama, a renowned Muslim scholar, as follows: ‘If the boy underwent a
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surgery without the permission of relevant guardian ..., the case will be deemed as a criminal act
because it is carried our without legal permission’ (p. 246). He also referred to Ibn Al-Qayim,
another equally important figure in Islamic discourse. Ibn Al-Qyim asserted that ‘if the person is
under the age of maturity such right of permission pursuant to guardianship will be applicable’
(p. 255).

Al Shanqiti (2004) thus emphasised the necessity of ‘obtaining the approval of the
parents or the nearest relative of the child on its behalf upon examination or treatment’ (p. 139).
Accordingly, physicians are not entitled to undertake any medical procedure since the prior
consent of the parents is obligatory (p. 139). The author also showed that even the hospital may
not transfer the patient to a particular surgeon without his prior consent. It is an ethical
commitment on the side of the physician not to be involved with the patient’s body without his
approval. Al Shangiti advised that such consent should be in the form of a ‘written statement’ (p.
139), which is why, in the case of children, ‘the approval of his relatives or family must be
obtained in writing, getting them to sign the relevant form to evidence the approval or the
permission of the surgery performance’ (p. 279).

Al Shanqiti stressed that the approval of the patient is almost mandatory, based on the
teachings of the prophet Mohammad (Peace be Upon Him). He referred to Osama Bin Sharik’s
Hadith explanation that the prophet (PBUH) said ‘Pursue treatment because Allah has made a
medication for every disease’ (256). Not abiding by this rule means that the patient is committing
a sin since protection of the self is one of the basic principles in Islamic jurisprudence. Al
Shanqiti’s argument was reiterated in other studies including Summary of the Provisions of the

Surgical and Medical Implications («de 48 iall JBY) 5 aphll 4sl all J&a) 4 s 4ll) by Fahd bin
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Abdullah Hazmi (1994) and Permission to Medical Operations: Provisions and Impact (| oY)
5l 5 4dlSal apkll cileall ¢) al) by Hani bin Abdullah Al-Jubeir (1997).

In the same vein, there are rules and regulations in the KSA health sector that stress the
significance of patients’ approval prior to any medical treatment. The New Health Professions
Practice Regulation issued in 2005 is living testimony in this field. Article 18 of the Regulation
emphasised the necessity of informing the patient of the details of his case:

The health practitioner is committed to alert the patient and the relatives to follow the

instructions and warn them of the risk of consequences that might occur if the

instructions are not followed, after explain the treatment and the effects of surgery. (p.

12)

Article 19 gives more emphasis to the patient’s approval prior to any medical treatment: ‘No
surgical operation may be made to any patient except in case the patient’s satisfaction or
approval is obtained accordingly, or else the guardian or the representative of the patient
approves the surgery’ (New Health Professions Practice Regulation, 2005, p. 12).

These protocols and procedures may support the development of guidelines and practices
in early childhood education research. In examining informed consent in research in general and
more specifically, in early childhood education, one needs to also examine the educational
system in the KSA.

Educational System in the KSA: Historical Overview

To gain insight into why informed consent for children’s participation in early childhood
educational research in the KSA does not occur, an overview of the educational arena in the
country is important. The educational system in the KSA has its roots in the time of the Prophet

Mohammad (PBUH). Essentially, the Prophet Mohammad (PBUH) was a teacher for all
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Muslims in his time. His teachings were basically represented in transferring the word of God to
his companions, and explicating the right path to God. The Prophet Mohammad (PBUH)
assigned some of his renowned companions as instructors for Muslims. The list of teachers of
that time includes important names in Islamic history, including Maaz ibn Jabal, Abu Abeida ibn
Jarrah, and Amr ibn Hazm, among others. These teachers were highly revered, setting an
example on ethics and trust for both their students as well as the whole society. The teaching was
offered for both adults as well as young children, resembling what is known today as early
childhood education. Their teaching basically focused on religious themes, including the Quran,
Hadith, jurisprudence, Arabic, and history. The mosque was the school where students obtained
their learning (=il 4is). In later years, teaching took place in what is called Kuttabs (Quranic
schools): informal places where the teaching and learning process was undertaken ( <xsUsll),

It should be noted that in the time of the Prophet Mohammad, great emphasis was placed
on the ethical aspects of education, with the Prophet Mohammad constituting the authority to
which all ethical issues were referred. In this regard, there was a reasonable consideration of the
issue of consent, which was mainly taken from the Prophet Mohammad. The quote mentioned
above—repeated here for emphasis—is relevant in this regard: ‘It was narrated by Osama Bin
Sharik that the Prophet (PBUH) replied to an Arab man asking about the possibility of treatment
pursuit by saying “Pursue treatment because Allah has made a medication for every disease”” (Al
Shangqiti, 2004). This emphasis on the ethical aspect now continues in KSA.

With the progress of time, changes have taken place in the educational system in the Arab
Peninsula. In the early era, new forms of teaching facilities evolved, such as the Badiah (the
place where Bedouins live) and the scholar’s house. In addition to other facilities that provide a

more collective teaching. During the Ottoman Empire, which ended in 1916, schools were
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established where the focus was on Turkish rather than Arabic language. After this, in the
Hashemite era (1916-1924), special emphasis was given to education; Arabic was regained as
the formal language of teaching and schools were established and divided into early childhood
education (elementary), advanced elementary, and schools for higher education. However,
studying abroad was prevented, probably for political reasons, and there were financial issues
where teachers did not receive their salaries on time (Al-Abdulkareem, n.d).

In 1925, the first form of formal education was witnessed with the establishment of the
Directorate of Education under the supervision of the Ministry of Education. However, schools
were open only to boys; girls were taught in Kuttabs or in their homes. It should be noted that
until this time, the teacher’s position was still imbued with religious connotations; for example,
his title in the southern region was (Fageeh), meaning a person knowledgeable in Islamic dogma.
The British education system was adopted and Egyptian assistance was requested to address the
lack of human resources in the kingdom. This convinced the government to send Saudi scholars
to study abroad. In 1953, the first Ministry of Education was established and education became
free. A point to be mentioned here is the stress on the separation of boys and girls in the Saudi
educational system, which resulted in the establishment of a separate Presidency of Girl’s
Education in 1960 (Al-Abdulkareem, n.d). However, the Presidency is now part of the Ministry
of Education, supervising the education of both boys and girls.

The current educational system in the KSA has undergone a considerable transformation
in all aspects. Teaching has become more institutionalized; in other words, it moved from being
informal to being formal, taking a more formal orientation to cope with advancements in
knowledge and various fields. The current educational system in the KSA is administered by the

Ministry of Education. Within the educational hierarchical organization, there is the General
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Organization for Technical Education and Vocational Training and The Ministry of Higher
Education (Al-Abdulkareem, n.d). Accordingly, progress in the educational field in the KSA has
been so influential that it has led to improvements in the field. The point to be emphasised is that
within the contemporary education system in the KSA, one realises the necessity of keeping up
with all the developments that characterise modern educational systems. These developments are
not restricted to equipment, methodologies, and human resources as such; rather, they extend to
include all the factors that govern the teaching-learning process. The education system has been
influenced by western concepts and thinkers such as Piaget and Vygotsky; however, educational
research has not been influenced by current developments in the field.

In terms of validating the questionnaire findings, there are several ways to validate the
findings we see in the data. Regularly findings require making comparisons to other studies and
published sources. In some cases, this is as easy as comparing findings to already published
studies. For example to show demographic similarities which has been adapted in this research.
In other words, the results obtained from this research have been compared against relevant
published results.

The ethical dimension in the Saudi educational system takes its principles from Islamic
teachings. It draws on principles of honesty, respect, and care for children. However, as
mentioned earlier, there is still a gap in the area of formal ethical protocols related to informed
consent.

The gap in the research literature about informed consent for children’s participation in
early childhood educational research framed my research questions, which are:

1- How is informed consent obtained for children participating in early childhood educational

research in Saudi Arabia?
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2- What are the historical and contemporary issues that inform these practices?

As an academic from the KSA, my hope is that this research can support the KSA to
engage further in the global developments in human rights in general and children’s rights in
particular. This study aims at opening the horizon for a deep examination of the issue, realising
its implications and working towards its implementation in the Saudi environment and most

importantly, in a way that is culturally appropriate.

34



Informed Consent: Saudi Children 35

Chapter 2: Methodology

To address my research question—how is informed consent for children participating in
early childhood educational research obtained in the Kingdom of Saudi Arabia?. It is important
to decide on the most appropriate research design to answer the research question. Typically, the
type of research will dictate the kinds of research methodologies that should be used to support
the study and methods used in order to collect data. Quantitative methodology is chosen if we to
collect data to measure variables and verify existing theories, hypotheses, or questioning them.
Data is often used to generate new hypotheses based on the results of data collected about
different variables which is more robust and accurate research methodology since it deals with
numbers and statistics (Malterud, 2001).

However, often collections of statistics and number are not the answer to understanding
meanings, beliefs and experience, which are better understood through qualitative data. In
addition, even the production of numbers is guided by the kinds of questions asked of the
subjects, so is essentially subjective, although it appears less so than qualitative research data.
Qualitative research is chosen when we wish to understand meanings, look at, describe and
understand experience, ideas, beliefs and values. Moreover, Questionnaire is the most commonly
used method of gathering information because it is less costly way to reach more people,
including people at some distance. Depending upon the method of distribution, it can be swiftly
done and data analysis can begin right away. The questionnaire keeps away from interviewer
bias, guiding and cues that can impact the legitimacy and reliability of the data collection
(Malterud, 2001).

Since the aim of this thesis is, to investigate informed consent for children participating

in early childhood educational research obtained in the Kingdom of Saudi Arabia, a qualitative
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research methodology specifically a questionnaire is the most appropriate method to answer my

research question.

In addition, qualitative research sets out to analyse topics based on a detailed examination

of actions and conversations. Malterud (2001) illustrated the concept of qualitative research,
arguing that it is a form of inquiry that is part of both the social and human sciences, employing
multiple strategies that aim at interpreting people’s experience, which he calls phenomenology.
Malterud (2001) wrote:
Qualitative research...refers to theories on interpretation (hermeneutics) and human
experience (phenomenology). They include various strategies for systematic collection,
organization and interpretation of textual material obtained while talking with people or
through observation. The aim of such research is to investigate the meaning of social
phenomena as experienced by the people themselves. (p. 398)

Denzin and Lincoln (2005) also stressed qualitative research’s ability to examine
people’s understanding of social phenomena. The authors highlighted that qualitative research
leads to this understanding through the utilization of a set of field notes, recordings, and
interviews. They argued that qualitative research comprises a collection of interpretive methods
that clarify the world around us. This comes through transforming the world into a set of
representations that includes ‘field notes, interviews, conversations, photographs, recordings and
memos to the self’” (Denzin & Lincoln, 2005, p. 3). In this way, qualitative research examined
things as they appear in their natural form and attempted to approach them in the same manner
so that people understand them. In the same manner, qualitative research employs various

empirical materials such as case studies, life stories, and interviews. These are interconnected
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practices that make qualitative methodology a way to reach the best understanding possible of
the object of study. This is a major reason for choosing qualitative research: because the research
is based on life experience of the participants in the field of research.

