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Abstract 
There is a growing body of scholarly work on the topic of Roman childhood, yet this academic work is not intended to make Roman children visible to modern children. This paper outlines a collaborative project between a researcher and a novelist. Based on careful investigation of the aspects of ancient life which most affected children, our goal was to connect the children of the past with modern children and to engage young readers with the Classical past. 

[bookmark: _Hlk155003659]In February 2018, an intriguing text pinged on my mobile: “we should write a book together!”. The sender was my sister, historian and Nance Donkin Award winning children’s novelist Anna Ciddor, and her proposal would revolutionise my viewpoint on the Roman world.[footnoteRef:1] Over the course of five years, we worked together on two children’s novels: The Boy Who Stepped Through Time (2021) and A Message Through Time (2023), in both of which modern children slip through time to 4th century A.D. Gaul. Anna was the author and creator, while I dug for information and accuracy through more than 1000 works of secondary literature and primary sources – Roman letters, poems, novels, recipes, farming manuals, travel itineraries, schoolbooks, moral and religious texts, inscriptions, histories and panegyrics, objects, wall paintings and mosaics, Diocletian’s prices edict, archaeological finds, zooarchaeology and archaeobotany.  [1:  Anna had previously authored the Viking Magic trilogy (2002-04) based on Viking beliefs, and The Family with Two Front Doors (2016) based on our grandmother’s childhood in Poland, among others:  https://www.swwvic.org.au/member/anna-ciddor/] 

After more than 40 years researching late antiquity, I had a new goal: to see the past through the eyes of both ancient and modern children. The research was particularly challenging because our central Roman characters would be 10-12 years old. Few Roman written sources tell us in detail about children (especially girls) of this pre-pubescent age group. The elite adult male writers of the great majority of our surviving Roman texts mention only young people (usually male) who have progressed to post-childhood phases of life such as betrothal and marriage or participation in public life. We have thus inherited from our literary sources a very adult focus on Roman society.
Scholarly interest in Roman childhood began to develop in the 1980s, and there is now a growing body of work on the topic by historians,[footnoteRef:2] and, increasingly, archaeologists,[footnoteRef:3] all of which I drew on heavily in my research. However, this growing understanding of childhood has been largely ignored by the wider body of Roman historians and archaeologists, who have not incorporated the presence of children into their overall pictures of Roman society. As Harlow points out, “Modern authors, like their ancient counterparts, construct a cultural discourse … which is inhabited by very few women—and … practically no children.”[footnoteRef:4]  [2:  See, for example, Bradley (1985); Rawson (2003); Laes (2011); Evans Grubbs and Parkin (2013); Laes and Vuolanto (2019); Beaumont, Dillon, and Harrington (2021).]  [3:  See, for example, Perry (2006); Lewis (2010); Crawford, Hadley, and Shepherd (2018); Carroll (2018); Prowse (2021).]  [4:  Harlow (2013), 226.] 

Further, this academic work is not intended to interest or engage modern children in the ancient world. Even when we teach Roman history in schools, we are not always good at conveying the lives of their age peers to students. The Australian Curriculum for Ancient History for example, mentions children only three times (within Unit 2: Ancient Societies) and only in detail in one subtopic: “Concepts of childhood and childhood experiences, including: education, rites of passage, age of maturity” (ACHAH138) -which, indeed, focuses as much on transitions to adulthood as childhood per se.[footnoteRef:5] Yet it has been estimated that up to one-third of the population of the Roman Empire would have been under 15 years of age,[footnoteRef:6] so children must have been constant, significant and numerous participants in most aspects of Roman life including farming, craft production, household life, and religious activities. Modern child and young adult students of history and Classics deserve to understand and feel a sense of connection with their age peers in the past and it is part of our task as educators to make this possible, particularly if we hope the value of ancient world and Classical language studies to be felt by the next generation and to continue to be strong in Australia in the future.  While there is a rich field of children’s literature drawing on Classical myths,[footnoteRef:7] the real everyday world of Roman children is much less often represented.[footnoteRef:8] With the goal of presenting a child’s eye view of this everyday world to children’s eyes, I embarked on investigation of the aspects of ancient life which most affected children, such as play, food, school, family dynamics, and children’s work and home life (including furniture and clothing), searching particularly for curious and funny or even disgusting details. It opened my eyes to aspects of the Classical world that I had never considered, and a fascinating wealth of scholarly literature and data on the everyday lives and experiences of ancient children. [5:  https://www.australiancurriculum.edu.au/senior-secondary-curriculum/humanities-and-social-sciences/ancient-history/?unit=Unit+1%3A+Investigating+the+Ancient+World&unit=Unit+2%3A+Ancient+Societies&unit=Unit+3%3A+People%2C+Power+and+Authority&unit=Unit+4%3A+Reconstructing+the+Ancient+World]  [6:  Laes (2011), 28.]  [7:  Extensively analysed in Hale and Riverlea (2022). ]  [8:  a notable exception being the many novels of Caroline Lawrence https://carolinelawrence.com/ ] 

The time travel premise of each of the two companion novels enabled Anna Ciddor to describe the past through the voice of a child who would discover the Roman world and react to it in the same terms as modern readers, and to provoke thought through the culture clashes which ensue. In The Boy Who Stepped Through Time, a young Australian boy on holiday in France slips through time when he writes Latin words with a magic stylus while exploring the ruins of an ancient villa. He meets and befriends a Roman slave boy and the master’s daughter. Having secret foreknowledge of her death from his life in the future, he tries desperately to prevent it. The past reality of the now-ruined villa and its occupants come alive for the protagonist and the reader, a mode of literary presentation of the past which Nelson and Morey have termed the “palimpsest”.[footnoteRef:9] “We get to experience the things that were normal for [the Roman characters] … as a discovery, like an archaeological dig and peeling back the layers of history”, wrote one reviewer.[footnoteRef:10] [9:  Nelson and Morey (2019), 6.]  [10:  https://ashleighmeikle.com.au/2021/06/05/the-boy-who-stepped-through-time-by-anna-ciddor/] 

In A Message Through Time, a modern teenage girl and her annoying stepbrother accidentally bring an elite Roman girl into the future. In order to return her home, they are reluctantly dragged into a quest up the Rhône River in a Roman barge, in search of her family and a sacred healing spring. This novel represents an example of Nelson and Morey’s “map” model, in which the physical journey becomes a pathway for the three main characters’ arrival at new understandings and self-discovery as well as the reader’s understanding of the past. [footnoteRef:11] The barge trip up the Rhône and key moments in the story are represented in map form in the opening pages, as is characteristic of this style of text. [11:  Nelson and Morey (2019), 7-8.] 