It has been argued that qualitative research provides more opportunity to deal with new
ideas that arise during the process of research (Conger, 1998; Bryman et al., 1988; Alvesson,
1996). Qualitative research places more emphasis on contextual issues, which is significant to
this research as it sits within the Saudi culture. In addressing the issue of informed consent for
children participating in educational research in the KSA, one has to take into consideration the
cultural, historical, and religious background that informs this practice in the country. It is for
these reasons that [ have chosen the qualitative methodology to approach my research question.

Not all things can be addressed quantitatively; in other words, not everything can be
quantified. I believe that just as qualitative research gives more freedom to the researcher, so it
does for the participants. In more particular terms, it gives credence to all of the feedback given
by the participant through questions. It does not restrict the participants’ feedback to answers that
rely on multiple choice; rather it gives them the freedom to write amply answers to the questions.
Qualitative research, by virtue of the nature of the questions that do not focus on merely
producing figures, takes into consideration all the participants’ narratives and employs it in the
study.

Qualitative research comprises many research methodologies. For my research, I have
chosen to use questionnaires. My questionnaire is open-ended. In this sense, it goes in line with
the above argument about qualitative research in the sense that it gives participants ample space

to provide their answers without being restricted to options that merely aim at producing figures.
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Questionnaires

Brace (2008) highlighted the significance of the role of the questionnaire in the success
of the research process. He argued that it yields more accurate data from the study sample and
forms a basis for the treatment of data. That is why, for the purpose of data collection, I designed
a questionnaire that addresses significant issues in relation to the research topic. The
questionnaire creates possibilities for more accurate and detailed responses from the participants,
compared to the interview where participants may produce hasty answers due to the time
limitations. In answering a written questionnaire, the participants will have ample time to address
the questions in a time and place of their convenience, which will be reflected in the answers
given.

The questionnaire used in this thesis consists of two sections. The first section is
concerned with background questions related to the participants, and the second set includes
questions that are seminal to the research topic (See Appendix 1 for a copy of the questionnaire).
The questions in the questionnaire are open-ended, giving the participants more freedom to
elaborate on their answers and allowing them to give as much detail as possible. The questions
were not restricted to ‘yes’ or ‘no’; rather participants were given ample space to explain and
elaborate on their answers. Comparing and contrasting these detailed answers gives more
credence and depth to the research findings. Ultimately, as mentioned above, qualitative research
gives more freedom to the participants in answering the questions.

Participants

The research participants consisted of six academics from the KSA who were invited to

participate in the study by answering the questionnaire. Seven questionnaires were completed.

However, one was excluded as the participant was Egyptian and the majority of that research had
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been conducted in Egypt, whereas I specifically wanted participants who had conducted research
in the KSA. Two of the six participants were early career researchers in their first five years of
research experience. Three of the participants were mid-career researchers having five to ten
years’ experience in research, and one participant was a senior researcher with over ten years’
experience in research. A summary of the demographic information about the participants is
catalogued in Table 2 shown below.

Table 2. Demographics of Research Participants

Participants | Age Gender | Academic Experience | Field of work | Region
qualifications
A 36-40 | Female PHD 1-5 years University Dammam
B 36-40 | Female Master 5-10 years University Dammam
C 40-50 | Female PHD 1-5 years University Riyadh
D 40-50 | Female PHD More than University Jeddah
10 years
E 40-50 | Female PHD 5-10 years University Jeddah
F 36-40 | Male Master 5-10 years Government Riyadh

Recruiting Participants

The participants in the study were Saudi academics who had specialized in the field of

early childhood educational research in the KSA. Participants were recruited from three regions

of KSA: Dammam, Riyadh, and Jeddah. These regions were chosen because major universities

39




Informed Consent: Saudi Children 40

and children’s research centres are located in these areas, a recent initiative in the KSA. The
research aimed to see if the different regions had different practices and protocols.

Potential participants were approached via email through my professional networks in
King Saud University. On receipt of an expression of interest, participants received a plain
language statement and consent form. On receipt of the completed consent form, the
questionnaire was sent to the participants.

Ethical Considerations

Participants received a plain language statement and a consent form (see Appendix 2&3).
As Doak et al. (1996) stated, a plain language statement is more memorable and more
persuasive, especially when accompanied by graphics and other visuals. This is why the
researcher will use plain language so the participants understand the message clearly and will
consequently give the most beneficial feedback.

The plain language statement introduced the researcher to the participants, informing
them that this research is part of my master’s thesis. In addition, the statement explained to the
participants the nature of the study, why it is being conducted, its goals, what they are being
asked to do, and the anticipated time to complete it. As the participants were from the KSA, they
were informed that the questions would be sent to them by email, and they were requested to
respond via email. It should be noted that the questionnaire, the consent form, as well as the
plain language statement were sent to the participants in Arabic in order to address any
deficiency they may have in the English language.

The participants were informed about the low number of participants in the study and the
implications for anonymity. They also knew that the researcher intends to protect their

anonymity and the confidentiality of their responses to the fullest possible extent, within the
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limits of the law. In this regard, their names and contact details were stored in a password-
protected computer file. In the thesis, they are referred to by a pseudonym. In addition, they were
informed that the researcher would remove any references to personal information that might
allow someone to guess their identity; however, it was noted that as the number of people
involved in the project is small, it is possible that someone may still be able to identify them.
The data is kept securely in the Department of Information Systems in the University of
Melbourne for five years from the date of publication, before being destroyed.

Participants were informed that they had the right to withdraw at any stage of the
questionnaire without any prejudice and that their withdrawal would not jeopardize their
relationship with the researcher. The participants were also given the opportunity to view the
findings of the research through the department. The participants were given the contact
information of the researcher, my supervisor, and the executive officer of the Human Research
Ethics Committee in order to raise any questions (see Appendix 3 for a copy of the plain
language statement).

The Belmont Report (1979), issued by the National Commission for the Protection of
Human Subjects of Biomedical and Behavioral Research, stressed the significance of obtaining
consent from participants involved in research. It stated that researchers have to acknowledge the
independence of the participants and their right to make free decisions. This respect for
participants’ preferences comes from providing the consent form that guarantees the complete
and free acceptance of the participants. Hence, all participants in this research received a consent
form. Participants were asked to sign the consent form to acknowledge that they have read the
plain language statement and that they understood all of the terms of the nature and goals of the

research, the right for anonymity, the right to withdraw from participation without prejudice, and
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the right to gain a copy of the findings. The participants were also informed about the duration
for keeping the data and that their participation is voluntary (see Appendix 2 for a copy of the
consent form).

It should be mentioned that the fact that the researcher was based in Australia and the
participants in the study were in the KSA created some difficulties for the researcher and
participants. For example, there was some delay in terms of sending the questions and receiving
the answers. In addition, the participants had questions about the research to which they may not
have found an answer because of being at a distance from the researcher. Although the plain
language statement provides contact numbers for the participants to call when they have a
question, they may refrain from calling due to the high cost of international calls. They may even
find it difficult to send an email to ask a question, since oral contact is easier for them.

Research Limitations

The research was limited first by the small sample size as it includes only six
participants. Most importantly, there is the limitation of the language. There were issues in
translation as there are some words that are not easy to translate from English to Arabic and vice
versa. In addition, several concepts are totally different in the Saudi culture, the most important
of which is ‘informed consent’. Generally speaking, ‘informed consent’ translates into Arabic as
something like ‘prior agreement’, which does not give the full sense of the term as it is in
English. In order to solve this issue, I had to explain the correct meaning orally to the six
participants. This is an important issue that is significant to my research topic because this
process has raised questions about the construction of meaning through language. The English

words ‘informed consent’ are not directly translatable into Arabic.
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Validity

Patton (1990) claimed that the guidelines that govern the degree to which research
findings are valid are not ‘straightforward’. Hammersley (1987, p. xx) argued that qualitative
research is considered valid ‘if it represents accurately those features of the phenomena that it is
intended to describe, explain or theorize’. I claim that the findings of my research do accurately
represent the topic being explored, which can be authenticated through exploring the field in the
KSA. Hagey (1997) and Wainwright (1997) stressed issues of honesty of the researcher in
examining the validity of the research. Finlay (2002, p. xx) contended that reflexivity, which
includes ‘continual evaluation of subjective responses’, is seminal to validity.

I was aware of any subjective answers that the participants may give. It should also be
mentioned that the participants in the study are experts in the field and they were deliberately
chosen as Saudis to reflect on the Saudi experience. As a Saudi woman, I am well-informed
about the Saudi culture in general and any cultural issues that may affect the answers of the
participants. The research questions have been chosen to address the research theme directly. I

have no political, societal, or religious agenda that I need to foster through the research.
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Chapter 3: Conceptual Framework

In this chapter, I will outline an interpretive framework in which I will organize the
participant data under four broad themes. I will do this to illustrate how informed consent is
obtained for children participating in early childhood educational research in Saudi Arabia. The
four broad themes are:

o Current practices

o Parental informed consent

o Children’s consent or assent

o Current policies
Drawing from my literature review, I will analyse the data under each of these themes looking at
how the responses reflect or are influenced by concepts or ideas from:

1. Western constructions of informed consent

2. Islamic constructions of ethics
I will do this to examine the historical and contemporary issues that inform the researchers’
practices in obtaining consent for children’s participation in research.

In order to compare and distinguish the guiding concepts that are embedded in each of
the above paradigm I am choosing to identify these within specific documents and theoretical
understandings that form the basis of each of the above paradigm—namely, western conceptions
and Islamic conceptions of ethical engagement with children.