One challenge presented by the timeslip format was the incorporation of ancient language and the mechanics of communication between modern and ancient characters. In our novels, we decided that the first words spoken by the ancient characters would be in Latin, and that the modern characters would find themselves speaking Latin – by magic – then wonderingly repeat to themselves what they had said, in English. We used phrases with clear English derivatives to encourage understanding and a sense of discovery (and also with an eye to classroom use).  “Sequere me” [footnoteRef:12] says Felix to a small Roman dog in A Message Through Time. “Latine loqui, memento” urges Perry, the protagonist of The Boy Who Stepped Through Time,[footnoteRef:13]  to the boy he thinks is an actor playing the part of a Roman slave. The dialogue then continues in English, with the reader understanding that within the story it is Latin. Throughout the novel, Perry searches for the right Latin word to write with his magic stylus in order to return home: “Hang on, I’ve got it! … ‘Porta!’ he exclaimed. Gate, like gateway to the future …”.[footnoteRef:14] In both books, the ancient characters use onomatopoeic Roman exclamations such as “ecce!” or “pax!”. We avoided anachronisms of word or even thought. When the Roman girl Valentia screws up her courage to beg her father for a favour, Anna rewrote her dialogue using the expression “I wish ...” in place of “please”, to mirror Latin speech.[footnoteRef:15] When a character is brought from the past into the present, we considered Roman concepts of time and the future to imagine her reactions and expressions.[footnoteRef:16]     [12:  The phrase is taken from the late antique Colloquium Monacensia-Einsidlensia 8a (ed. Dickey), where it is addressed to a slave. See note below.]  [13:  The name Perry (Peregrine) was taken from CIL, XII, the funerary inscription of a slave called Peregrinus found in Arles: Tran (2014), 115. Both English and Latin versions of the name were ideally suited to a time traveller who would take the role of a slave in Arelate. ]  [14:  Ciddor (2021), 133.]  [15:  Ciddor (2021), 288; for Latin expressions used in place of “please”, see Dickey (2012).]  [16:  Shaw (2019).] 

We also incorporated phrases and passages from Classical works. Inspired by the section on early education in Quintilian’s 1st century treatise, Anna created the character of Balbus,[footnoteRef:17] Valentia’s paedagogus or slave minder and tutor.[footnoteRef:18] Since children often learned to write by copying out moral maxims,[footnoteRef:19] Balbus at every opportunity spouts a moralising phrase from a famous writer, for which I searched in Vergil, Seneca, Cicero, Plutarch, or the late antique educational moralist Cato. “An ignorant life is like death”[footnoteRef:20] admonishes Balbus in the schoolroom. “A healthy mind in a healthy body”[footnoteRef:21] he pipes up in the exercise yard at the baths; and as they travel to Arles (Roman Arelate) he quavers “As the great Seneca wrote: No journey can set you beyond the reach of cravings, fits of temper, or fears”.[footnoteRef:22]  [17:  The names of Balbus, Carotus and other slaves or freed slaves in the novels were selected from makers’ stamps on Gaulish pottery of the 1st to 3rd centuries A.D., listed in the volumes of Hartley and Dickinson (2008-2012). The names of elite characters were selected from Jones, Martindale, and Morris (1971).]  [18:  For the roles of the paedagogus, see Bradley (1991), 37–75; Laes (2008), 113–22.]  [19:  See discussion in Bonner (1976), 165–72.]  [20:  sine doctrina vita est quasi mortis imago (Cato, Distichs 3.1), author’s translation for use in the novel.]  [21:  mens sana in corpore sano (Juvenal, Sat. 10.356), author’s translation for use in the novel.]  [22:  Nullum est … iter, quod te extra cupiditates, extra iras, extra metus sistat (Seneca, Ep. 104.19), author’s adapted translation for use in the novel.] 

Balbus also tutors the slave boy Carotus, since slave children could be educated in the household. Quintilian recommends that the slave boys close to elite children be educated, while Seneca notes this as a sign of favour.[footnoteRef:23] Later in the novel, Valentia goes to school – an aspect of Roman life that we thought would particularly engage child readers. The education of girls in schools is recorded in the Roman Schoolbooks[footnoteRef:24] and in a letter of Ausonius to his grandson which mentions that his daughter went to school.[footnoteRef:25] We gave the teacher his name from Ausonius’ 4th century poems to his teachers in Gaul, which record a “grammarian Ammonius … who used to teach raw boys their alphabet”.[footnoteRef:26] Inspired by the detailed scenes in the Schoolbooks,[footnoteRef:27]  the school children are accompanied by their paedagogi and slaves carrying their belongings. They practice writing and read aloud from Vergil’s Aeneid, the central text in Roman imperial children’s education, still mentioned as part of his schooling in the late 4th century by Paulinus of Pella (grandson of Ausonius).[footnoteRef:28]  [23:  De pueris inter quos educabitur ille huic spei destinatus idem quod de nutricibus dictum sit (Quint., Inst. 1.1.8): “As to the slave boys with whom the child born to such high hopes is to be brought up, I would repeat what I said about the nurses”, trans. Donald A. Russell; liberalius educavit, artes, quibus erudiuntur ingenui, tradidit: beneficium est (Seneca, De Beneficiis 3.21.2): “suppose the master is indulgent, gives him the education of a gentleman, has him taught the branches in which the freeborn are schooled—all this will be a benefit”, trans. John W. Basore. See e.g. Forbes (1955); Rawson (2003), 187–89; Saller (2011), 126. The alphabetical, grammatical, and arithmetic exercises graffitied in Room 81 in the grand 1st century villa Arianna in south Italy suggests a schoolroom for slave boys:  Varone (2019).]  [24:  Conversatio, usus cottidianus, debet dari omnibus pueris et puellis (Colloquium Celtis Preface): “Conversation, everyday usage, ought to be given to all boys and girls”, trans. E. Dickey. Formally known as the Colloquia, the Schoolbooks are sets of parallel texts in Latin and Greek used to teach languages, presumably to children, in the imperial period. Teachers may find the translated excerpts in Dickey (2017) particularly useful. Probably originally composed in the 1st century A.D., we have several different copies of versions dating to approximately the 4th century, at least some probably versions from Gaul: Dionisotti (1982); Dickey (2012), 4. ]  [25:  Tu quoque ne metuas quamvis schola verbere multo increpet et truculenta senex gerat ora magister … haec olim genitorque tuus genetrixque secuti. (Aus., Ep. 22): “Don’t be afraid, although the school resounds with much caning and the old teacher conducts [his lesson] with a grim face … Your father and mother experienced this once”, trans. L. Lewit-Mendes. For the education of girls, see discussion in Rawson (2003), 197–207.]  [26:  Ammonium grammaticum … qui rudibus pueris prima elementa dabat (Aus., Prof. 10.35–36).]  [27:  Porrigit puer meus scriniarius, pugillares, et thecam graphiorum, praeductale, tabulam et lupinos… Scribe! Dele! Deleo … et scribo … dixit mihi meus paedagogus: Eamus domum (Colloquium Celtis 21–22, 26c, 27a, 28b): “When I am seated my [slave] boy who carries my writing implements hands me writing tablets, and a case of styluses, ruler, tablet, and beans. … Write! Rub out! I rub out … and write … My paedagogue said to me ‘Let’s go home’”, trans. E. Dickey. ]  [28: Protinus et libros etiam transire Maronis (Paulinus of Nola, Eucharisticos 75): “And then I was also urged to traverse Maro's works”, author’s trans. For Vergil as a central school text, see also Colloquium Celtis 38a and Bonner (1977), 212–26.] 