Western Constructions of Informed Consent

To highlight how the participants’ responses to the questionnaire are drawn from western

constructions of informed consent, I will examine how the responses reflect knowledge drawn

from four areas that were examined in my literature review:
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1. Historical reports and documents
2. United Nations’ Rights of the Child
3. Sociology of the child
4. Child development
Current policies, protocols, and practices related to informed consent in western
countries, as discussed in my literature review, have been heavily influenced and guided by
historical reports and documents such as the Nuremberg code (1949), Declaration of Helsinki
(World Medical Association, 2008) and the Belmont Report (1979). I will specifically analyse
the participants’ responses to determine if western historical reports and documents influenced
the participants’ processes and protocols for gaining informed consent by identifying whether
they discuss the parent or child’s:
1. legal capacity to give consent;
2. ability to exercise free power of choice, without the intervention of any element of
constraint or coercion; and
3. having sufficient knowledge and comprehension of the elements of the subject matter
involved to enable him or her to make an understanding and enlightened decision.
United Nations Rights of the Child
As discussed in the literature review, the KSA became a signatory of the United Nations
Convention on the Rights of the Child in 1996. The UNCRC is guided by what is known as the
‘three p’s’: protection, provision, and participation. The UNCRC emphasises respect for the
child’s rights and dignity and their right to express their views. In addition, as mentioned earlier,
Coady (2001) argued that ‘the idea of informed consent is based on the ethical view that all

humans have a right to autonomy, that is, the right to determine what is in their own best interest’
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(p. 65). In the participants’ responses, I will be examining the extent to which the principles of
the United Nations’ Rights of the Child are implemented. Specifically, I will analyse
participants’ responses to identify whether they discuss:
1. the right of the child to be protected from harm;
2. the right of the child to participate in research; and
3. the right of the child to expect protection and care as necessary for his or her well-being
from the state, in this case the KSA, taking into account the rights and duties of his or her
parents, legal guardians, or other individuals legally responsible for him or her, and, to
this end, that the state will take all appropriate legislative and administrative measures.
Sociology of the Child

As discussed in my literature review, sociology provides a vivid view on informed
consent in early childhood research (e.g., Corsaro, 2005; Woodhead, 2009; Smith & Powell,
2006), showing the influence that informed consent has on sociological relationships. For
example, in “Informed Consent in the View of Sociology” (2006), Zamykalova and Simek
approached informed consent from a sociological perspective. They argued that the existence of
informed consent in the medical field influences the relationship between the physician and the
patient. It is implied that this influence is essentially positive. In addition, the authors elaborated
the difficulty that informed consent may have on the patient.

One of the basic trends in the sociology of children deals with the child as a ‘social
actor’. This perspective in looking at the child regards the child as an active participant in society
from the moment of his birth. Participants’ answers will be analysed from a sociological
perspective of the child. To do this, I will analyse participants’ responses looking for discussion

that:
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Identifies children as competent meaning-makers with the capacity to participate and also,
identifies children’s agencies and obtaining the acceptance of a child participant, it is necessary
to have parental permission. This gives a parent or guardian the opportunity to learn about the
study, ask questions, and agree or decline their child’s participation in the research study.
Child Development

Similar to sociology, the field of child development informs the practice of informed
consent. The Society for Research in Child Development 2007 established ethical standards for
research with children. I will draw on Principle 2 of these standards to analyse participants’
responses, looking to see if participants:
1. seek consent from the parent or legal guardian;
2. explain the research procedures to the parents and are especially sensitive to any
indicators of discomfort from the child;
3. inform the child of all features of the research that may affect his or her willingness to
participate and answer the child’s questions in terms appropriate to the his or her
comprehension; and
4. respect the child’s freedom to choose to participate in the research by giving the child the
opportunity to give or not give consent to participate as well as to choose to discontinue
participation at any time.
Islamic Constructions of Ethics

From my literature review, it can be seen that informed consent is framed by Western
reports and guidelines (Powell & Smith, 2009; Sinclair, 2004). My initial reaction to not finding
any information about parental consent for children to participate in early childhood research in

the KSA was to ‘fix’ or change this so that the KSA complies with current practices in Western
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countries. I began to read about postcolonial theory and realized that I was colonizing current
KSA practices and protocols, marking them as inferior. From a postcolonial perceptive, the West
constructs the East as a marginal culture that is not coping with modern civilization. The West
imposes this view on the East to improve the former’s hegemony (Said, 1978). I did not want to
do this, so I will draw on what I call Islamic constructions of ethics. I will further explore
participants’ responses, drawing on Islamic constructions of ethical engagement, linking this to
how informed consent is recognized and engaged with in two ways:
1. Saudi Arabia’s historical and cultural beliefs
2. The Cairo Declaration on Human Rights in Islam

In doing this, I hope to make visible other ways of understanding the KSA’s research
ethics processes, noting the differences from Western practices not as an inferior ‘other’ but
recognizing the historical, political, cultural, and social constructions of knowledge and practice
(Said, 1978).
Saudi Arabia’s Historical and Cultural Beliefs

Saudi Arabia is an Arab Muslim country. Being the land where Mohammad was born and
where he preached Islam, the KSA has become the centre of Islam in the world. As such, Saudi
culture is strongly motivated by Sharia and Islamic traditions. Islam stresses the idea of asking
for permission in every aspect of life. As far as children are concerned, Islam stresses respect for
children as evidenced by many accounts. For example, Sahil Bin Saad Al Sadi mentions that
once the Prophet Mohammad was sitting with mature people on his left and a child on his right.
He was drinking juice. Then he asked the child if he would mind giving some juice to the older
people. The child refused, preferring to give his share to the Prophet Mohammad, who respected

the child’s wishes (LUl )y 2eax), This shows that respect for a child’s permission is a must in
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Islam, an issue which is also reiterated in the Quran.

More generally, Islam encourages the idea of benefiting from other cultures’ experience
so long as it does not go against the principles of Islam. The Prophet Mohammad said, ‘Seeking
knowledge is an obligation on each Muslim’ (s _l 1)), In addition, what facilitates the
implementation of informed consent in the KSA is the fact that the country has been governed by
Islamic rules ever since its establishment (a2l 4slis). In other words, the king, who is the head
of the state, operates the Islamic rules. All aspects of life are operated with reference to the
Sharia (Islamic law) whose source is the Quran and Mohammad’s teachings (Bowen, 2007). This
provides a rich arena for informed consent to be easily implemented in the KSA. So, the focus
here will be on the extent to which the responses reflect Saudi cultural values.

It is essential to draw on the role of language in the responses of the participants. For
example, the translation of ‘informed consent’ to Arabic does not yield the equivalent meaning
in English. In Arabic, the term translates into something like ‘prior agreement’.

a. In taking into account these historical and cultural beliefs, I will specifically look
at participants’ responses that reflect:

2. respect for children

3. prior agreement

4. the Quran and Mohammad’s teachings

5. Saudi cultural values

6. Western influence
The Cairo Declaration on Human Rights in Islam

I will draw on the Cairo Declaration on Human Rights (1990) to analyse participants’

responses, as it provides a Middle Eastern perspective on children’s rights. In my analysis, I will
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explore how participants may be influenced by the Cairo Declaration on Human Rights (1990) in
their approach to informed consent. Drawing particularly from the Cairo Declaration on Human
Rights (1990) Article 7, I will examine how participants discuss:

1. How every child has the right, to be accorded by the parents, society, and the state, to be
accorded proper nursing and education as well as material, hygienic, and moral care.

2. Parents and those in such a capacity have the right to choose the type of education they
desire for their children, provided they take into consideration the interest and future of
the children in accordance with ethical values and the principles of the Shari’ah.

3. Both parents are entitled to certain rights from their children, and relatives are entitled to
rights from their kin, in accordance with the tenets of the Shari’ah.

Using Western and Middle Eastern perspectives to analyse my data, I hope to show
multiple influences and understandings of protocols, practices and beliefs on parental informed
consent to children’s participation in early childhood research. I want to do this so that I do not
colonise current beliefs and practices in the KSA and discuss them as inferior to Western

constructions.
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Chapter 4: Data Analysis and Discussion

In this chapter, I report on the findings of the questionnaire and explore how Western
constructions of informed consent and Islamic constructions of ethics influence participants’
understandings and practices of informed consent for children’s participation in early childhood
research in the KSA which are in circulation.

Current Practices

Participants were specifically asked the question: How do you currently obtain consent
for children to participate in your research? Participants were asked to identify how they
currently obtain informed consent for children to participate in early childhood educational
research. All six participants clearly outlined that there were protocols for obtaining consent for
children’s participation in research. Three of the participants (B, D, and E) indicated that in their
research, which had been undertaken in the KSA, they received consent from the supervision
department in the Ministry of Education. This process was an administrative expectation.

None of the three participants named this process as an ethics process. Participant F had a
similar answer, explaining that he obtained permission from the Ministry of Education. In
answering question 5, he said, ‘only the permission of the Ministry of Education’.

....... “Only the permission of the Ministry of Education”

Participant C said she obtained permission from the school administration; in answering
question 3, she said ‘from the school administration’. Participant A said he ‘never had to’ obtain
consent. However, participant D said that he used the method just because it is the procedure:
‘These are the procedures in the KSA’. As explained in the literature review, this is in line with

the Islamic stress on obedience.
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These protocols can be seen to reflect Saudi cultural beliefs. Islam stresses that it is a
must to obey the leader of any group, whether formal or informal. It is said that Mohammad said
‘whoever obeys me obeys God, and whoever disobeys me disobeys God; whoever obeys the
authority obeys me, and whoever disobeys the authority disobeys me” ( al-x). As such, Saudi
people find it a religious duty to obey the decisions of higher authorities, even if it sometimes
goes against the norm of ‘whoever obeys the authority obeys me and whoever disobeys the
authority disobeys me’. As the educational arena in the KSA has become more institutionalized,
it is the Ministry of Education that occupies the top position in the hierarchical paradigm, with
all individuals and institutions in the field reporting to it. In this case, it could be argued that the
Ministry of Education is acting on behalf of the King of Saudi Arabia and therefore, acting as the
higher authority and guider of ethical and moral engagement. Further, it can be argued that these
responses reflect the translation of informed consent as ‘prior agreement’, i.e., the researchers
obtained prior agreement from the Ministry of Education and/or the school principal before
conducting the research.

A significant answer came from participant C, who indicated that she learnt the practice
of obtaining informed consent from the parents through her study in the United States of
America; she said: ‘I do this as I learnt from my study in US’. This response can be seen to
reflect Western understandings of informed consent, particularly the influence of historical
reports and documents. It is not a surprise, as the United States National Commission for the
Protection of Human Subjects of Biomedical and Behavioral Research issued the Belmont
Report (1979), which stresses the significance of obtaining consent from participants in research.

In response to the question: How do you currently obtain consent for children to

participate in your research? I saw no evidence of participants being influenced by the United
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Nations Convention on the Rights of the Child or developmental discourses. In addition, it goes
with the Islamic teaching of benefiting from others’ knowledge, as the Prophet Mohammad has
emphasized this.

Two participants indicated that they use this method, and as a significant research
component, it facilitates the research process and prevents any delay. For example, participant B
said, ‘It makes things easier and stops any delay in the research process’.

Parental Consent

Participants were asked if they had obtained informed consent from the children’s
parents. Three participants indicated that they had obtained informed consent from parents, with
one of them (participant E) adding that he obtained verbal consent from the child. Participant E
wrote, ‘Verbal from children and written from parents”, adding: ‘This is by informed consent
from the parents and sometimes the permission of the kindergarten in addition to the concerned
Department in the Ministry’. This reflects a number of Western constructions of informed
consent. I recognize the influence of Western historical reports and documents, particularly the
Nuremberg Code (1949) and the Belmont Report (1979), which give consent. The participants
didn’t discuss consent around knowledge or comprehension of the adult or child or issues of
power and constraints or coercion in this discussion.

Participant E’s response can also be seen to be influenced by sociological perspectives of
the child through their recognition of the child’s capacity to give verbal consent. It could be
argued that the response also recognizes the child’s right to participate in the consent process.

Two other participants (B and F) emphasized that what is required is the permission of
the Ministry of Education, not the consent of the parents. This reflects historical and cultural

beliefs in Saudi Arabia. As mentioned in chapter 4, the KSA has been governed by Islamic
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teaching since its establishment. Islam stresses the idea of the obedience to authority. So these
participants are simply following the authority of the Ministry of Education.

Participant D answered that she did not obtain parental consent, implying that she did not
obtain informed consent, but obtained consent from the ministry. She wrote: ‘No, the ministry’s
permission is enough. Parents’ permission is obtained only if parents themselves are involved’.
Again, this reflects Western historical reports and documents. The United States National
Commission for the Protection of Human Subjects of Biomedical and Behavioral Research
(1979) issued a statement which also stressed the significance of obtaining consent from
participants in research. However, the fact that researchers adhere to this when parents are
involved is a positive aspect of their work.

These responses are not a surprise, as my literature review showed a gap in the research
related to researchers undertaking research in education and obtaining informed consent from
parents for childhood educational research in the KSA and the absence of any clear methodology
for doing so. As Islam stresses respect for the child and obtaining his permission, this gap is
antithetical to Islamic teachings in this aspect.

Children’s Consent or Assent

Participants were asked if they asked children directly for their consent or assent to
participate in research. Three participants commented that they never do this. One participant
said that this is optional. Their answers were emphatically ‘No’ or ‘Never’.

In addition to the fact that this goes against the emphasis of Piaget, Vygotsky, the UN
Convention, and Islamic teachings, these practices support the claims made in the literature
review. The examples from the participants’ answers indicate that the participants lacked interest

in obtaining informed consent in the KSA. These examples also show that those who said yes
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showed that even when implemented, informed consent does not have a clear methodology.
Piaget, Vygotsky and the UN Child Rights would not be happy with these practices as they are
not in line with the stress on children’s rights and respect for their competency. Most
importantly, they are not in line with Islam’s focus on child’s rights. Islam stresses respect for
children and obtaining their permission. The example cited above from the Prophet Mohammad
is a best example of this focus. It shows that in Islam, obtaining permission from the child is a
must, even in ordinary issues; so, clearly, obtaining permission (informed consent) is more
significant in important issues such as research.

Two participants (C and E) indicated that they do ask children for their consent.
Participant C noted that she learnt this in the US: “Yes, but I learnt this in the US, not in the
KSA’. This reflects the sociological conceptual frame of the child as a meaning-maker, as
powerful and able to make a decision in terms of giving his or her assent to the research project
as considered by Corsaro (2005). As indicated in the literature review, the new sociology of the

child considers the child as a significant contributor to society (ibid).

These responses provide valuable information about parental informed consent in early
childhood research in the KSA:

1. Informed consent from parents for their child to participate in research in education in the
KSA is not mandatory. If consent is obtained, it is usually from the highest authority, not
parents.

2. Gaining a child’s informed consent/assent is a practice of the researcher’s, influenced by

previous experience or training in Western countries, as noted above, e.g., in the case of
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this research, where participants have studied or worked in the United States of America

or the United Kingdom.
Current Policies

Participants were asked to list any government or university guidelines, policies, or
procedures that guide research involving child participants. Three participants indicted that there
are no such materials: ‘There is none as far as [ know’. Two other participants said that it is ‘only
the permission from the Ministry of Education’. This is in line with the KSA cultural practices.
As mentioned in the section on the Saudi educational system, the Ministry of Education is the
highest level in the hierarchy; which is why it is not surprising that its permission is a must (Al-
Abdul Kareem, n.d). This raises questions as to which administrative procedures in the KSA
would go against Islamic stress on ethics and permission.

Only participant E gave more details by showing that there are procedures in the
university, the Ministry of Education and sometimes the school: ‘In some cases, the permission
of the board of directors in some private schools’. Again, this shows the lack of any clear
guidelines for obtaining informed consent in the KSA. Although a lack of consent is seen as
culturally inappropriate, nothing has changed so far.

Participants were also asked to list any other documents or materials that inform or guide
research involving child participants. One participant commented that there were no other
documents or materials that informed or guided their research involving children. This is not a
surprise, as it is in line with Islamic ethics, which stress obedience to the higher authority.

Two of the participants said that they do not know if such documents exist. These two
participants were early career researchers who had undertaken research outside of the KSA but

had not yet conducted research within the KSA. Another participant spoke about his job
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description as a document. Only participants D and E gave detailed answers. Participant D
explained some procedures between the university and the Ministry of Education; the latter
spoke about templates that are used for this purpose: She said:

First, my department addresses the supervision department for permission and explains
research tools and duration in addition to schools involved. The supervision department reviews
the material according to established standards they have. The permission is sent to the principals
of schools involved in the research. There are no specific guidelines or policies that govern the

process of obtaining the consent in early childhood education services.

What does this tell me about current practices in the KSA? These responses provide valuable
information about current policies and guidelines about informed consent for child participation
in early childhood research in the KSA as follows:
1. There are no specific guidelines or documents which govern the process of gaining
informed consent from parents for their child to participate in early childhood research
2. There are no documents or guidelines that draw on ethics specifically within research in
early childhood educational research
3. The Cairo Declaration on Human Rights in Islam was not identified by participants as a
guiding document
4. Sharia and Islamic traditions were not identified by participants as a guiding document
5. The United Nations Convention of the Rights of the Child was not identified by
participants as a guiding document
In brief, the participant s’ responses reflect that they admit adult total control and power.

This view does not correspond with Islamic or Western ethics.
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Where to Next: Postcolonial Theory as a Way to Take my Journey Farther

When I initially interpreted my data, I used a Western lens to understand the response.
This caused me to conclude that the current practices in relation to researching children in the
KSA did not recognize the basic rights-based ethical principles of respect, benefits, and justice
because it didn’t ‘look’ like current Western protocols and practices reported in my literature
review. However, coming to the end of my research when discussing the influences of the United
States of America and United Kingdom on two of the participants’ research on gaining informed
consent from parents and/or children, I began to question the origin of their understandings.

Simultaneously, I had been reading about postcolonial theories which allowed me to
consider how such influence can be challenged and can support me to explore future ethical
principles for research in the KSA that respects the cultural and historical attitudes and teachings
in conducting research. My hope is that postcolonial theories can recognize multiplicities rather
than mark any ideologies and teachings non-Western as inferior or ‘other’. For me, I hope that
postcolonial thinking and writing can support my conclusion and planning for future exploration
of this topic within the KSA.
Postmodernism and Postcolonialism

In exploring how and why informed consent for children’s participation in early
childhood research is undertaken in the KSA, I wanted to draw on theories that sought to explore
the multiplicity of societies and respect the cultural understandings and practices of the KSA. In
my analysis, I continued to discuss the responses of participants as ‘going against’ ideas,
particularly Western ideas of informed consent. Postmodernism essentially repudiates any kind
of essential knowledge, practice, or beliefs. For postmodernism, all ideas, values, beliefs, etc. are

socially constructed rather than universally acknowledged. In other words, postmodernism
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denies the existence of any kind of objective morality, behaviour or belief. As far as my research
is concerned, this began to support how I understood informed consent in the KSA. Postmodern
perspectives argue that knowledge does not have to conform to the template designed by the
West. This form is not essential; it is not objective. Rather, it is culturally constructed to fit the
Western context. Hence, Saudi society should reformulate this template to fit its social and
religious context rather than abide by Western dictates.

This brings forth the issue of postcolonial theory. It is difficult to pinpoint a definite
meaning of the term ‘postcolonial theory’. Scholars have proposed several conceptualisations of
the term. For example, Bill Ashcroft (1994) views postcolonial theory as ‘the discourse of
resistance to colonialism which begins from the first moment of colonization’ (163). Ania
Loomba, Kaul, Bunzl, and Burton (2005) indicated that postcolonialism provides a critique of
colonial ideology within an ‘array of area studies, each with a differing sense of its place within
(or angle of remove from) the prevailing conceptions of the postcolonial’ (6). Venn (2006)
contends that the term connotes a wide arena that provides opportunities for creating ‘a future
that will not repeat existing forms of sociality and oppressive power relations’ (p. 190).

In spite of these divergent concepts, the bottom line of this discipline is the critique of
oppressive and hegemonic power of the coloniser and the call for giving the colonised the
freedom of expression and self-realisation. Generally speaking, the advent of postcolonial theory
came with Edward Said’s Orientalism (1978). In his book, Said provided a trenchant critique of
the Western view of the East, which, he argued, is socially and culturally constructed by the
West itself. There have been many other prominent writers in this field, including Frantz Fanon,
Gayatri Spivak, and Homi Bhabha.

Why Postcolonial Theory?
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Postcolonial theory is not restricted to political or cultural studies; it extends to all fields
of life. Robert Young agrees with Chilisa, arguing that postcolonial activity works in all fields,
including ‘the academic, the cultural, the ecological, the educational, the industrial, the local
centre-periphery structure of the city and the rural hinterland...” (cited. in Viruru, n.d., p. 9).
Chilisa (2011) stresses that ‘no subject area or theory, be it biology, physics, language,
mathematics, Marxism, or feminism, has escaped Eurocentric colonialism and modern
imperialism or globalization’ (p.46). That is why she strongly calls for a critique of colonialism
and imperialism in research methods courses in order for methodologies to be understood as
‘practices seeking to see and know realities in diverse historical moments bound with politics
and power’ (p. 70).