‘You will take dictation now,’ said the teacher sternly. ‘Slaves, bring the writing implements.’ 
Valentia glanced towards Carotus and Perry. ‘Quick,’ said Perry. ‘Where’s the . . . Carotus, what are you doing?’ Carotus had been given the writing implements to carry to school, and instead of watching the lesson, he was sitting with the wax tablet open on his lap, and a grin on his face, scribbling. Perry pulled the tablet and stylus away. The wax was messed up with a large picture of a spider all over it. … 
‘Is everyone ready?’ called the teacher. ‘The first words are: “Besides these comes Camilla.’”
Valentia threw open her tablet, rolled her eyes, and began to smooth the wax as fast as she could.[footnoteRef:29] [29:  Ciddor (2021), 188–89. Carotus’ artistic play with the wax was inspired by the story of a child sculpting animals from the wax of his school tablets (Lucian, Dream 2). The lines about Camilla are from Vergil (Aen. VII.803); earlier in the scene, Ammonius reads lines 805–806.] 

Passages from Homer are written on the wall at school, a scene inspired by the descriptions of children learning Greek in the Schoolbooks and the 2001 discovery in the ancient town of Trimithis (Egypt) of a three-room school, where several walls had Greek passages written in red ink on white plaster. Some previous writing had been scrubbed out – for all the world like a whiteboard! In the main room was a moral poem, in another, a passage from the Odyssey and a student’s paraphrase of a passage from Plutarch, all typical of Roman schoolwork.[footnoteRef:30] [30:  Cribiore, Davoli & Ratzan (2008).] 

‘Last lesson will be Greek,’ announced Ammonius. 
Greek?! Perry glanced at Valentia. Did she know any Greek? 
Ammonius gestured at a section of white- painted wall. Someone had written words on it in red ink, in a strange alphabet.
‘You will all copy out these lines from Homer’s Iliad,’ said the teacher.[footnoteRef:31] [31:  Ciddor (2021), 196.] 

The school children take a break for play, as recommended in Quintilian.[footnoteRef:32] In both novels, we see children playing with typical Roman toys including knucklebones, marbles, balls, nuts or stones, and even yo-yos, [footnoteRef:33]  as well as interacting with characteristic Roman pets such as a sparrow and a lapdog.[footnoteRef:34] [32:  Danda est tamen omnibus aliqua remissio, non solum quia nulla res est quae perferre possit continuum laborem … sed quod studium discendi voluntate, quae cogi non potest, constat (Inst. 1.3.8): “However, everyone must be given some relaxation, not only because there is nothing that can stand perpetual strain … but also because study depends on the will to learn, and this cannot be forced”, trans. Donald A. Russell.]  [33:  Coulon (2004), 75–110; Dolansky (2017). For a contrary view of the objects which have been interpreted as yo-yos, see Dasen (2018), 30. Rules for games are recorded in Ovid’s poem Nux and book 9 of the Onomasticon of Julius Pollux. See also the information and videos published via ERC project website https://locusludi.ch/]  [34:  Bradley 1998; Kitchell (2014), 50–53; Martínez Sánchez et al. 2020; Green (2023), 169–75. We gave the pets (and guard dogs at the villa) names inspired by Roman sources such as Tiger, Lupa (Columella 7.12.13) and Snowflake, loosely based on the name of Valentinian’s pet bear, Mica Aurea (Amm. Marc. 23.3.9).] 

The novels depict the work life of child slaves, including farm work, a topic which has received only limited scholarly attention.[footnoteRef:35] In both, a modern child takes on a slave role, experiencing the world of a household slave firsthand. This presentation of ancient slavery was a major challenge. We wished to portray the prevalence of slavery accurately but without confronting young readers with its most gruesome aspects, and to give voice to our modern characters’ rejection of slavery without overt moralising. Washing dinner guests’ hands and “disgusting, stinky feet”, tending the villa garden, minding small farm animals, sharing a slave latrine and baths and sleeping on a mat outside the master’s or mistress’ bedroom, are depicted - all of which a child slave would have experienced according to the evidence of Roman literature, art, and archaeology.[footnoteRef:36]  [35:  Bradley (1985); Laes (2008); Gonzales (2000), (2014); Dunbabin (2003); Porena (2016); Lewit (2022).]  [36:  See works listed in previous note. Images include the children depicted working in a rose garden in 4th century mosaics at the Villa Romana del Casale (Sicily), or tending donkeys, geese and sheep in the mosaics of the late antique Great Palace at Constantinople. For slave latrines and baths at rural villas, see, for example, Fagan (1999), 33; Mauné et al. (2010); Koloski-Ostrow (2015), 6, 24–25, 33. Varro mentions sellas familiaricas (Rust. 1.13.4) “privies for the servants”, trans. H. B. Ash and Columella (Rust. 1.6.19) stresses the importance of having rusticis balneis … in quibus familia … lavetur: “baths of the countryfolk … in which the household may bathe” (trans. H. B. Ash). For sleeping arrangements see Nissin (2015).] 

“Felix was handed a big bag of coarse linen stuffed with something that felt – and smelt – like hay. … 
‘What about a blanket?’ demanded Felix. 
‘Slaves don’t have blankets,’ said Petronia. … 
Felix spread out the bag on the hard verandah floor and sighed as he lay down …
He wriggled and tried to get comfortable, but every time he moved, the stuffing rustled and a new spike of long dry reed poked through the linen. And he was cold.” 

The slaves in our households are vernae (homeborn slaves), as was typical in late antiquity, who would have experienced less grim conditions of slavery.[footnoteRef:37]  The characters celebrate the festival of Saturnalia, during which Roman slaves reversed roles with their masters. Athenaeus’ statement that at Saturnalia Roman children would by custom serve a meal to their household slaves (Deipnosophistae 14. 639b 3rd c) inspired a scene of the elite girl Valentia serving Carotus, Perry and the other slaves, who shout orders borrowed from a dinner party scene in the Roman Schoolbooks.[footnoteRef:38] The children exchange riddles from Symphosius’ 4th century book of Saturnalia riddles (Symphosii Scholastici Aenigmata), and decorate the schoolroom, as described by Tertullian (De Idol. 10).  [37:  For the better conditions of vernae, see for example Rawson (2010); Sigismund Nielsen (2013).]  [38:  Exterge mensam! Da cultellum! Praecide carnem! Date panes!  (Colloquium Montepessulanum 12, 17–18): “Wipe off the table!” “Give us a knife” “Cut up the meat!” “Give us bread!”, trans. E. Dickey.] 

Young Carotus dreams of being apprenticed to a wall-painter, since craft apprenticeships for slave minors are recorded in papyri and funerary inscriptions.[footnoteRef:39] The possibility of social mobility for freedmen is revealed when Tadius the master wall-painter tells him “’you never know, if you get skilled enough, your master might set you up in a workshop one day like mine did, and give you your freedom, so you could have a fine business like this!’ … ‘Holy Jupiter!’ breathed Carotus”.[footnoteRef:40]  [39:  Westerman (1914); Forbes (1955), 328–34.]  [40:  Ciddor (2021), 225. The master’s name is taken from the Elder Pliny’s praise for the Spurius Tadius who “first introduced the most attractive fashion of painting walls with pictures of country houses” (HN 35.37.116-117).] 

Much thought and discussion lay behind the writing of a scene where Perry debates slavery with the two Roman children, an incident which was placed in the novel partly because of questions raised by child readers of the early manuscript. The scene highlights the cultural gulf between ancient and modern viewpoints and offers opportunities for readers to reflect on societal expectations and change. While not wishing to appear to condone slavery, we also felt it was important to reveal that slaves were not necessarily the poorest or most disadvantaged in Roman society[footnoteRef:41]:   [41:  For the insecure and marginalised life of the free poor, see Panayotakis (2019).] 

‘Some people have to be slaves,’ [Valentia] insisted. ‘They’re born that way.’
Perry looked at Carotus. ‘Is that how you got to be a slave?’
‘Of course. My mother was a slave, so I am too.’
‘But . . . I can’t understand why you aren’t angry about it,’ said Perry. ‘Don’t you want to be free, like those men who came to pick the grapes?’
Carotus shook his head. ‘Those men have a rotten life. They have to hire themselves out for any job they can get, and even then they’re starving half the time. At least I have enough to eat, and I have a master who doesn’t whip his slaves . . .’ …
‘But, Carotus, you shouldn’t have a master,’ protested Perry. ‘There shouldn’t be someone who’s allowed to whip you!’ The three of them hardly noticed the road they were rattling along as they went on arguing and questioning in low voices.[footnoteRef:42] [42:  Ciddor (2021), 151-2.] 


Mindful of the existence of modern human trafficking, including child slavery, we avoided any statement by our modern characters that slavery no longer exists. In A Message Through Time, when Roman Petronia time-travels to the 21st century and complains that she cannot walk through the modern city without her usual attendant slaves, the modern girl Zoe declares “’In our time, it’s against the law’”.[footnoteRef:43] Additional notes on slavery are included in the Historical Notes to the novels, and age-appropriate class discussions and activities are suggested in the accompanying Teaching Notes (see below). [43:  Ciddor (2023), 35.] 

[bookmark: _Hlk159576079]We also presented the complex and intertwined relationships between slave and free within a household. Petronia feels lost without her slave paedagogus who “makes sure I always behave like a well-brought up girl”.[footnoteRef:44] It is clear from our sources that the slave nurse (nutrix) was an important maternal figure to free children. She breastfed and cared for them and appears even as the motherly companion of adult women in literature (e.g. Apul. Met. 8.10). The nurse is widely depicted and referred to in images, inscriptions, literature, and medical texts.[footnoteRef:45] The relationships between children and their nurses appears to have been long-lasting and affectionate. Nurses’ funerary inscriptions are often set up by their nurselings, and they are named alongside parents in children’s funerary inscriptions.[footnoteRef:46] Pliny the Younger writes of giving his former nurse a small farm to support her in old age (Ep. 6.3.1).[footnoteRef:47] The relationship was even recognised in Roman law (Dig. 40.2.13), which gave exceptional permission for a minor to free his slave if she was his nurse or even his nurse’s child, on the grounds of “true affection” (iustae affectiones).[footnoteRef:48] In A Message Through Time, Anna draws the contrast between the Roman girl’s stern mother, who according to Roman ideals provides discipline rather than overt affection,[footnoteRef:49] and her indulgent nurse Tessilla[footnoteRef:50] who coddles her in illness and comforts her in grief. There also seems to have been a special relationship between children fed by the same nurse, who were given the name of conlacteus or collacteus. St Jerome writes in a letter (Ep. 13.3) about this unique closeness to a man called Bonosus who was fed by the same nurses, while an epitaph of a slave boy Communio (who died at 2 years old) describes him as collacteus of Drusus, the great-grandson of Emperor Augustus.[footnoteRef:51]  In The Boy Who Stepped Through Time, Carotus is the son of Valentia’s nurse, and her childhood friend at the villa, until the changed realities of hierarchical life in town disrupt their relationship. [44:  Bradley (1991), 51–53; Rawson (2003), 215–16. ]  [45:  See, for example: Bradley (1986); Sparreboom (2014); Carroll (2014).]  [46:  Bradley (1994); Carroll (2014), 166.]  [47:  This inspired a chapter in A Message Through Time where the characters visit a farm given to a favoured freedwoman Icciana (a Gaulish name attested in the masculine: Delamarre (2003), 187.]  [48:  Rawson (2003), 119–20.]  [49:  Dixon (1988), 120, 227–33.]  [50:  The name, possibly Celtic, came from the funerary inscription of a freedwoman in Narbonne: Gascou and Janon (1985), 125.]  [51:  Corbier (1999), 1281–4.] 