Accordingly, postcolonial theory has a strong presence in the field of early educational
research. Donaldo Maced argues that schools are institutions that perform measures of
“distinction” as an “ideological yardstick’” (cited in Viruru, n.d., p. 10). Thus, he contends that
if colonialism is not explored in the educational arena, ‘our minds, if not our hearts will remain
colonized’ (p. 10). Radhika Viruru (n.d) explains that there have been many educational
scholarships that used the postcolonial methodology to address the oppression of children as well
as childhood professional in various ways. She goes on to argue against the existence of a
universal concept of childhood or childhood development as perpetuated by the imperial West.
She equates the Western concept of childhood with that of the Orient, in being stereotypical and
socially constructed. She terms this universal view as ‘civilized oppression’ and calls for the
‘unmasking of power structure’ that govern this hidden oppression.

I would claim that my study falls within this category of the scholarships described by

Viruru in the sense that my study addresses how educational research is conducted on children
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without obtaining informed consent from parents, thus depriving them of their right. On the other
hand, as mentioned in the previous chapter, I became more enthusiastic to approach the issue of
informed consent for children participating in educational research after my observations in more
developed countries. This has made me think about the influence of Western thinking on my
mind: Am I being influenced by the West? Are the traces of the inferiority so complex that it
makes me view the Western model as an ideal one?

These questions made me think about how postcolonial theory can support me to be
aware of any “Western metaphysics” that may influence my approach. There is nothing that
makes the Western experience ideal, rather, it is the dictates of imperialism that makes the East
view the West as the source of all correct” knowledge. As Glenda MacNaughton (2005)
indicates, Western norms about child development are based on the Western expectations of
those children. Thus, these norms are not essential; rather, they need to be appropriated to fit the
context in which these children exist. This idea goes in line with Said’s concept of orientalism
remarked on above, which shows that the Western view of the East is the construction of the
West itself rather than a reflection of the social reality of Eastern civilisation. In line with
MacNaughton’s (2005) argument, understanding this point opens wide opportunity of freedom
and liberty for the East.

In addition, postcolonial theory can effectively inform issues of childhood education. The
postcolonial approach allows for detecting points of weakness, most importantly the existence of
colonial and oppressive tendencies in the field. As Ashcroft (2001) claims, postcolonial tools
facilitate the examination of ‘the many strategies by which colonized societies have engaged
imperial discourse (and) the ways in which many of those strategies are shared by colonized

societies, re-emerging in very different political and cultural circumstances’ (p. 7). In other
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words, postcolonial criticism strongly believes that elements of colonialism exist in each
discipline and that it is our mission to decolonize the discipline. In this respect, an analogy can
be drawn in the educational system where pedagogues can be viewed as the imperial West and
the children as the oppressed East. Children are subject to the dictates of the know-it-all
pedagogues who, in claiming the support of the children, restrain their freedom and rights
through the power these pedagogues possess.

Michael Foucault, the renowned French philosopher, has written extensively on power in
society. He argued that power functions in all fields of life. In his analysis of the power system,
Foucault focused on the concept of ‘discourse’, which he defined as ‘a system of statements
within which the world can be known’ (cited. in Das, p. 371). Ashcroft, Griffiths, and Tiffin
(2002) show that the colonial discourse aims at concealing ‘statements about the exploitation of
the resources of the colonized’ (p. 43). This is the case with the educational system, wherein
children are not given the right to informed consent in educational research. Conducting
education research on children without obtaining informed consent from parents is by itself an
exploitation of these children and a denial of their rights.

Foucault elaborates on the issue of institutional power in his famous book Discipline and
Punish (1995). Although his main argument is targeted towards the prison as a system of power,
Foucault explains that his analysis extends to all institutions including schools. As MacNaughton
argues, Foucault’s critique of these institutions is ‘a critique of sociological and philosophical
norms that reduce our possibilities of freedom and justice because it shows these norms to be
partial and biased’ (152).

Foucault argues that all institutions operate power with a view at creating ‘docile bodies’

1.e., those people that are easily controlled, not necessarily by hegemony, but by systematic
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surveillance. Foucault draws on Jeremy Bentham’s concept of the Panopticon in order to
illustrate the mechanism of power. He explains that the Panopticon setting entails the existence
of an observer (the people with power), who monitors everything and maintains discipline, and
an observed (the subjects), who conforms to the regulations imposed by the authority.

A strong correlation can be drawn between the environment within Saudi school systems
and Foucault’s theories about the Panopticon and power, where much of Foucault’s argument
about the Panopticon applies to the school atmosphere where all features of the disciplinary
system are proposed by Foucault. School children are Foucault’s ‘docile bodies’ who conform to
the dictates of the educational authority. In depriving children of the right to informed consent,
the educational authority represses their freedom of expression.

In addition, not only are the students the docile bodies produced within the Saudi
educational institution, but principals of schools fit into this category as well. What happens
usually is that a researcher acquires the permission of the Department of Education to conduct
research on schoolchildren. The principal cannot reject this, and he has to give his consent,
whether he is personally convinced of this or not.

Foucault’s ‘docile bodies’ are Spivak’s ‘subaltern’ (1998). The famous postcolonial critic
Gayatri Spivak termed the colonised people as “he subaltern. She addressed this issue in her
study called ‘Can the Subaltern Speak?’ (1988). In this study, Spivak speaks of the subaltern as
those people who have been subject to dictates of colonialism, and thus were deprived freedom
of expression and speech. In line with Foucault’s argument on power, Spivak views those people
as always being the object of discourse rather than the subject.

When examined within the Saudi educational system, it is clear that children not given

the right to informed consent fit Spivak’s view of the subaltern. In depriving them of their right
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to express consent, the colonising educational system deprives them of their right to speak and
express their interests. In this sense, they are always the object rather than the subject of the
educational discourse.

Spivak, along with Said and other postcolonial theorists such as Ashcroft, Griffiths, and
Tiffin, also discussed the issue of othering from a postcolonial perspective. In simple terms,
othering is the marginalisation of the colonized group so that the coloniser takes the leading
position. In their book Post-colonial Studies: The Key Concepts (2007), Ashcroft, Griffiths, and
Tiffin view othering as ‘a process by which the empire can define itself against those it
colonizes, excludes and marginalizes’ (158). In the context of educational research that does not
take informed consent into consideration, children and their parents are being ‘othered’ and
marginalised for the dominant mainstream to continue its hegemony.

Postcolonial Theory and Informed Consent

In her elaboration on the existence of colonial thinking in research, Bagele Chilisa (2011)
gives examples on how sometimes the right to informed consent is not granted to participants in
research. She mentions that in certain parts of Africa, it is the chief of the village who informs
the residents about any research to be conducted. It is implied that the chief is the one who gives
the consent to the researcher.

This is almost no different from the situation in the KSA. In fact, in the KSA, consent to
undertake research on children is not even obtained from the ‘chief” or, for that matter, the
parents. It is a form of colonisation that needs to be addressed in order to eliminate it and create a
better atmosphere for research that is characterised by freedom and recognition of the rights of

participants. As Chilisa (2011) says, scholars should exert effort to ‘decolonize research
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methodologies’ (p. 70). Addressing the issue of informed consent for children participating in
childhood research in the KSA is part of this process of decolonisation.

In light of all of this, implementing informed consent in the KSA should be done without
assimilating the colonial agenda. In general, third-world countries can take beneficial knowledge
from the West. This is because these countries have suffered delay in progress as a result of
colonisation accompanied with high increase in population. That is why adopting Western
scientific and academic methodologies is not negative in itself. However, in adopting such
methodologies, countries should be cautious to ensure that such methodologies do not erase the
national identity of the culture. In other words, Western ideas should not erase the culture of the
country. If such ideas conform to the customs of the culture, they can be taken; otherwise, they
should be repudiated.

In the case of informed consent, adopting the Western model does not affect the Saudi
culture in any way. On the contrary, it adds to the Islamic prescriptions that stress respect for
individuals and maintaining their freedom. It also maintains justice for children and parents as
well as researchers. In addition, Islam does not object to benefitting from the advanced
knowledge of others as long as it does not contradict with the principles of Islam. In fact, Islam
has always stressed respect for the rights of people and stressed the necessity of taking
permission in all formal and informal matters. Taking this into consideration, adopting informed
consent for children participating in childhood research in the KSA is something that Islam
would care about.

In a sense, the educational authorities in the KSA can be thought of as the coloniser; the
children are the colonised. These authorities exercise their power to deprive the colonised

children from their rights to freedom of expression. These children become Foucault’s docile
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bodies, being the object of surveillance and domination. They are also Spivak’s subaltern, who
are not allowed to speak for themselves. This is the ‘ideological yardstick’ that Donaldo Maced
speaks about in schools (cited in Viruru, p. 10) and the “civilized oppression” proposed by
Radhika Viruru (n.d).

Accordingly, this study is a critique of colonialist and imperialist methodologies of
research as proposed by Chilisa (2011). It goes in line with her calling for decolonising
methodologies of research. It aims at creating ‘a future that will not repeat existing forms of
sociality and oppressive power relations” (Vennl190) relations’ (Venn, 2006, p. 190). It also
helps the ‘unmasking of power structure’ that govern this hidden oppression (Viruru, n.d).

In the meantime, one should be cautious not to fall prey to Western dictates and models
of childhood development, as illustrated in the conceptual frame of this study. For example, it is
noticed that some participants, such as participant C, indicated that she learnt her research
methodologies, including even obtaining oral approval of the children, from the West. This by
itself is not wrong as long as the Western dictates are not assimilated blindly. The point is, as
mentioned elsewhere, the East can take what is beneficial from the West. In this regard, informed
consent is one of the beneficial things that can be borrowed from the West. At the same time, the
model of informed consent does not have to be taken as it is. It can be appropriated to fit the
social and cultural realities of Saudi children. In fact, as mentioned elsewhere, informed consent
adds to the Islamic prescriptions that stress respect for individuals and maintaining their freedom.
It also maintains justice for children and parents as well as researchers. Islam has always stressed
respect for the rights of people and stressed the necessity of acquiring permission in all formal
and informal matters.

Saudi Political System
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As its name denotes, the Kingdom of Saudi Arabia is a kingdom. In other words, it is a
hereditary monarchy. The political, economic, legal, and legislative systems are drawn from the
Islamic sources, basically the Quran and Mohammad’s teachings. The king is nominated yearly.
In addition to functioning as the king, also functions as a prime minster and chief of the military.
As a prime minister, the king assigns the cabinet, which consists of 22 ministers, each four years.
Although the monarchy is hereditary, in 2006 an Allegiance Commission was established that
consists of princes who contribute to the process of selecting future kings. This recent trend
towards democracy opens the horizon for more recognition of human rights in general and
children’s rights in particular. In a sense, it makes the process of adopting informed consent
easier.

Postcolonial theory opens up some questions to explore for the future in terms of
informed consent in educational research in the KSA.