Each of the novels represents the life of a young elite Roman girl, a particularly difficult topic to research. Such young girls appear in Roman texts mainly in the context of betrothal and marriage. Funerary inscriptions suggest that in the provinces girls tended to marry in their late teens,[footnoteRef:52] although elite girls in Italy are attested as marrying at a much younger age.[footnoteRef:53] In 4th century Gaul, Ausonius records the death of 16-year old Anicia who had already “married, conceived, given birth and died a mother”.[footnoteRef:54] The families’ search for suitable marriage partners for both bride and groom would have begun even years before the marriage.[footnoteRef:55] It is interesting to note that in the biographical mosaics of the life of Kimbros, the probable betrothal scene[footnoteRef:56] takes place during the series illustrating Kimbros’ childhood, and before he is presented to the teacher Marianos. Although technically arranged by the male head of the familia, women would take a significant role, as recognised in the wording of a late Roman law (Cod. Theod. 9.24.1) which discusses whether permission for a marriage has been given by the “parents” (parentes), rather than specifying the paterfamilias.[footnoteRef:57]  If a girl’s father was dead, her mother rather than her male financial guardian (tutor) was responsible for the final decision.[footnoteRef:58] When twelve-year old Petronia tells Felix and Zoe about her prospective betrothal to the much older Dogmatius,[footnoteRef:59] a man favoured by her guardian Numerius, modern and ancient cultures collide: [52:  Shaw (1987).]  [53:  Parkin (2011), 278; For late antiquity see Clark (1993), 14; Alberici and Harlow (2007). ]  [54:  nupsit, concepit, peperit, iam mater obivit (Epigrammata 13), author’s translation. ]  [55:  Harlow and Lawrence (2002), 58–59.]  [56:  Cox, Marinescu and Wachter (2015), 106–7.]  [57:  Harlow and Lawrence (2002), 59; Dixon (1988), 62–63, 215–17; Harlow and Laurence (2010), 64–6. Note also the prominence of the women in the betrothal scene of the Kimbros biographical mosaics, even though they stand behind and to the side of the two males shaking hands: Cox, Marinescu and Wachter (2015), fig. 5.]  [58:  Saller (1994), 181–94; Gardner (1998), 241–47.]  [59:  As fans of Asterix books, we could not resist using the name Dogmatius – the ‘signum’ of Caelius Saturninus, rationalis vicarius per Galliae around the year the novel is set:  Jones, Martindale, and Morris (1971), 806. Note that by the 4th century A.D. the tria nomina nomenclature had fallen out of use, the old praenomina had all but disappeared, and men were often called by a ‘signum’ in informal situations: Cameron (1985).] 

Felix leaned closer to Petronia. ‘Why are you marrying such an old man?’ he demanded in a whisper. 
‘Dogmatius is from a very important family, like ours,’ answered Petronia. ‘His father and grandfather were leading men in Arelate, and he has a rich estate near one of ours.’ …
‘Petronia, you can’t marry someone just because he’s rich and important!’ hissed Zoe. ‘That’s wrong.’
Petronia looked at her blankly. ‘Who are you marrying then?’
‘Me? I’m only fifteen. I have no idea yet. If I ever decide to marry someone it’ll be because I love them.’
‘That’s silly,’ scoffed Petronia. ‘And what do you mean you’ll decide? Uncle Numerius and Mother are going to choose the right man for me.’[footnoteRef:60] [60:  Ciddor, 2023, 179–80.] 


Magical beliefs and domestic cult activity permeated Roman life, and we wanted to give a sense of this and a contrast with the more science-based viewpoints of our modern child characters. During his first hours in a Roman household, Perry witnesses the paterfamilias making thanks offerings to Jupiter and the lares at the household shrine, the words of his prayer based on Roman inscriptions and formulae attested in literature.[footnoteRef:61] His young friend makes offerings to her Iuno on her birthday, as described by Propertius (3.10:1-32), Tibullus (3.12) and Censorinus (De die natali).[footnoteRef:62] The slave Carotus attempts to ward off her death by buying a spell which consists of the word “Abracadabra”, based on the spell recipe recorded by Quintus Serenus Sammonicus, the 3rd century author of a Liber medicinalis.[footnoteRef:63]  [61:  Hickson Hahn (2007).]  [62:  Argetsinger (1992); Turcan (2001), 29–30. For children’s roles in ritual see Tulloch 2012. ]  [63:  https://www.lib.umich.edu/blogs/beyond-reading-room/abracadabra; Prioreschi (1998), 509.] 

In A Message Through Time, the plot hinges on a visit to a sacred healing spring. River sources and natural springs were venerated in the Roman world and up to late antiquity as places of sanctity and healing. This is evident not only from textual sources such as Pliny (Ep. 8.8) and Gregory of Tours (Vit. Pat. 6), but also from finds of coins or other metal artefacts thrown into the water as offerings,[footnoteRef:64] and archaeological remains of temple precincts such as that at Collias,[footnoteRef:65] which served as our model for the sacred spring in the novel. Votive sculptures of body parts or whole human figures found in various regions of the Roman Empire, including in Gaul, indicate beliefs in the healing properties of these places and their presiding deities.[footnoteRef:66]  [64:  Campbell (2012), 330–68; Golosetti (2014, 2019).]  [65:  Christol et al. (2007)]  [66:  Pelletier and Deyts (1985); Hughes (2017); Wigodner (2019).] 

Felix and Zoe stared at the sculptures of feet and hands, faces and even bottoms. Behind each stall, a man sat carving, bashing away with chisel and hammer in a cloud of dust. 
‘Why are they making only bits of statues?’ demanded Zoe.
‘They’re the parts that need healing,’ said Petronia. ‘For making offerings. Come on.’
‘Look, there’s somebody buying one,’ broke in Felix, and he watched as a woman on a stretcher began to bargain with a stallholder for one of the stone legs.[footnoteRef:67] [67:  Ciddor (2023), 137.] 


A Message Through Time also portrays the ghost-banishing rituals of the festival of Lemuria – which we thought was delightfully spooky for a children’s novel – walking barefoot, throwing black beans, and clashing bronze implements, as described by Ovid (Fast. 5.419-429).[footnoteRef:68] While the modern boy Felix is as irreverent as 21st century child readers would be, the ancient children are solemnly fearful. The rituals are carried out by the villa housekeeper (or vilica) Rustica, since according to Cato she was responsible for the correct observance of the domestic cult.[footnoteRef:69] This afforded a chance to throw light on this important but much neglected female role.[footnoteRef:70] A villa housekeeper was also in charge of the acquisition, use and security of all household goods and stores; the medical care and meals of the household slaves; milking, sheering and the production of woollen cloth for both household use and sale; the production of pickles, preserves and dried food for winter stores or the market; and the preparation of vessels and equipment for the all-important olive and grape harvests and wine and oil production, according to the agronomist Columella (R.R. 12). [68:  See discussions in Espinoza Martinez (2006); Dolansky (2019); King (2020), 160-71.]  [69: Kal., Idibus, Nonis, festus dies cum erit, coronam in focum indat, per eosdemque dies lari familiari pro copia supplicet: “on the Kalends, Ides and Nones, and whenever a holy day comes, she must hang a garland over the hearth and on those days pray to the household gods as opportunity offers”, trans. H. B. Ash (Agr. 143.2).]  [70:  Carlsen (2013), 109–22.] 

[bookmark: _Hlk152936560]In each novel, the central plot was inspired by a specific ancient object and its reflection of the realities of ancient life.  The Boy Who Stepped Through Time begins with an exchange between Perry and his teenage sister: 
‘Don’t mention that museum,’ groaned Melissa. ‘I still can’t believe you and Mum spent two hours looking at dead people.’ 
‘It wasn’t dead people. It was ancient stone coffins. From Roman times,’ protested Perry. … I found one of a girl who died when she was exactly my age: eleven years, two months and one day old’[footnoteRef:71] [71:  Ciddor (2021), 6.] 

The “ancient stone coffin” was modelled on a real 4th century girl’s sarcophagus in the Musée d’Arles Antique, where parts of the book are set.[footnoteRef:72] Its inscription reads “To our dearest and most innocent daughter Chrysogane Iunior Siricio, who lived 3 years, 2 months, and 27 days. Valerius and Chrysogone, her parents, dedicated this to their daughter, most precious and most missed for all the time of their lives”.[footnoteRef:73] This habit of precisely recording the exact number of years, months and days of a deceased child’s life became the mainspring of the plot, with Perry counting down the days after his friend’s birthday until she will die - if he cannot prevent it. His fears are only increased when he sees the funeral of one of her schoolmates, and hears of nasty Roman folk remedies concocted from ingredients such as horse spit, pigeon manure and crushed millipedes![footnoteRef:74]  This plot reflects the precariousness of life in antiquity, and the frequency of early death.   [72:  For images, see https://www.facebook.com/museedepartementalarlesantique/posts/3807695935961935]  [73:  Dulcissimae et innocentissimae filiae Chrysogane Iunior Siricio quae vix[it] ann[is] III m[ensis] II dieb[us] XXVII Valerius et Chrysogone parentes filiae rarissimae et omni tempore vitae suae desiderantissimae, author’s translation. ]  [74:  These recipes are recorded in Pliny the Elder and collected with others in a 3rd century medical handbook for travellers, the Medicina Plinii: Hunt (2020).] 

The narrative of A Message Through Time is woven around a difficult and dangerous journey on a river barge, on which an ill-matched trio – a modern teenager, her despised young stepbrother, and a haughty elite Roman girl – are thrown together. This was inspired by the Arles-Rhône 3 barge wreck, an almost complete river barge discovered in Arles in 2004, a few metres below the surface of the Rhône. To describe the journey, we used details such as its long narrow shape (31 m x 2.9 m) and the cooking pot filled with charcoal used as a hearth on board.[footnoteRef:75] Most importantly, its towing mast, worn by ropes, attests how such barges were towed upstream by men dragging the heavy boat and its cargo. The Arles-Rhône 3 weighs 8 tonnes, and loaded with cargo, it must have been hauled by at least 20 men.[footnoteRef:76] Felix experiences the heavy work alongside the hired men, as the Lady Luck[footnoteRef:77] carries its cargo of African Red Slip pottery and barrels of salted goods upstream from the port of Arles.[footnoteRef:78] Backs bent, the men steady themselves with walking sticks and encourage each other with shouts, as described in texts[footnoteRef:79] and depicted in relief sculptures.[footnoteRef:80] [75:  Djaoui and Greck (2014); Marlier et al. (2012).]  [76:  Marlier (2014). Detailed discussion of medieval practices in Rossiaud (1976) was also of great value to our reconstruction, as was the vivid portrayal of 19th century barging in the novel by Clavel (1971).]  [77:  Ships’ names including Fortuna are discussed in Casson (1971) 357–60.]  [78:  For cargoes on the Rhône, see Christol and Fiches (1999); for containers and methods of transportation of goods, see Walsh (2017), 114–15; Menchelli (2022).]  [79:  hinc agger sonat, hinc Arar resultat, hinc sese pedes atque eques reflectit stridentum et moderator essedorum, curvorum hinc chorus helciariorum responsantibus alleluia ripis ad Christum levat amnicum celeuma (Sid., Ep. 2.10.4): “On one side is the noisy high-road, on the other the echoing Arar; on the first the traveller on foot or on horse and the drivers of creaking carriages turn round; on the other, the company of the bargemen, their backs bent to their work, raise a boatmen’s shout to Christ, and the banks echo their alleluia” (trans. W. B. Anderson). Martial mentions clamor … helciariorum (4. 64.22): the “bargee’s shout” (trans. D. R. Shackleton Bailey).]  [80:  Casson (1965); Blanc (1976); Campbell (2012), 212–14. For an image, see https://commons.wikimedia.org/wiki/File:Mus%C3%A9e_lapidaire_Avignon-Sc%C3%A8ne_de_halage.jpg] 

But then the rough men began to move. With the ropes looped over their shoulders, they strung themselves out in three lines along the bank.
‘Haul!’ thundered Anatolius.
The thirty men bent over double, straining forward, like horses pulling a cart.
‘They’re trying to pull the boat!’ exclaimed Felix. …
‘H-e-eeave!’ groaned all the men again. Each of them had a stick, like a walking stick, that he stabbed at the ground as he tried to pull.
Felix felt the floorboards quiver under his bare toes, and finally, almost imperceptibly, the barge began to edge up the river.[footnoteRef:81] [81:  Ciddor (2023), 89–90.] 

Short of cash, our characters negotiate a price to travel upriver (in 4th century nummi)[footnoteRef:82] with the shifty boatman Anatolius.[footnoteRef:83] [82:  The names of early 4th century coins are debated, but “nummus” is likely for a bronze coin of this period: Abdy (2012), 586–89. My thanks to Richard Reece for his very helpful advice on this topic. ]  [83:  The name of a boatman called Anatolius is attested in Arles by the find of a ship’s token: https://sketchfab.com/museearlesantique] 

At times, ancient evidence provided the solution to a plot conundrum. How, for example, could Perry prove to his slave friend Carotus that he really came from the future? In my previous research on Roman oil production, I had come across a late antique oil-making facility situated at an almost completely excavated villa site in southern France. The plan of this villa became the model for Villa Rubia in the novel,[footnoteRef:84] where Perry slips back through time. At this site a counterweight was converted at an undetermined date (possibly in late antiquity) for use with a carved wooden screw. Eight regularly-spaced and symmetrical holes were drilled to facilitate the attachment of the screw, but the artisan appears to have made an error, as a ninth hole is out of place.[footnoteRef:85] The excavator records this stone as present in the modern winery now at the site, the Château de Saint Martin, where a small museum displays archaeological finds from the villa ruins.[footnoteRef:86] In the novel The Boy Who Stepped Through Time, Perry has seen it on display at the Château and proves to Carotus that he is from the future by correctly predicting that the mason Oxittus will make the error.  [84:  Villa names derived from an owner’s name Rubius are attested in southern Gaul: Dauzat (1960), 287.]  [85:  Brun (1986), 216–17.]  [86:  In October 2023, I visited the ruins and museum of Saint Martin à Taradeau. This particular weightstone was no longer at the site, but I was delighted to see on display among the finds from the villa a plate made of orange local pottery just as we had imagined would be used by the slaves in The Boy Who Stepped Through Time.] 