1. Will socio-political factors determine the extent to which informed consent is
implemented in the KSA?
2. To what extent will the KSA manage to appropriate the Western model of informed
consent to fit its culture and society?
3. Will the colonial mentality go on dominating the educational system keeping children as
docile bodies?
Colonising the Other

Western influence, especially in its American form, was reflected in the answers of some
participants. For example, participant C said that she learnt the method of informed consent from
the US. She also indicated that she asks children for their consent; something which she also

learnt in the US.

67



Informed Consent: Saudi Children 68

Chapter S: Conclusion

The aim of this study was to address the issue of obtaining informed consent from parents
of children participating in childhood educational research in the KSA. This was achieved by
undertaking a literature review and administering a questionnaire to six Saudi academics who
were involved in early childhood educational research. The participants’ answers provided
insight into current practices, and the literature review supported the identification of possible
gaps when it comes to obtaining informed consent in educational research in the KSA.
Key Findings

In answering the two research questions—(a) How is informed consent obtained for
children participating in early childhood educational research in Saudi Arabia? and (b) What are
the historical and contemporary issues that inform these practices?—there were 10 findings:

1. Approval to conduct research in a school is required from the Ministry of Education.

2. Approval is an administrative process rather than an ethical requirement.

3. Informed consent from parents for their child to participate in research in education in the
KSA is not mandatory.

4. Gaining informed consent from parents is a practice of the researcher influenced by
previous experience and training in Western countries, in the case of this research where
participants have studied or worked in the United States of America or the United
Kingdom.

5. Informed consent/assent from a child to participate in research in education in the KSA is
not mandatory.

6. Gaining informed consent/assent from a child is a practice of the researcher, influenced

by previous experience and training in Western countries, as noted above, in the case of
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this research where participants have studied or worked in the United States of America

or the United Kingdom.

7. There are no documents or guidelines that draw on ethics specifically within research in
early childhood educational research.

8. The Cairo Declaration on Human Rights in Islam was not identified by participants as a
guiding document.

9. Sharia and Islamic traditions were not identified by participants as a guiding document

10. The United Nations Convention of the Rights of the Child (1989) was not identified by
participants as a guiding document and The Society for Research in Child Development.

Limitations of the Research

There are no references that show the procedures adopted for educational research,
despite the existence of such reference in the medical field.

The limited number of participants may call into question the validity of the results.
However, the sample was not meant to be representative of the whole Saudi community; it is
simply meant to add evidence to the thesis proposed regarding obtaining informed consent for
children involved in educational research.

There were also some limitations in relation to recruiting highly educated participants in
the field who had experience in educational research. In addition, the fact that participants
answered in Arabic made the research more time-consuming, as their feedback needed to be
translated. Take more time in translating their feedback, aside from This was compounded by the
fact that time was already short.

In addition, reliance on a questionnaire as the only source of data is another limitation.

This is in addition to the fact that there was no face-to-face interview with the participants.
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However, it should be mentioned that email correspondence gave me more freedom in contacting
male participants, taking into consideration the conservative nature of the Saudi society that does
not allow immediate contact between males and females.

Implications of My Findings

There are implications to theory, research and practice.

Implications to theory. Through my initial engagement with postcolonial theories, I can
see how work by authors such as Said (1978) and Spivak (1988) could help support my work as
a researcher in the KSA to explore possibilities related to informed consent for children to
participate in early childhood educational research. Postcolonial theories will support me to resist
being drawn into Western discourses of research ethics, which may result in me neglecting KSA
history and culture, and instead give priority to Western thinking. My next steps will be to
explore informed consent with KSA academics and the government to support the exploration of
policies and practices that will consider multiple influences. Areas and ideas I would like to
explore within the KSA include:
the influence of the Saudi educational system on educational research ethics

1. how the teachings of Islam as proposed by the Prophet Mohammed (PBUH) can inform
ethical research protocols and practices within the KSA

2. how the Cairo Declaration on Human Rights in Islam can inform ethical research
protocols and practices within the KSA

3. sociological understandings of the child and his or her capacity to consent/assent to
research

4. the influence of historical and cultural beliefs in the KSA on research ethics

5. how current medical protocols for informed consent and the development of these
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provide insight into constructing similar protocols for educational research.

Western knowledge and theories will continue to identify KSA practices as inferior to
Western ethical processes for informed consent.

Implications for research. I also see the need for further research related to informed
consent for children’s participation in research. I can see the need for further qualitative and
quantitative research in this area, particularly research that obtains the views of parents, children,
teachers, and government representatives. This research should be targeted towards raising
awareness of the significance of informed consent in Saudi educational research so that the
current gap existing in the field is nowadays would be bridged.

Implications for practice. As there are no clear documents providing guidance in this
area, what does this mean for new early career researchers? How do researchers understand what
to do? At present, researchers are required to gain permission from the Ministry of Education
before conducting research. Creating a guide for researchers undertaking early childhood
research could support them to understand principles and protocols such as:

* Voluntary consent of the human subject.

* The person consenting has a legal capacity to give consent.

* Research participants should be so situated as to be able to exercise free power of choice,
without the intervention of any element of force, fraud, deceit, duress, overreaching, or
other ulterior forms of constraint or coercion.

* Researchers should have sufficient knowledge and comprehension of the elements of the
subject matter involved as to enable him to make an enlightened decision.

* Highlighting the Islamic emphasis on respect for children and obtaining their permission.

* Appropriating the Western dictates in this field to fit the Saudi culture.
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Future Directions

Based on the findings of this study, it is recommended that informed consent be adopted
in educational research in a manner that is respectful of children’s rights, parents’ views, and
Saudi cultural values. Based on the opinions of the prominent postcolonial theorist Gayatri
Spivak (1988), it is recommended that, researchers in the Kingdom of Saudi Arabia do not
become colonised people ‘subaltern’. In other words, Western knowledge about informed
consent should not silence the cultural and historical views and knowledge of the Kingdom of

Saudi Arabia.

72



Informed Consent: Saudi Children 73

References (English)

Ackroyd, J., & Pilkington, A. (1999). Childhood and the construction of ethnic identities in a
global age: a dramatic encounter. Childhood, 6 (4), 443—454.

Al-Abdulkareem, S. (n.d) Education development in Saudi Arabia: Historical project. Retrieved
from http:// faculty ksu.edu.sa/.../EducationDevelopment

Alderson, P.,& Morrow, V. (2004). Ethics, social research and consulting with children and
young people. Barkingside: Barnardo’s.

Alemania, X. (1951). Trials of war criminals before the Nuremberg military tribunals under
Control Council Law no. 10, Nuremberg, October 1946, April 1949, 2, Washington, DC:
U.S. Government Printing Office. 181-182.

Al Shangqiti, M. (2004). The regulations of medical surgery and resulting consequences.
(Unpublished doctoral dissertation). Islamic University in Al-Madina Al-Monawara,
KSA.

Alvesson, M. (1996). Leadership studies: From procedure and abstraction to reflexivity and
situation. Leadership Quarterly,7(4), 455-485.

American Educational Research Association. (2011). Code of ethics: Approved by the AERA
Council. Retrieved from http://www.ferris.edu/htmls/administration/
academic affairs/vpoffice/hsrc/CodeofEthics.pdf

Ashcroft, B. (1994). Africa and Australia: The post-colonial connection. Research in African
Literature, 22(3), 161-170.

Ashcroft, B., Griffiths, G., and Tiffin, H. (2002). The empire writes back. London: Routledge.

Ashcroft, B., Griffiths, G., and Tiffin, H. (2007). Post-colonial studies: The key concepts.

London: Routledge

73



Informed Consent: Saudi Children 74

Ashcroft, B. (2001). Postcolonial transformation. London: Routledge.

Belmont Report. (1979). The Belmont report: Ethical principles and guidelines for the protection
of human subjects of research. Retrieved from hhs.gov/ohrp/
humansubjects/guidance/belmont.html

Beresford B. (1997). Personal accounts: Involving disabled children in. Research: The
stationary office: London.

Birbeck, D., & Drummond, M. (2007). Research with young children: Contemplating methods
and ethics.” Journal of Educational Enquiry, (7)2,21-31.

Brace, 1. (2008). Questionnaire design: How to plan, structure and write survey material for
effective market research. (2™ ed.). London: Kogan Page Publishers.

Brown, R. (1933). Introduction. In Cognitive development in children: Five monographs of the
Society for Research in Child Development. Chicago: University of Chicago Press

Bryman, A., M. Bresnen, A. Beardsworth, and T. Keil. (1988). Qualitative research and the study
of leadership. Human Relations, 41(1), 13-30.

Coady Margaret M. (2001). Ethics in early childhood research. 64-72. In G. MacNaughton, S.
Rolfe & 1. Siraj-Blatchford, eds, Doing Early Childhood Research: Theory and Process:
An International Perspective. Crows Nest: Allen and Unwin.

Cocks, A. J. (2006). The ethical maze: Finding an inclusive path towards gaining children’s
agreement to research participation. Childhood, 13, 247-266.

Conger, J. (1998). Qualitative research as the cornerstone methodology for understanding
leadership. Leadership Quarterly, 9 (1), 107-121.

Corsaro, William. (2005). The sociology of childhood. California: Pine Forge Press.

Chilisa, B. (2011). Indigenous research methodologies. California: SAGE Publications.

74



Informed Consent: Saudi Children 75

Das, B. (2005). Twentieth century literacy criticism. New Delhi: Atlantic Publishers & Dist.

Department of Health and Human Services, National Institutes of Health, Office for Protection
from Research Risks. (1991). Code of Federal Regulations, Title 45, Public Welfare; Part
46, Protection of Human Subjects.

Denzin, N., & Lincoln Y. (2005). The SAGE handbook of qualitative research. (3rd ed.).
California: Sage Publications.

Doak, C., Doak, L.G., Root, J.H. (1996). Teaching patients with low literacy skills. (2nd ed.).
Philadelphia: J.B. Lippincott Company.

Finlay, L. (2002). “Outing” the researcher: The provenance, process, and practice of reflexivity.
Qualitative Health Research, 12, 531-545.

Foucault, M. (1995). Discipline and punish: The birth of the prison. Trans. Alan Sheridan, New
York: Vintage.

Gallagher, M., Haywood, S. L., Jones, M. W., & Milne, S. (2010). Negotiating informed consent
with children in school-based research: A critical review. Children and Society. 24(6),
471-482.

Greig, A., Taylor, J., & MacKay, T. (2007). Doing Research With Children (2nd ed.).London:
Sage.

Green, S., & Hogan, D. (2005). Researching Children’s Experiences: Approaches and Methods.
London. Sage Publications.

Hagey, R. S. (1997). The use and abuse of participatory action research [Editorial]. Chronic
Diseases in Canada, 18, 1-4.