I know what’s going to happen,’ cried Perry. ‘And I can prove to you I come from the future. That man . . .’ he flung out his arm, ‘. . . is going to make a mistake. He’s going to carve an extra hole in the wrong place!’
Carotus burst out laughing. ‘You and your stories!’ he guffawed.
Perry crossed his arms. ‘You wait and see!’ he said. ‘I’ll be right, and then you’ll believe I’m from the future.’…
Oxittus had an iron bracket in his hand. He placed it on the stone, moved it across a bit, nodded, then picked up a sharp, pointed tool. 
Perry’s breath caught in his throat. He flung around as Carotus came running up beside him.
‘This is it,’ whispered Perry excitedly. ‘This is when he makes a mistake! Watch!’[footnoteRef:87] [87:  Ciddor (2023), 91, 95.] 


Searching for a story arc for the elite girl Petronia in A Message Through Time, we were inspired by Pliny’s account of the applause which greeted the arrival of civic benefactor Ummidia Quadratilla at the theatre (Pliny Ep. 7.24.5). “My mother puts on big public banquets, donates prizes, and pays for repairs to the temples. One day I am going to do that too, and everyone will praise me and clap when I arrive anywhere”, she tells Zoe and Felix at the start of the book.[footnoteRef:88]  Throughout the novel we follow Petronia’s personal journey from this arrogant self-importance to a growing sense of social responsibility as she envisages her future role as a public benefactor.[footnoteRef:89]      [88:  Ciddor (2023), 38. ]  [89:  cf ‘Girls and Agency’ in Hale and Riverlea (2022), especially 135-6; for women’s public roles in the imperial provinces, see Hemelrijk (2015).] 

Reviewers have commented that the historical details do not intrude on the fun of the stories: “The story is driven by a loyal depiction of ancient Roman times, but it’s done so in a way that isn’t a bore - rather, it’s illustrated in tiny historical details sprinkled throughout the characters’ conversations and interactions.”[footnoteRef:90] “A Message Through Time is a rip-roaring and immersive time-slip adventure that brings alive Roman life … with an enthralling storyline”.[footnoteRef:91] This was aided by the split between the authorship and research roles. As researcher, I burrowed into details, while as author Anna maintained a clear creative viewpoint. Once she had sketched a plot outline, I prepared background information for each planned scene. By using my historical notes combined with her imagination, she immersed herself in the past, so that she could see the action played out like a movie within the researched setting. Much of what I had noted was ruthlessly discarded, with only the essence, the essential, or the intriguing to be woven into the story. More burrowing was then required to find what she needed to breathe life into the scene - perhaps the colour of a cushion, what sauce would flavour the food, or how a character of a particular gender or rank would speak, walk or gesture. For example, the final chapters of A Message Through Time take place at a theatre performance. For this section, I compiled more than 70 pages of notes and images, which I then compressed for Anna’s use into an eight-page summary and around 30 key images, ranging from surviving entry tokens to mosaics of musicians to 3D building reconstructions. My notes on the segregated seating arrangements[footnoteRef:92] were transformed as if by magic into her vivid description of the women and slaves climbing “a flight of stairs, then a tunnel that wended upwards, then more stairs, then another tunnel … they finally emerged right at the top, at the very back of the theatre … Ushers were leading the grandest ladies to high-backed chairs arranged behind a wooden railing and a row of columns … thousands and thousands of men were crammed onto curved tiers of stone benches below.”[footnoteRef:93] The theatrical show itself was modelled on a performance of the Judgement of Paris described by Apuleius (Met. 10.29–34), which featured a fake mountain and real animals on stage. After I had sourced this description, Anna’s imagination replayed the scene of sheep which “trotted behind the mountain, leaving little brown deposits on the floor, and the audience tittered”.[footnoteRef:94]   [90:  https://www.goodreads.com/user/show/136366012-krystal]  [91:  https://www.awordaboutbooks.com/blog/a-message-through-time-anna-ciddor]  [92:  Rawson (1987); Hemelrijk (2015), 211-23.]  [93:  Ciddor (2023), 292.]  [94:  Ciddor (2023), 293.] 

Seeing the Roman world through the eyes of modern characters also allowed “historical” detail to be revealed through their emotional or astonished reactions. Perry is consumed with embarrassment to find a woman already seated when he enters the shared slave latrines, and cringes when he has to use the sponge stick.[footnoteRef:95] When Felix is about to help himself to food, he notices that “The slaves seemed to be just hovering around, or pouring drinks … Felix felt his stomach give a big angry growl. This wasn’t fair! He was starving!”[footnoteRef:96]  [95:  Ciddor (2021), 59-60.]  [96:  Ciddor (2023), 157.] 

In spite of their differences in viewpoint, the difficulties and dangers in which they find themselves, and the gulfs of time and culture across which they meet, in each novel the modern and ancient children find friendship and learn from each other. In the final chapter of The Boy Who Stepped Through Time, Perry gazes at objects in the Musée d’Arles Antique and recognizes the knucklebones which he and Carotus had made for Valentia’s birthday present:
Mum came up behind him and looked over his shoulder. ‘Things like this made the past come to life, don’t they? she said. ‘You can picture real, ordinary people using them.’ 
‘Yes, real people,’ he whispered.”[footnoteRef:97]  [97:  Ciddor (2021), 308.] 