Hammersley, M. (1987). Some notes on the terms “validity” and “reliability.” British

Educational Research Journal, 13, 73-81.

75



Informed Consent: Saudi Children 76

Harcourt, D., Perry, B., & Waller, T. (Eds.). (2011). Researching young children’s perspectives.
New York: Routledge.

Human Rights Watch. (March 2008). Saudi Arabia: Adults before their time: Children in Saudi
Arabia criminal justice. Report No. 4(E). Vol. 20. Saudi Arabia: Human Rights Watch.

James, A. & James, A. L. (2004). Constructing Childhood. Basingstoke: Palgrave.

Kanner, S., Langerman, S., Grey, M., Kanner, S., Langerman, S., & Grey, M. (2004). Ethical
considerations for a child’s participation in research. JSPN 9(1), 15-23.

Kotsanas, C. ( 2009). Sustaining children’s participation in early childhood settings?

Discourse, power and the ‘danger’ of participation practices. (Master’s thesis). University of
Melbourne, Australia.

Lansdown, G. (1994). Children’s rights. In B. Mayall (Ed.), Children’s childhoods: Observed
and experienced (pp. 33—44). London: Falmer Press.

Levine, R. J. (1988). Ethics and Regulations of Clinical Research. New Haven: Yale University
Press.

Loomba, A., Kaul, S., Bunzl, M., & Burton, A. (Eds.). (2005). Postcolonial studies and beyond.
Durham: Duke UP.

Loveridge, J. (2010). Involving Children and Young People in Research in Educational Settings.
Report to the Ministry of Education. N.P.

MacNaughton, G. (2005). Doing Foucault in early childhood studies: Applying poststructural
ideas. UK: Psychology Press.

MacNaughton, G., & Smith, K. (2009). Children’s Rights in Early Childhood. In M.J. Kehily
(Ed.), Introduction to Early Childhood Studies (2nd ed.). Maidenhead: Open University

Press/McGraw Hill.

76



Informed Consent: Saudi Children 77

MacNaughton, G., & Smith, K. (2008). Engaging ethically with young children: principles and
practices for listening and responding with care. In G. MacNaughton, P. Hughes, & K.
Smith (Eds.), Young children as active citizens: Principles, policies and pedagogies.
London: Cambridge Scholars Publishing.

Malterud, K. (2001). The art and science of clinical knowledge: Evidence beyond measures and
numbers. The Lancet, 358, 397-400.

Marrow, V. (2011). The ethics of social research with children and young people. Retrieved from
http://www.ciimu.org/webs/wellchi/reports/workshop 1/wl_ morrow.pdf

Medtran. A guide to preparing and conducting a clinical research study. Retrieved from
http://www.medtran.ru/eng/trials/protomechanics/ch3.htm

Miller, V., Drotar, D., & Kodish, E. (2004). Children’s competence for assent and consent: A
review of empirical finding. Ethics & Behavior, 14(3), 255-295.

Moss, P. (2007). Bringing Politics into the Nursery, Early Childhood Education as a Democratic
Practice. Working papers in early childhood development. The Hague: Bernard Van Leer
Foundation.

National Commission for the Protection of Human Subjects of Biomedical and Behavioral
Research. (1979). The Belmont Report: Ethical Principles and Guidelines for the
Protection of Human Subjects of Research. Washington, DC: U.S.

National Health and Medical Research Council, Australian Research Council & Australian Vice-
Chancellors’ Committee. (2007). National Statement on Ethical Conduct in Human
Research. Australian government. Retrieved from http://nhmrc.gov.au

New health professions practice regulation. (n.d) Riyad : National Centre for Documents and

Archives. Retrieved from http://www.ncda.gov.sa/media/low6/14.PDF

77



Informed Consent: Saudi Children 78

MacNaughton, G., Hughes, P., & Smith, K. (Eds.). (2008). Young children as active citizens:
Principles, policies and pedagogies. Cambridge: Cambridge Scholars Publishing.

Nuremberg Code. Online Ethics Center for Engineering, National Academy of Engineering.
Retrieved from www.onlineethics.org/CMS/research/resref/nuremberg.aspx

Office of the High Commission of Human Rights. (2005). General Comment No. 7.
Implementing Child Rights in Early Childhood. Retrieved from http://www.unicef-
irc.org/portfolios/general comments/GC7.Rev.1 _en.doc.html

Royal College of Nursing Research Society. (2011). Informed consent in health and social care
research. London: Royal College of Nursing.

Patton, M. Q. (1990). Qualitative evaluation and research methods. Newbury Park, CA: Sage.

Piaget, J. (1952). The origins of intelligence in children. New Y ork: International University
Press.

Piaget, J. (1962). Play, dreams and imitation in childhood. New Y ork: Norton.

Piaget, J. (1928). The child's conception of the world. London: Routledge and Kegan Paul.

Piaget, J. (1951). The psychology of intelligence. London: Routledge and Kegan Paul

Piaget, J. (1983). Piaget’s theory. In P. Mussen (Ed.), Handbook of Child Psychology (4th ed.).
Vol. 1. New York: Wiley.

Piaget, J. (1970). Structuralism. New York: Harper & Row.

Political System of Saudi Arabia. (n.d). n.p: The Helen Ziegler Associates: Publisher. Retrieved
from http://www.hziegler.com/locations/middle-east/saudi-arabia/articles/political-
system-of-saudi-arabia.html

Powell, M. A. (2011). International Literature Review: Ethical Issues in Undertaking Research

with Children and Young People (Literature review for the Childwatch International

78



Informed Consent: Saudi Children 79

Research Network). Lismore: Southern Cross University, Centre for Children and Young
People, Dunedin: University of Otago, Centre for Research on Children and Families.

Powell, M. and Smith A. (2006). “Children’s Participation Rights in Research.” Journal of Child
Development, 17, 13-31.

Randall, R. C., & McKenzie, J. F. (2010). Health promotion and education research method:
Using the five-chapter dissertation/thesis model. Massachusetts: Jones and Bartlett
Publishers.

Said, E. (1978). Orientalism: Western representations of the orient. London: Routledge and
Kegan Paul.

Sinclair, R. (2004). Participation in Practice: Making it meaningful, effective and sustainable.

Children and Society, 18, 106—118.

Society For Research in Child Development. (2007). Ethical standards for research with
children. Retrieved from

http://www.srcd.org/index.php?option=com_content&task=view&id=68

Society for Research in Child Development. SRCD ethical standards for research with children.
Retrieved from
http://www.srcd.org/index.php?option=com_content&task=view&id=68&Itemid=110

Spivak, G. C. (1988). Can the subaltern speak? In C. Nelson, & L. Grossberg. (Eds.), Marxism
and the interpretation of culture (pp. 271-313). Urbana, IL: University of Illinois Press.

Spriggs, M. (2010). “Understanding consent in research involving children: The ethical issues.”

A Handbook for Human Research Ethics Committees and Researchers. N.P.

79



Informed Consent: Saudi Children 80

The status of preschool teachers in Saudi Arabia: Controversial and challenging concerns.
(2007). Malysia:International Islamic University — Malysia. Retrieved from
http://www.kau.edu.sa/Show Res.aspx?Site ID=253&LNG=AR&RN=61176

United Nations. (1989). Convention on the Rights of the Child. Retrieved from
http://www2.ohchr.or...ish/law/crc.htm

Venn, C. (2006). The postcolonial challenge: Towards alternative worlds. London: Sage.

Viruru, R. (n.d.). The impact of postcolonial theory on early childhood education. Retrieved
from http://dbnweb2.ukzn.ac.za/joe/JoEPDFs/j0e%2035%?20viruru.pdf.

Vygotsky, L. S. (1978). Mind in society: The development of higher mental processes.
Cambridge: Harvard University Press.

Wadsworth, Y. (1997). Do it yourself social research. St. Leonards, Australia: Allen and Unwin.

Wainwright, D. (1997). Can sociological research be qualitative, critical and valid? Qualitative
Report, 3(2), Retrieved from http://www.nova.edu/ssss/QR/QR3-2/wain.html.

Wilson, B. G. (20006). Linguistic diversity: A global threat to informed consent. Retrieved from

http://www.eradimaging.com/site/article.cfm?ID=3

Winter, K. (2006). Widening our knowledge concerning young looked after children: The case
for research using sociological models of childhood. Child and Family Social Work, 11,
55-64.

Wood, S. Y., Friedland, B. A. & McGrory, C. E. (2001). Informed consent: From good
intentions to sound practices. A report of a seminar. New Y ork: Population Council.

Woodhead, M. (2009). Child development and development of childhood. In J. Qvortrup, Jens
W. Corsaro & M. S. Honig (Eds.), The Palgrave handbook of childhood studies. London:

Palgrave Macmillan.

80



Informed Consent: Saudi Children 81

Woodhead, M., & Faulkner, D. (2000). Subjects, object or participants?: Dilemmas of
psychological research with children. In P. Christensen & A. James (Eds.),
Research with Children (pp. 9-35). London: Falmer Press.

World Medical Association (WMA) (1964). World medical association declaration of Helsinki.:
Ethical principles for medical research involving human subjects. Helsinki, Finland:

General Assembly.

81



Informed Consent: Saudi Children 82

References (Arabic)

Retrieved, March  http://www.3bs1.com/vb/abs59374.htm] .cse¥! J su sl 3¢ (8 asdaill s

31%2012

. http://www.saaid.net/Doat/dali/11.htm 4 s suall Jas3 5 alusall Jalall | Y1 arall 2
, 2012 Retrieved August 10

Oalisall 2ie il

Retrieved, http://www.islamweb.net/media/index.php?id=144998&lang=A&page=article

March 31* 2012.

daljall alSal) QLS juaitn ledde 4 yiall JEY) 5 dphall da) o) alSal (8 S sl e 3all &) die (G 2¢8,

, dulaal) 1y 815 S A 5o Jih i gyl ¢ ol Sl dene/ Sl adlpal (Lesde & sial) Y1 Ayl

1994 slaia - Glary) dxala

Aap M AS 5 Al OV W Ay 5 Qalusddl i) 0311 Aabadll Aaead) adhad | Ul (1) dena
http://www.nabulsi.com/blue/ar/print.php?art=428

2008 ) 3 dnan alis punia (5 sibosill zlaall o ali

,odtalall da ) Jail aa gkl o i 5 aalSal apdall Cilleal) el ) & oY) ,omadl daae o dllae ST

82



Informed Consent: Saudi Children 83

Appendix 1

Anadd Gl slea g Al e JsV1 andll 4l all (il 2 Y Ll ada¥) elie o gllaall alind) L Log

M‘Jﬂ‘ &).AA}A.\ (3&’_\.!: 6_11.3 ?“AS\-B

i cila glaall

<

&)

2 el
35.-31
40 - 36

50 -41

sl Ja sal
o) 53
iala
................. (sl el )l ) A
Jasl Jiaa
Anals

4q Sall

83



Informed Consent: Saudi Children 84

s 3al) b Jand) B2

A e 8

O s pde M Gl g (el (ga

Tagle &ilagl ol by caad cpdl) JUkY) dae a8

84



Informed Consent: Saudi Children

LS 5B AV L Jaaiil a4l all § sain ey dilaiall alind] L Lash

Al Aty Al

G ) b S il JUlY 48 ge e sandl LINA (e a8 i) 48k 8 e L]
e o585

o5 ) a8 (S el Jlad 4 pall e J pumal s sl o3 & U581 Case o 2
fles

> n T4dy skl oda alati o ) 35l gl axalal) e Dol ja) o) lalas o) ol i A s Ja 3
fladga g Jis (A Slubandl 5 Glall HY) 238 a3

Juky) iy apladl) 48d) eall Je Jpasll o )l )l o) dnalall (e atilae Cilel jal s Ja 4
Gl (8 S Ll

o

& SRl JURY) e sl 4k sl ) asedll gl aphall ag sl ey a8 Ja

(c:u.ajﬂ\ @‘)..3) Sl

Dsal 8) 25ns s g Siis Joal 55 llin () gSmn g U i Jana o il S jliia e e o S



Informed Consent: Saudi Children 86

Appendix 2

Adaal) 4880 all 23 pad

g o) ASLeal) 3 o ,Sual) 4l il e 40 ) a3 (S Ll JUaladl auladl) 4 sal) il ol ol yie
a.:\dj’.ul\
- & i) audl

xtiall 28 5 Euan LS| 3S0: ) Aalill sl

Leian Lgimh (e Al jall 03¢y (3laiy L JS prania 55 a3 38 430 Lale oDle | Aiaall 4l all 84S jLadl) e @8l sl ]
Ay 8 n A pall 3 S Ll aae aliul) 8 deadiosall axlll a5 aliny) Juiul s Jle ) 38,k
sanll & Jia | sl e 4 jie gl o) (s G5 ol 84S Jliiall (e ooV 8 s e sles
L il sleall o3¢ (55 5 Al G dageal) Juai¥) il glaa I A8V dl Hall 2l (e 4dis e

o) Gl Y Jsea ol Jal (e anall 138 L 03531 31 Cla shaal) alasialy saclise 5l Calll a2

bl A3

(S IS A plall o3 Bl i QS 4

T s Oshy S5 () (4 AS Ll (e a1 (B 40l 5 4 i) Al pall oda (S L g bl 55
Marse Ly aaldl gy 38 i€ il () o (B il o) e 4 Jie =3 () (9

walddll 2y o) JB ) i ead 3aal gy adlaiall ULAIL L&Y adi g Canll (yal 2 Y Jad 255 4l jall 0286
Lee

Ol lllaie ae a3 Lay Lo Cinlall 2y 55 o gl Al e slaall 4 oy LAY s 4y g lal 37

a5 JS adnall 4l Hall Al 238 e ¢ YL cud 8

B - i)

86



Informed Consent: Saudi Children 87

Appendix 3
A jalliagla
apbaall 48 sall Ao J sanll 445) (¢ sinall Gl (84S jliall el dadilis soo ey 435511 028 jliie] sy
Cann s )l 038 e jal al s (A3 gmaal) Dy yall ASLaall b o jSall Al silall e a0 il a1 b S Ll Jlakad
S ) o sSall Cal b Wl il () sale Al (8 4 Al A0S (e 4 5Tl (8 el da o e J seaal) Gl
Al all o3 Gl dxaladl 8 ) CLENAT Lind 438 g0 o () peand) a3 08 4l alal) aa (Casans
b Lad 4wl ) o Calaa) Jiams
gyl aSlaall & i1 8 (€ liiall JUaladU 4 dasl) 48] sal) e Jpaal) 14848 e ]
A 52l
Aghadl) 48) gl s3a e J panll Dlee 2Sa3 1) Glulid) 38 2 2
Al gihall e 4y 50 il SlagWl (Blaty Lad Sl jlaall Gausd agads Al Glasleall jé i 3
oSl
i) o3 b alall g daad¥) ue o) Raed g clie gl s Lo Gl 4SLia) e olisd) oo Jla 3
238320 (e SIS) Lglal (3 i Ols 4 all 4allly ) St
Cila slaa gy lanly BV 2w Cuso () 5381 4 an (53 2all lilbla) 5 GBS JLie 4y e (uay o ()5S0
ditlaial) 2 3 43 alell pe aodieally diali o 3S Y Lgale Jsaall Sy Y sula 5 3ga) ol aalall Jlany)
Slle Copadl) EINA (e Sy dpnadid e slaa (g1 A1 31 a5 Cogan g (S Hliiall o jlatiss slansd aladiu wiss 4wl ally
ULl Bliia ¥ g g Lol 45 58 4 jea (A e Jean OF (S 0iS liiall 3 sanall aaall aily alall o 5y (8D
L palill ati 5 W i g )l (e ) giuS Baal Cila glaall alai and
Al Gkt e 5 VY OMA salall 038 i o 4dl
51 (Al a8 aS Ll e alans V) i€y IS iy 4 5Laa) Candl 1as 8 Gl jlie (b alall s

87



Informed Consent: Saudi Children 88

CEMall ansd (e Lgale J saandl GliSay gy ol 2305l 028 (o (adle anadl xius 43l 4wl jll 1 ddlsiall il
Aalall

@ asas dla iy slial dbpall bl G cpfialil aal e Juaal 3l oy < jlisiin o) alind 25a 5 Jla B
caila e () silie daala 3 Cpad) CLEMNAD and ae Juai¥) oy 4l jally 4llaiall Canill Cile ) jal Gl & i
93476739 S 512073 8344

p s Cuny Ll g STV oy 5l s ) 5 (38 pall dpdadl) 438 sl 23 g3 o 5 o 4S jLlially e ) Jla (&

L ALY O,y lie @ 5 1aal ly JlaiVl Eaalyll

Dr Kylie Smith Hind Alotabi
83444084 ila 0414260491 —ila
Kylieas@unimelb.edu.au: s s x5SV 3 nll h.alotabi@student.unimelb.edu.au s Sy )

88



Informed Consent: Saudi Children

1.Background Information.

e Gender:

Male

25-30

36-40

+50

e Academic qualifications:

Master

Other please name..............

Appendix 4

Female

31-35

40-50

PhD

e What institution do you work for or employed by?

89
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University

Government

How long have you worked in the organization?

Less than a year

5-10 years

90

Collage

Other please name

1-5 years

More than 10 years
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2. Please list the research projects you have undertaken where young children under the

age of 8 have been research participants?

3. How do you currently obtain consent for children to participate in your research?

4. Why do you use this method of consent for children to participate in research?

5. Please list the government or university guidelines, policies and/or procedures that guide
research involving child participants?

6. Please list any other documents or materials that inform or guide research involving child
participants? (Please explain your response).

8. Who do you currently request informed consent for children’s participation from? In what
form does this take (For example written or verbal)?

9. Do you ever ask children directly for their consent or assent to participate in research? (Please
explain your response)

Thank you for completing the questionnaire. Your contribution is highly appreciated. We will be

in contact for any further issues arising from the questionnaire.
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Appendix 5

PLAIN LANGUAGE STATEMENT

I would like to invite you to participate in a research project entitled. I am undertaking this
research as part of my enrolment in the Master of Education in the Melbourne Graduate School
of Education at the University of Melbourne. My supervisor is Dr Kylie Smith. The project has
been approved by the Human Ethics Committee.
The aim of the project is to:

o To increase knowledge about how informed consent for children to participate in research

is currently obtained in early childhood research in Saudi Arabia.

o To increase knowledge about what guiding principles inform these practices

o To provide knowledge to guide the practices of early childhood educational researchers.
If you agree to take part in the research, your participation will involve completing a
questionnaire via email for your convenience; the questions will be in Arabic. It is anticipated
that this will take approximately 20 minutes.
We intend to protect your anonymity and the confidentiality of your responses to the fullest
possible extent, within the limits of the law. Your names and contact details will be stored in a
password-protected computer file. In the final report, you will be referred to by a pseudonym.
We will remove any references to personal information that might allow someone to guess your
identity; however, you should note that as the number of people involved in the project is small,
it is possible that someone may still be able to identify you. The data will be kept securely in the
Department of Information Systems for five years from the date of publication, before being

destroyed and no data will be publish within the first 12 months of collection.
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Please be advised that your participation in this study is completely voluntary. Should you wish
to withdraw at any stage, or to withdraw any unprocessed data you have supplied, you are free to
do so without prejudice. Once the thesis arising from this research has been completed, a brief
summary of the findings will be available to you on application at the Department of
Communications.

Should you require any further information, or have any concerns, please do not hesitate to
contact either of the researchers on the contact information provided below. Should you have
any concerns about the conduct of the project, you are welcome to contact the Executive Officer,

Human Research Ethics, The University of Melbourne, on ph: 8344 2073, or fax: 9347 6739.

If you would like to participate, please indicate that you have read and understood this
information by signing the attached consent form and emailing it to us. The researchers will then

contact you to arrange a mutually convenient time for you in order to send the questions for you.

Dr. Kylie Smith Hind Alotabi
Phone number.83444084 Phone number 0414260491
Email: Kylieas@unimelb.edu.au Email: h.alotabi@student.unimelb.edu.au
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Appendix 6

CONSENT FORM

Project: Informed consent for children in Saudi Arabia

Name of participant:

Name of investigator(s): Dr Kylie Smith and Hind Hammad Alotabi

1. T consent to participate in the project named above, the particulars of which -

including details of the nature of the study, its purpose, method of sending and
receiving questions and answers, the language to be used in the questions, the number
of participants in the study, my right to anonymity, my right to withdraw without
prejudice, my right to get a copy of the study findings in addition to necessary contact
numbers- have been explained to me. A written copy of the information has been

given to me to keep.

2. T authorise the researcher or assistant to use for this purpose the information I provide

him for the project being conducted.

3. Tacknowledge that:

(a) The possible effects of the study have been explained to me to my

satisfaction;
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(b) I have been informed that I am free to withdraw from the project at any time

without explanation or prejudice and to withdraw any unprocessed data

previously supplied;

(c) The project is purely for the purpose of research.

(d) I have been informed that the confidentiality of the information I provide will

be safeguarded subject to any legal requirements.

(e) I have reviewed the plain language statement and accept everything within it.

Signature Date
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