By researching every detail and through Anna’s vivid writing, we aimed to build the world in which ancient children lived and also to evoke their feelings, work and play in ways that modern children would connect with their own. We wanted to children in the present to relate to children in past as real people and to feel empathy for their experiences, even if the world they lived in was so different.
[bookmark: _Hlk27836663][bookmark: _Hlk27672235]Anna Ciddor also made the Roman children and their world visible to readers through her illustrations of the characters, a villa, the town of Arelate, a festival procession and a street scene,[footnoteRef:98] all based on Roman images, remains of everyday objects, and archaeological and textual evidence which I had collated. The illustration of shops in Arelate (fig. 1), for example, was based on Roman sculptures of a fruit seller (Narbonne),[footnoteRef:99] a shop scene (Ostia),[footnoteRef:100] a wine shop (Dijon),[footnoteRef:101] a loaded mule cart (Igel),[footnoteRef:102] and of girls playing;[footnoteRef:103] a wall painting of a beggar (Pompeii II.4.3);[footnoteRef:104] mosaic images of pigeons[footnoteRef:105] and 4th century servants’ and children’s clothing;[footnoteRef:106] and archaeological remains of shops, roof tiles, roads and pavements.[footnoteRef:107]  [98:  Some are reproduced in short articles discussing aspects of the material from the novels in the University of Melbourne online magazine Pursuit Lewit (2021, 2023) and on the author’s website https://annaciddor.com/books-by-anna-ciddor/the-boy-who-stepped-through-time/
https://annaciddor.com/books-by-anna-ciddor/a-message-through-time/ ]  [99:  https://journals.openedition.org/pds/932 fig.1]  [100:  https://www.ostiaantica.beniculturali.it/it/ostia-racconta/rilievo-con-scena-di-mercato/?fbclid=IwAR2ESA6TEGh6YNSpjyxBYJE4i_hmOINkO-vJP5Xze5bi38hl2g8BnOmEI9g]  [101:  https://www.athenapub.com/aria1/_Dijon/dijon-mus-tilchatel-wine2-photoAR.html]  [102:  https://followinghadrianphotography.com/2017/05/11/igel-column/]  [103:  https://en.m.wikipedia.org/wiki/File:Roman_statue_of_girl_playing_astragaloi_14_aC.jpg; https://commons.wikimedia.org/wiki/File:Sarcophagus_nuts_Chiaramonti_Inv1304.jpg]  [104:  https://www.pompeiiinpictures.com/pompeiiinpictures/R2/2%2004%2003.htm]  [105:  https://commons.wikimedia.org/wiki/File:Pigeon_mosaic_MAN_Naples_Inv_114281.jpg]  [106:  For example https://commons.wikimedia.org/wiki/Category:Villa_Romana_del_Casale_-_Child_Hunters_mosaic#/media/File:Cubicle_of_the_Child_Hunters_-_Valle_Romana_del_Casale_-_Italy_2015.JPG]  [107:  for example, https://www.routard.com/photos/languedoc_et_roussillon/131074-via_domitienne.htm; Walsh (2017), 103–5.] 

Both novels contain historical notes and glossaries, and are linked to a website Tamara’s Secrets, which I created in collaboration with the author to convey many of the fun and fascinating details of the historical background to children, parents and teachers. Totalling more than 15,000 words, the website covers historical and archaeological sources; Latin; names; theatre; gods and goddesses, religion and beliefs; numbers, dates and telling the time; houses and villas; Roman Gaul; late antiquity; clothes; wine and oil; school; riddles and games; and travel. There are many images and links to collections of images, websites with further information, and videos.[footnoteRef:108]  Anna Ciddor and I also developed extensive teaching notes with exercises and assessment linked to the Australian Curriculum for Years 7 and 8 Latin, Year 7 History - The Ancient World (Rome), and Years 4 to 6 English, which can be found on the websites of the author and of the publisher Allen & Unwin.[footnoteRef:109]  [108:  https://annaciddor.com/tamaras-secrets/]  [109:  https://www.allenandunwin.com/browse/book/Anna-Ciddor-Boy-Who-Stepped-Through-Time-9781760526443
https://www.allenandunwin.com/browse/book/Anna-Ciddor-Message-Through-Time-9781761180125] 

Highly recommended to teachers and parents by reviewers,[footnoteRef:110] the most rewarding reviews were those by the child readers: “This book was very enjoyable and exiting … I actually stayed up until midnight reading this book” (Simon); “As soon as I read the first page, I was lost in the magical Roman times” (Chelsea); “When you read it you actually feel like you are in ancient Roman times” (MLC student); “you really learn to like the charecters and feel their feelings and struggle” (Thomas).[footnoteRef:111] We worked on the project with the goal of making possible this connection between the children of the past and modern children. Although the elite adult males who were the authors of the bulk of our literary evidence rarely mention young children, we hoped that through the researching and writing of these novels, we and our readers could nevertheless see them and hear their voices across time.  [110:  Children’s Book Council Readingtime https://readingtime.com.au/the-boy-who-stepped-through-time/;
Readplus reviews for teachers and librarians https://www.readplus.com.au/reviews/the-boy-who-stepped-through-time; Kids' Book Review for teachers, librarians and parents http://www.kids-bookreview.com/2023/05/review-message-through-time.html#more; A Word About Books teacher’s blog https://www.awordaboutbooks.com/blog/a-message-through-time-anna-ciddor]  [111:  Spelling is the children’s own!] 
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V.2  2 9 /2/24     1     A child’s eye view:  making Roman children  visible  in  children ’s literature   Tamara Lewit   (University of Melbourne)   Abstract    There is a growing body of scholarly work on the topic of Roman childhood, yet this  academic work is not intended to mak e   Roman children visible   to   modern children.  This  paper outlines a collaborative project  between a researcher and  a  novelist . Based on careful  investigat ion   of the aspects of ancient life which most affected children , our goal was  to  connect the children of the past  with  modern  child ren   and  to  engage  young  readers  with the  Classical  past.       In February 2018, an intriguing text pinged on my mobile: “we should write a book   together !”. The sender was my sister, historian and Nance Donkin Aw ar d   winning children’s  novelist Anna Ciddor, and her proposal would revolutionise my viewpoint on the Roman  world.
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  Over the course of five years,  we worked together on two children’s novels:  The Boy  Who Stepped Through Time   (2021) and  A Message Through Time   (2023) , in  both of  which  modern children slip through time to 4 th   century  A.D.   Gaul . Anna was the author   and   creat or ,  while I dug  for information and accuracy  through   more than 1000 works of   secondary  literature and primary sources  –   Roman   letters, poems,  novels, recipes, farming manuals,  travel itineraries , schoolbooks, moral and religious texts, inscriptions , histories and  panegyrics,  objects,  wall paintings   and mosaics ,  Diocletian’s prices  e dict,  archaeological  finds, z ooarchaeology and  archaeobotany .      
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  Anna had previously authored the  Viking Magic   trilogy (2002 - 04) based on Viking beliefs, and  The Family  with Two Front Doors   (2016) based on our grandmother’s childhood in Poland, among others :    https://www.swwvic.org.au/member/anna - ciddor/  

